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Abstract—Information and communication technology (ICT) has become a prominent part of education and
offers numerous means of improving teaching and learning in the classroom (Bransford et al., 2000, Yelland,
2001). However, the tendency to take the teacher education curriculum for granted and the assumption that it
adequately prepares the teachers for the integration of ICT into their teaching practice need to be questioned.
Correspondingly, providing pedagogical training for teachers rather than simply training them to use ICT
tools is an important dimension. This paper, thus, investigates whether the new EFL teacher training
curriculum provides an efficient ICT training or not through both a quantitative and a partially qualitative
research methodology. One hundred twenty eight prospective EFL teachers attended this study and the results
highlight that the prospective teachers having five ICT-related courses displayed reasonably better attitudes in
comparison to those not completing this training period. The results also imply that the success of the
integration of new technology into education varies from curriculum to curriculum, depending on the ways in
which it is applied.

Index Terms—ICT, curriculum, English language teaching, attitudes

|. INTRODUCTION

In recent decades, technological change has brought innerconnectivity to all aspects of life and everyday living, and
accordingly, ICT has constituted an integral part of learning and teaching process and has a considerable impact on the
characteristic and function of education in most countries as the use of technology promotes thinking skills and
strategies, from basic recall to higher level skills such as classification and inference (Henderson et al. 2000). In
addition, technology is a significant factor in enhancing the quality of education and learning, by making it more
accessible to people (Scott and Robinson 1996).

Thus, the nurture of teacher candidates” ICT awareness has become critical in that ICT is transforming how teachers
teach and how students learn by making it possible for both to meet the demands of schooling of today. Therefore,
teachers and administrators define ICT as a content to be learned and as a skill to be mastered. However, as Jurema et al.
(1997) assert, little or no importance has been attributed to pedagogy of ICT, which requires considering learning and
teaching processes, organisation of curriculum and reflection on people, machine relationships in learning community
as well as developing students’ ability to employ computers competently. Initial teacher training institutions at this point
have a key role in equipping and preparing teachers for the classrooms of this digital era. The teachers need
opportunities to develop suitable instructional strategies and encounter circumstances where they can practise and
reflect on the pedagogy of using ICT in the classroom (Romeo 1998).

In this respect, no curriculum model is flawless and no curriculum theory is sufficient for all users. Hence,
researchers continue to investigate a myriad of curriculum models and benefit from them. However, most of them only
describe their positive and negative aspects instead of their impacts on student learning and teacher teaching (Wang,
Haertel and Walberg 1998). Thus, this study does not propose a new curriculum model. Instead, this research not only
investigates the effect of a curricular innovation involving more ICT-related courses on prospective EFL teachers’
attitudes and beliefs toward ICT integration into language instruction but also explores how they view the training they
have received during a four-year teacher training program.

Il. LITERATURE REVIEW

A. ICT in Language Instruction

The use of modern technology in teaching languages has been dramatically increasing world-wide over the past
decade (for example, Belkada and Okamoto 2004, O’Dowd 2003, Pennington 1999, Toyoda and Harrison 2002, Warner
2004). A great amount of research done to better comprehend the effect of ICT on students’ language learning has
revealed that ICT integration in language instruction increases the students’ enthusiasm and achievement and also
makes them stay longer on the task. (for instance, Davis et al. 1997, Moseley et al. 1999, Pacher 1999, Tunstall and
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Gipps 1996). Furthermore, ICT integrated language instruction helps students with intellectual disabilities to promote
their communication skills and self-confidence (Lankshear et al. 2000), and increases their cultural awareness, and
develops their social identity in the target culture (Chapelle 2001). Since the advancement and pervasiveness of ICT
have affected language instruction to a large extent, most teachers are increasingly aware of the direction to incorporate
and infuse ICT into their instruction. Accordingly, educators are concerned about effective infusion to engage students
in meaningful learning (Koehler et al. 2004). As teachers are the key figures who will promote any innovation in
education, it is prominent to help them amalgamate technology effectively into their instruction (Peetenai 2001).

B. Attitudes and Beliefs

Concurrent studies have demonstrated that the effective utilization of ICT depends largely on the attitudes of teachers
who ultimately decide the way in which it is implemented in the classroom (Becker and Riel 2000, Beggs 2000, Ertmer
et al. 1999, Mumtaz 2000). According to Myers and Halpin (2002), a fundamental reason for studying teachers’
attitudes is that it is a significant predictor of prospective ICT deployment in the educational context. In this respect,
much of recent research has supported the viewpoint that acceptance and implementation of computer technologies
have been strongly affected by the teachers’ attitudes (Huang and Liaw 2005, Isleem 2003, Van Braak, Tondeur and
Valcke 2004).

