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Abstract—This research was conducted for revealing the missing point of the discussions related to foreign
language teaching and learning in Turkey. This study intended to investigate the relationship between self-
efficacy and learner autonomy, self-efficacy and academic success, learner autonomy and academic success,
and these two concepts and academic success. Also, it was aimed to explore the effect of self-efficacy on
academic success, the effect of learner autonomy on academic success and the effect of self-efficacy and learner
autonomy on academic success. The study was applied to 250 preparatory level students at Gaziantep, Zirve,
Inénii, Selcuk and Karatay Universities in 2010-2011 academic year. The data were collected through Self-
Efficacy Questionnaire (SEQ) and Autonomous Learner Questionnaire (ALQ) and analyzed by SPSS 19.0.
The analysis of the data revealed that there was a positive relationship between self-efficacy and learner
autonomy (r= .667 p>.01), self-efficacy and academic success (r=.597 p>.01), and learner autonomy and
academic success (r=.506 p>.01).

Index Terms—individual learning, learner autonomy, self-efficacy, academic Success

I. INTRODUCTION

Day by day, the importance of teaching and learning a language is increasing as the interaction among countries is
soaring. As a result, since people try to learn more than one language to communicate with other people around the
world, the rate of bilingual people is increasing. There are a lot of researches on the increasing rate of bilingual people.
A research related to English-French bilingualism carried out in Canada is just an example of this. According to the
research, about 5.231.500 people reported to the 2001 census that they were bilingual, compared with 4.841.300 five
years earlier, an 8.1% increase. In 2001, these individuals represented 17.7% of the population, up from 17.0% in 1996.
According to the findings of the study, it can be said that the increasing rate of bilingual people can be observed around
the world

Taking the importance of language teaching and learning in today’s world into consideration, the study aims to reveal
the missing point of the discussions related to foreign language teaching and learning in Turkey. While autonomy is a
general human need, the support of which would enhance students' positive feelings about themselves and their school
work (Zhou et al, M, 2009, p.493), self-efficacy is the beliefs in one's capabilities to organize and execute the course of
action required to produce given attainments (Bandura, 1997b, p.3). It is clear that if one person has the ability to
organize himself or herself and control himself or herself, it can be said that he/she is autonomous. Quinn (1974)
claimed language teaching and learning is an autonomous art and it has accumulated over long periods. As he asserted,
the process of language teaching and learning should be autonomous because language learning is a life-long journey.
During this process, students should learn how to become autonomous and take the responsibility of their learning since
there will not their teachers helping them during their life. As indicated in Chinese proverb "Give a man a fish and you
feed for a day. Teach a man to fish and you feed him for a lifetime", teachers should teach students how to be
autonomous and support autonomous learning in their classrooms due to the fact that language learning is also a life-
long process. Moreover, a person’s autonomy allows new interpretations of the world and possibility of change (Kenny,
1993, p.440). It can be said that if students have high self-efficacy, they will be aware of their abilities and they will be
more autonomous. In Turkey, there are different studies on self-efficacy and learner autonomy separately. However,
there are almost no studies on the relationship between self-efficacy and learner autonomy. This study investigates the
relationship between self-efficacy and learner autonomy, self-efficacy and academic success, and learner autonomy and
academic success. The first major purpose of this study is to investigate not only whether there is a relationship between
learner autonomy and self-efficacy but also to find out whether self-efficacy affects learner autonomy positively. Also,
its aim is to find out learner autonomy affects students' learning in a positive way. While the questionnaire on self-
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efficacy reveals participants' self-efficacy scores, the questionnaire on learner autonomy reveals participants' learner
autonomy scores in their language learning process. The scores bring the importance of the relationship between these
two concepts into light in ELT. The second aim of this study is to reveal the relationships between self-efficacy and
academic success, learner autonomy and academic success, and these two concepts (self-efficacy and learner autonomy)
and academic success. Most teachers, learners, families and managers in schools complain that most learners cannot
reach the proficiency level they desire in Turkey. The reason why they cannot attain the desired level of proficiency in
foreign languages may be that people do not generally take the relationship between self-efficacy, learner autonomy and
academic success in language learning into consideration. Moreover, as Yumuk (2002) indicates, the another reason
may be that teachers' roles in Turkey do not allow students to be autonomous in classrooms. If students do not have the
opportunity to explain themselves and control their own learning, they cannot be aware of their self-efficacy. This study
helps to reveal the disregarded importance of the relationship between the two concepts (self-efficacy and learner
autonomy) and academic success in language learning. In short, this study can have an effect on creating an effective
language teaching and learning environment in Turkey. It may be a new road to the development of individual potential
in language learning.