As Baylor and Ritchie (2002) state, 'regardless of the amount of technology and its sophistication, technology will
not be used unless faculty members have the skills, knowledge and attitudes necessary to infuse it into the curriculum'
(p-398). That is, teachers should become effective agents to be able to utilize ICT tools in the classroom, which is
possible via positive teacher attitude thereby adopters feel more comfortable with using them and usually integrate them
into their teaching (Bullock, 2004, Kersaint et al. 2003). Positive attitudes often stimulate teachers with less technology
knowledge to learn the required skills for employing ICT-based tasks in the classroom setting. Otherwise, a lack of
technology knowledge and skills may give rise to anxiety and lack of confidence; consequently, teachers may feel
uncomfortable with technology (Finley and Hartman 2004, Groves and Zemel 2000). In brief, for teachers to take
initiative in curricular change and to effectively apply technology for meaningful instruction, teachers’ attitudes are one
of the most significant internal factors described by researchers ( Ertmer 1999, Fabry and Higgs 1997).

C. Curriculum Innovation and ICT Integration

Curriculum can be defined as the knowledge, skills and values that students learn in educational settings (Oliva 2001,
Ross 2001) and it is a continuous process. Henson (2001) states that 'through the years, curricula have been tailored,
modified, and shaped to fit the needs of a changing society'. Furthermore, there seems to be a significant degree of
mismatch between the content of teacher education programs and the pedagogical skills required in schools (Aarons
2003).

Regarding the role of ICT in curriculum design, a more fundamental consideration is that students’ learning
processes involve more ICT tools such as the web, laptops, online encyclopedias, electronic dictionaries and so on.
Although many researchers indicate that curriculum innovation is very complex and difficult in view of the
requirements of teacher involvement, funds, plans, adequate time and other supports (Kirk and Macdonald 2001,
Slaughter 1997), it is necessary to review the existing curriculum and its design models by adopting an ICT perspective
(Koh 2002).

To upgrade the educational supervision, Turkey made some alterations in the education system. Curricular reform
initiatives launched in 2005, in particular, have captured the attention of various stakeholders by incorporating ICT into
instruction as one of its major objectives, while changing the whole national curriculum considerably (Talim ve Terbiye
Kurulu, 2005 and 2004).

Faculties of education realized that this was a massive educational renewal process, requiring academic staff at the
faculties of education and approximately 400,000 teachers to make fundamental to adopt and accommodate to new
changes. They wished to incorporate the changes into their pre-service teacher education programme. To implement the
new curriculum as intended and facilitate teacher adoption, they considered it essential to provide the pre-service
teacher training institutions, as well as practising teachers with time to discuss, evaluate, interpret and comprehend the
new content including ICT (HEC and MONE, 2006). In short, the curriculum of each ITE programme was reformed
from theory-laden courses to more practice-based courses (Alev, 2003). The contents of these courses are as follows:

1. Computer | and Il: The emphasis of these courses is on the application of computers. Topics to be covered include
decision support systems, data management, desktop publishing electronic date interchange, artifical intelligence and
expert systems, communications and negative effects, prevention of the negative effects of the computer and internet on
the children/teenagers.

2. Instructional Technologies and Material Development: Special technical features on various education, teaching
technology by means of using and developing assorted quality material (eg. work/study plates, transparent slides, video,
computer based materials) with constructions and evaluation methods. (YOK, 1998)

Those courses would seem to be a national guide for education faculties in terms of integrating ICT into teacher
education programmes. Although these courses provided a framework to teacher educators about what should be taught
regarding ICT, they did not specify how it should be taught to prospective teachers to make them deploy ICT for
pedagogical purposes in the classrooms. Despite all these changes, Turkish Teacher Education Institutions still suffer
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from lack of appropriate integration of ICT into their programmes. Although courses related to computers were
included in ITE programs by CHE, teachers’ lack of experience and competence in pedagogical use of ICT is the
biggest constraint at the moment. Altun ( 1996, 2002) states that computers are often locked in rooms and waiting for
professional users and trainees.

As a common strategy, all countries are trying to develop compulsory courses for teachers and moving to a
standardized curriculum, which specifies acquired skills and competences in ICT training in TE courses. Although
integration strategies in different countries vary depending on the level of development, the main idea underneath those
strategies is to keep educational systems up with the technological and global improvements for the future information
society.