There is only a limitation encountered during this study. The results of the study cannot be generalized to all Turkish
EFL learners because participants were selected from just only five universities in Turkey.

Il. LITERATURE REVIEW

A. Self-efficacy

The societies of today have undergone different changes in the fields of information, society and technology. These
dramatic changes are not new. However, what is new is their magnitude and accelerated pace (Bandura, 1997, p.1). This
leads to continuous personal and social changes in the society. These challenging realities place a premium on people's
sense of efficacy to shape their future (Bandura, 1997, p.1). Thus, what is self-efficacy? There are different definitions
of the concept done by linguistics and educators as followed: "It is about learning how to persevere when one does not
succeed (Pajares, 2005, p. 345).", "It is related to individuals' beliefs about the possibility of successfully performing a
given academic task (Kornilova et al, 2009, p.597).", "It is the beliefs in one's capabilities to organize and execute the
courses of action required to produce given attainments (Bandura, 1997b, p. 3).", "It is a process in which students'
sense of ability to perform a task influences their success, which in turn contributes to increased effort and persistence
(Aliegro, 2006, p.18). ". As it can be drawn from the definitions of the concept 'self-efficacy’, the main logic behind all
of the definitions is the same: individuals' beliefs have a very important place in their lifelong learning journey.
Individuals' self-efficacy beliefs have a significant effect on how they think, feel, motivate themselves and take actions.
These beliefs can increase or diminish their success in every field of their lives. In other words, individuals architect
their own destinies by their sense of self-efficacy.

B. Learner Autonomy

Autonomy in the educational world has attracted educational authorities' attention as the result of the rise of
ideologies of globalization, the information age and the knowledge-based economy (Benson, 2001). These changes
have contributed to the rising of learner autonomy in the educational world and learner autonomy has gained its
momentum within the context of language learning and teaching. As a result of the rising of learner autonomy, there has
been a serious change in the degree of the control of learners' responsibilities and deciding how these responsibilities
are performed for the recent years. It can be said that this may be a challenge to the role relationship between learners
and teachers (Cotterall & Crabbe, 1999, p.3). This relationship is likened to the relationship between a performer and a
coach where the coach leads the performer to explore his/ her own world and reflect on it but not the relationship
between a consumer and a provider in a traditional context. The questioning of these roles has been a fashion in today's
education world and it has provided further food for thought in the aspect of a movement towards changing both
teachers' and learners' roles in the classroom. This shift of responsibility from teachers to learners is generally referred
to as 'learner autonomy' despite the fact that there are a number of different labels related to this concept (Cotterall &
Crabbe, 1999, p.3). In order to understand this concept well, educators and linguistics have tried to define the concept in
different ways as followed: "It is the ability to take charge of one's own learning (Holec, 1981, p.3)", "It is the capacity
to take control of one's own learning (Benson, 2001, p. 47).", "It is learners' ability and willingness to make choices
independently (Little, 1996, p.97).", "It is the capacity for a certain range of highly explicit behavior that embraces both
the process and the content of learning (Cotterall & Crabbe, 1999, p.11).", and "It is a capacity and willingness to act
independently and in cooperation with others as a social, responsible person (Dam et al., 1990, p.102).". As it can be
drawn the definitions pointed out above, educators and linguists do not have a consensus on the term' learner autonomy'.
However, the main gist of all the definitions is the same: learners build knowledge on their own and each learner brings
his/her own experience and world knowledge to bear on the target language of task at hand (Candy, 1991, p. 270). It can
be said that learner are the authors of their own education world. Although there have been a lot of different definitions
about learner autonomy, it does not necessarily mean that the concept of learner autonomy has been fully understood
(Oxford, 2003).
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C. Academic Success

Academic achievement is a developmental or cumulative process (Duncan et al, 2007). During this process,
successful language learners could make themselves into legendary figures, influencing many others (Gao, 2010).
However, as Bandura (1977) claimed, if they become a success, they have to keep it and that is the toughest thing about
success.