I1l. THE RESEARCH CONTEXT

This study was conducted in a higher education context in North Cyprus which is coordinated with both the Council
of Higher Education (CHE) and the Council of Higher Education Planning, Evaluation, Accrediation, and Coordination
in a centralised structure. Six universities offer higher education opportunities for the students who are, in particular,
from Turkey. Thus, the aforementioned councils operate collaboratively to meet the needs and expectations of the
students. As one of the six universities in North Cyprus, The European University of Lefke (EUL) was founded in 1990
by Cyprus Science Foundation and the university today offers 6 Associate, 28 Undergraduate and 10 Postgraduate
programs.

The Department of English Language Teaching was the context in which the research was conducted. In the
department, all courses are instructed in English in technologically-furnished classrooms. Upon investigating the
curriculum of ELT department developed by the Council of Higher Education and adopted with additional changes, one
can view that three courses are relevant to ICT, namely Computer I, Computer Il, and Teaching Technology and
Material Design. As stated previously, the programme is centrally designed and monitored by the Council of Higher
Education which is the accreditation body for all teacher education programs offered at sub-degree level. In addition to
these compulsory courses, the department offered elective ICT courses which are Video Technologies in Language
Teaching and Learning, Computer Assisted Language Teaching, and Internet Skills in Language Teaching so as to
develop better attitudes toward ICT- integration and encourage students to employ ICT in their subject teaching.

IV. METHODOLOGY

These questions were handled using both qualitative and quantitative strategies. To explore these issues, a
questionnaire was administered to the first and forth year prospective EFL teachers in EUL in March 2010. Then, the
sample was interviewed through the triangulation of structured and unstructured interviewing for the identification of
significant issues of ICT training that they had during four years.

A. Sample

The study was conducted with the participation of 124 prospective English teachers at different grades of the ELT
department at EUL. The participants were randomly selected among the first (n=38) and the forth-year (h=86) students.
Each participant was assigned a number during the data analysis procedure because of ethical considerations.
Demographic properties of the participants are presented in table 1.

TABLE 1.
DEMOGRAPHIC PROPERTIES OF THE PARTICIPANTS
Frequency Percentage (%)
Year Freshmen 38 31
Senior 86 69
Gender Male 29 23
Femalk 95 77
Age 18-20 30 24
21-23 34 27
23+ 60 49

B. Instruments

A questionnaire was developed by the researchers to gather data needed for the study rather than using an existing
instrument after an extensive literature review of literature utilized in different educational backgrounds (Dudeney and
Hockly 2007, Isleem 2003, Jones and Clarke 1994, Robertson et al. 1995, Sooknanan 2002). The review of the
instrument was broached by a number of experts working at two higher education settings. This board of experts
including two professors of educational technology, two native experts and two non-native EFL teachers evaluated the
instrument for content and face validity and contended that the questionaire is appropriate and comprehensive for the
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context of the study. To check the realibility, the instrument was analyzed through the Cronbach’s Alpha Coefficient a
= 0. 90, which shows high level reliability.

The questionnaire contained nine items based on 5-point likert scale (from 1=strongly disagree to 5= strongly agree)
and one open-ended question asking their views on the ICT training they had received. Preceeding the instrument,
prospective EFL teachers’ personal characteristics (gender, age, type of higher education) were also included into the
design of the study to ensure maximum control of variables (Gay and Airasian 2000). The instrument was designed in
English as all participants were known to have a high level of language proficiency, which is a requisite for attending to
the ELT departments in Turkish Higher Education System.

The questionnaires were administered to the prospective teachers at EUL (n=124) in the classrooms since they
attended various courses in the main campus of the university during March, 2010. The return rate from prospective
teachers at the first year was 92.6% (n=38), whilst the response percentage from prospective teachers at the last year
was 95.5% (n=90).

C. Data Collection and Analysis

Data were analyzed using the Statistical Package for Social Sciences (SPSS. 16). The demographic variables for this
study were discrete data (nominal and ordinal), therefore, descriptive statistics was utilized to run for frequencies,
percentages, mean and standard deviation (Beins 2004, Heiman 2001, Sekaran 2003). Parametric analysis was used
such as Independent samples t-Test to determine whether there was a significant difference between two sets of scores
or to compare means and correlation (Coakes 2005).

V. RESULTS

Participants were requested to respond to nine Likert-type statements dealing with prospective English teachers’
attitudes toward ICT integration into education (Appendix A) and the ICT attitudes of prospective EFL teachers were
presented by a mean score on a five point scale where five (Strongly Agree) shows the maximum score and one
(Strongly Disagree) represents the minimum score. Additionally, one open-ended question was asked to the 4th year
prospective EFL teachers to unearth their perceptions of the ICT training that they received. The findings were
structured along with the following list of research questions comprising the central basis of the concurrent study.

A. To what extent has the teacher training curriculum promoted prospective students’ positive attitudes toward
teaching via ICT tools?

B. Is there any significance between their attitudes before and after ICT-interwoven training?

C. What do the prospective EFL teachers themselves think of the ICT training they have received?

A. To What Extent has the Teacher Training Curriculum Promoted Prospective Students’ Positive Attitudes toward
Teaching via ICT Tools?

As shown in table 2, a great number of prospective EFL teachers at freshman year of their higher education
represented partially positive attitudes toward ICT integration in education with a mean score of 2.50 (SD=0.22). The
majority of the participants exhibited negative attitudes toward using ICT in subject teaching, while none of the
respondents expressed positive or highly positive intentions in terms of employing ICT in their prospective teaching
career. The most striking result in this section is that the respondents showed very little positive attitudes toward items
two, seven, eight and nine. This implied that ICT use does not save time and improve their teaching, and they
considered changing the curriculum to integrate more technology as a difficult attempt. Also, almost all of them were of
the opinion that utilizing ICT too often to be of very much use would break down.

TABLE 2.

DISTRIBUTION OF MEAN SCORES OF PROSPECTIVE EFL TEACHERS AT FRESHMAN YEAR
Items Mean Standard Deviation Standard Emor Mean
Item 1 286 1,18 0,19
Ttem 2 294 103 016
Item 3 252 095 0,15
Item 4 236 088 0,14
Ttem 5 255 050 008
Item 6 2,02 0382 0,13
Ttem 7 281 083 0,13
Ttem 8 213 074 012
Item 9 234 048 0,07
Overal atttude 2,50 022 0,03

As table 3 illustrates, the general ICT attitudes of prospective EFL teachers at the senior year of the higher education
context were positive with an overall mean score of 3.89 (SD= 0.33). Almost eighty-nine (89%) of the respondents had
positive or highly positive beliefs of ICT integration into education. These respondents reported that they enjoyed using
ICT, had no apprehension of it, felt very comfortable while working with ICT, learned more about in-class ICT
implementation. In addition, most of the respondents agreed and strongly agreed that ICT saved time and effort,
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enhanced learning many new things, did not intimidate or threaten the learners and should be integrated into the
curriculum more.

TABLE 3.

DISTRIBUTION OF MEAN SCORES OF PROSPECTIVE EFL TEACHERS AT SENIOR YEAR
Items Mean Standard Deviation Standard Error Mean
Ttem 1 413 085 009
Item 2 353 112 0,12
Item 3 3.80 133 0,14
Item 4 4,02 093 0,10
Item 5 408 089 0,09
Ttem 6 394 088 009
Item 7 429 0,66 0,07
Ttem 8 338 105 011
Ttem 9 381 124 013
Overal atttude 3.89 033 033

B. Isthere Any Significance between their Attitudes before and after ICT-interwoven Training?

From the output of table 4, it is found that there is a difference between the ICT attitudes of two groups of
prospective EFL teachers. Prospective EFL teachers at the freshman year had positive attitudes toward ICT integration
in education with a mean score of 3,89 (SD=0,33), while their counterparts at the senior year exhibited considerable less
positive attitudes (mean=2,50; SD=0.22). For more detailed analysis of the data, the table showing the complete results
were added at the end of the paper (Appendix. B).

TABLE 4.
GROUP STATISTICS
N Mean StandardDeviation Standard Error Mean
General Group 1 86 389 033 0,03
Group 2 38 250 022 003

To determine the proportion of the difference in the attitudes of prospective EFL teachers toward ICT, a t-test was
conducted to compare the means of the attitude variables of two groups as shown in Table 5. The results indicated that
there were significant differences between the two means, that is, the significant value (p-value) is lower than 0 (p < 0).
In other words, Ho - null hypothesis claiming that there is no significance between the attitudes of two different groups
was rejected because sig. ( singificance 2-tailed ) value is not greater than 0.05.

TABLE 5.
INDEPENDENT SAMPLES T- TEST
Levene’s Test T-test for Equality of Means
for Equality of
Variances
F Sig. t hesp df Sig. (2- Mean Std. Error
tailed) Difference Difference
General Equal
variances 6,77 001 2337 122 0,00 1,38 0,05
assumed
Equal 26,81 9956 0,00 138 0,05
variances
assumed

C. What do the Prospective EFL Teachers themselves Think of the ICT Training they have Received?

In response to the open-ended question asking the fourth year prospective EFL teachers about their perceptions of the
ICT training they received, they stated that ICT integration into the curriculum at their university was more sufficient
than planned and expected and that they had more ICT-related courses thereby they could improve their competency
and pedagogical skills in ICT realm. They also stressed that it was possible to herald better ICT environment by
increasing the number of ICT courses and the degree of ICT training. On the other hand, they delineated that the ELT
curriculum somewhat failed to sensitize them to the challenges of teaching through ICT and flawed in a certain number
of ways. To illustrate, comments illustrating these views were as follows:

‘There should be more time allocated to the practical aspects of teaching through ICT and the dissemination of
related teaching skills.’
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‘The infrastructure should be in sufficient numbers so that each student can use one computer on his/her own. Also,
all computers are to be connected to the Internet.’

‘Teachers should focus more on how we can use ICT tools to teach EFL to our students by making us prepare
internet- based lesson plans.’

‘We need to witness some technologically- conducted lessons in actual computer laboratories to improve our
classroom management skills in virtual settings.’

‘I know how to use a computer and the Internet. Actually, what | need is how to use ICT in teaching English to my
students, so the pedagogical training should be emphasized.’

These comments are the summary of all comments made by prospective EFL teachers and imply that ICT training
provided at EUL has optimised substantial effect on prospective EFL teachers’ attitudes toward ICT as an overarching
concept in language teaching; however, it could not exert sustainable improvement in terms of teaching via ICT tools.
These comments make diagnosis of prospective EFL teachers’ future expections about ICT training which would
augment credentials for ICT-assisted language teaching.

VI. DiscUssiON

In recent years, the focus on information technology has shifted towards curriculum integration (Albion 1999) since
students instructed with a technology enhanced curriculum exhibited a better performance than their peers who were
exposed to the same curriculum without a technology strand and, the same results were reiterated in many similar
studies (Jang 2006, Smeets 2005). Efforts are made towards betterment of current design on an integrative level for
existing curriculum, rather than on a creative level for new teaching materials. Laudable as these efforts are, they are yet
to address the issue of teacher preparation, especially pre-service training programmes, which initially prepare teachers
for teaching EFL/ESL. In spite of the prominence of initial teacher preparation in shaping the teachers’ attitudes
towards teaching and providing the requisite ‘tools for the job’ in the form of knowledge of subject matter and
pedagogical skills, it is amazing that the curriculum of teacher education has not attracted policy makers’ and
development partners’ attention (Umar 2006). At this juncture, GUbahar (2007) stresses that an ICT policy is not only
about hardware and internet connections, but also about how ICT is infused into the instructional program.

However, the curriculum of pre-service teacher education is now viewed as a significant area of intervention by the
government in the research context for quality improvement of teaching and learning of English as a foreign language.
Nevertheless, whether curricular or structural, or whether initiated internally or externally, there is no certainty that
practice succeeds policy (Hopkins and Lewin 2000). The rate of adaptation of any change will not only rely on what the
changes are and how they are displayed, but also how they are perceived by the main stakeholders. Therefore, it is
crucial to investigate perceptions of the end-users; otherwise, personal goals, values, concerns and beliefs would go
unaddresse, a mistake which would have essential bearings on the achievement of the whole endeavour (Aksit 2007).
Accordingly, in a recent study, Hew and Brush (2000) modelled the barriers and strategies that affect the amalgamation
of ICT for instructional purposes into curriculum and the attitudes and beliefs were found as a direct impediment
influencing ICT integration, which is the reason why we investigated this issue in this research study. If the aim is to
encourage language teachers to employ ICT in their subject teaching, it is very crucial to stimulate positive attitudes
towards ICT integration during initial teacher training programme as teachers play a pivotal role in implementing
eductional innovations. Therefore, they are prominent figures in the concrete implementation of ICT in classroom
settings. (Albirini 2006).

In this respect, the study suggests that the new curriculum offering ICT-related courses be achieved to create positive
attitudes to a certain extent but the prospective teachers were not strongly satisfied with their teacher education
curriculum in terms of ICT integration due to some problems, which is, in fact, very consistent with several findings in
the related literature ( Brush et al. 2003, Tinmaz 2004, Toker 2004).

We see that ICT curriculum in the research context tend to be competency based in that teachers” ICT competence is
a significant condition for effective deployment by teachers (Hew and Brush 2007, Pelgrum 2001) but lack of teaching
experience with ICT has been described as a prominent factor that prevents teachers from making use of ICT in an
educational setting (Mumtaz 2000). Thus, prospective EFL teachers are now aware of the necessity that they are
required to develop a range of general knowledge and skills in ICT as well as competency in using ICT in the classroom.
This is partly because of the increasing focus for the consideration of effective uses of ICT, which is upon pedagogy
rather than technology itself (Passey 1998).

In doing so, ICT support is highlighted as a prominent school condition for the successful implementation of ICT ,
and teachers need adequate technical support so as to facilitate their use of ICT (Becta 2004, Hew and Brush 2007,
Tondeur et al. 2009). Beyond technical support, ICT support further needs to be comprehended as a form of
pedagogical support that teachers require when amalgamating ICT into their classroom (Mumtaz 2000, Tondeur et al.
2008). Based on literature review, Strudler and Hearrington (2008) stress that ICT support is important since it has been
empirically exhibited that the availability of quality ICT support affects the frequency, variety and increased use of ICT
in the classroom. Anderson and Ronnksvist (2002), who have operationalized ‘the quality of ICT support’, emphasised
the multifaceted composition of this concept. In their viewpoint, ‘the quality of ICT support’ is about establishing a
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suitable classroom context with access to resources, providing teachers with one-to-one support, teaching them how to
integrate ICT into practice, and stimulating professional collaboration.

Another problem indicated by prospective EFL teachers was the delivery methods of training, which is expected to
be more practical. Prospective teachers emphasized that conceptual or theoretical elements of the courses were
unnecessary and the course as a whole together with the exams should be conducted hands on in computer laboratories,
and computer facilities should be provided for each student in the laboratory. These findings support the guidelines of
Thomson, Bull and Willis (2002) as follows:

¢ ICT should be infused into the entire teacher education programs.

¢ ICT should be introduced in context.

o Students should experience innovative ICT supported learning environments in their teacher education programs.

It was also argued by Hayes and Jin (1999) from a similar perspective that there are many challenges in teacher
education programmes to prepare an effective teacher for tomorrow’s classroom. For instance, although the impact of
computers on education grows rapidly, teacher educators in HE continue to depend on more traditional methods for
delivering instruction, so lecturers should have the ability to integrate modern technology into instruction. Hence, it is
necessary to professionally combine the use of ICT with other innovative instructional and learning strategies to
generate and impart knowledge, attitudes and skills. At this point, Valcke, Rots and van Braak (2007) further suggest
that ICT teacher training be organised during school hours and that the school be used as the training location. This
implies that ICT training has to be linked with context-specific questions, needs and problems. Becta (2004) argues that
training facilities need to concentrate on both pedagogical aspects and teacher ICT skills.

VII. CONCLUSION

It is clear from the above discussion of responses that the prospective EFL teachers sampled for this study believe
that the updated curriculum is successful in generating positive attitutes but still the curriculum has certain flaws and
needs urgent reform if it is to address the needs and the realities of teachers in mainstream schools in general. In this
regard, Mhyre (1998, p.102) concludes: “we must address the use of computers together with the teachers’
understanding of pedagogy and subject matter in order for technology to play a significant role in improving schools”.
If not, attempts to reform or renew the curricula to deploy the ICT tools in the classrooms will end up as another
example of failure.

We are to emphasise the increasing satisfaction with the level of ICT achievement and competence among newly
trained teachers and to stress the need to reconceptualise initial teacher education curricula to integrate more
opportunities for ICT training when considering few number of continuous professional development opportunities in
many developing countries where teachers have to rely on the knowledge base that they developed during pre-service
training (Umar 2005), the issues related to ICT integration into the initial teacher education curriculum becomes a major
determinant of teacher quality and even the subsequent performance of teachers.

Consequently, in this study, we explored the relationship between the intended curriculum and how it is enacted in
comprehending the factors which may bring about disparity and discovered that the advantages of periodically
evaluating and revising existing curricula are widely acknowledged (Jackson 2005) to ensure that the needs and
expectations of learners are adequately met. Hence, ELT curriculum should be subject to on-going renewal if it were to
remain dynamic and be more responsive to the current and future needs of the students. Or else, teachers are inclined to
restricting their thinking about ICT to ‘boxes and wires’ or isolated computer skills (Fishman and Pinkard 2001).
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