There have been a lot of researches done on different variables such as age, cognition, native language, input,
affective domain, motivation, learners' self efficacy, learner autonomy and educational background affecting academic
success for a long time and it has attracted researchers', theorists' and practitioners' attention for the last years (Wilhelm,
1997 cited in Wenden, 1991).

It can be said that there are different factors such as self-efficacy, learner autonomy, age, motivation, gender,
language aptitude, cognitive and learning styles, socio-cultural cultures, personality, and intelligence which have an
effect on academic success.

1. Self-efficacy and Academic Success

Self-efficacy is valued not because of reverence for individualism but because a strong sense of self-efficacy is vital
for successful adaptation and change (Bandura, 1997, p.32). Academic achievements can be predicted by individuals'
sense of self-efficacy (Bandura, 1977). It can be said that successful learners have higher self-efficacy. Multon et al.
(1991) makes a connection between self-efficacy beliefs and academic performance by saying that self-efficacy beliefs
have a positive effect on learners' academic performance and persistence. The notion that academic self-efficacy beliefs
influence academic success is obvious but it may be less apparent that non-academic factors such as child's effortful
control could also directly or indirectly influence academic achievement (Liew et al, 2008, p. 516). According to their
sense of self-efficacy, learners perform a task satisfactorily, unsuccessfully or extraordinarily. Learners' beliefs in their
ability to perform a task or achieve their goals promote their success in learning a language process and it is almost the
same in all the cultures.

There have been a lot of studies on self-efficacy but there is a limited number of studies about the relationship
between self-efficacy and academic success. According to the result of these studies, self-efficacy beliefs play a very
significant role in academic success (Dennissen,et al, 2007; Multon et al, 1991; Pajares, 1996).

Cotterall (1999) conducted a study on 113 students' language learning at Victoria University of Wellington during a
12-week period from November 1994 to February 1995. According to the findings of the study, majority of the
participants believed that they had the ability to learn a language successfully and to find an effective way to learn. It
can be said that learners' beliefs affect students' learning styles and this determines what kind of a learner they are. In
addition to this, their sense of efficacy plays a key role in to what extent they are successful during learning a language.

In a similar vein, Liew, McTigue, Barrois and Hughes (2008) did a longitudinal study on self-efficacy and academic
success. In the study, there were 733 first grade students examined during three years. According to the result of this
study, self-efficacy beliefs were positively correlated with reading and math within and across time (Liew et al, 2008,
p.515).

Ayotola and Adedeji (2009) also examined the relationship between mathematics self-efficacy and achievement. The
result of the study showed the importance of self-efficacy beliefs in predicting students' performance in mathematics. It
is clear from the study that there is a positive relationship between students' mathematics self-efficacy and achievement
in mathematics.

In the line with previous studies, Bassi et al. (2007) conducted a research on 130 Italian students who were with high
self-efficacy or with low self-efficacy. The participants of the study were observed for one week by an experience
sampling method. During this period, students dealt with different academic tasks and were monitored in the aspect of
their personal skills by the researchers. According to the result of this research, students with high self-efficacy are
more motivated than students with low self-efficacy in educational contexts. Thus, high self-efficacious students pursuit
more than students with low self-efficacy, spend more time on their learning process and become more successful.

In Turkey, there are a lot of studies on self-efficacy. However, there is a limited humber of studies on the relationship
between self-efficacy and academic success. Recent studies conducted on this issue are Duman's (2007), Cinkara's
study (2009) and Yilmaz's study (2010). All of these studies support the idea that self-efficacy beliefs have a positive
effect on students' success in learning English.

In brief, self-efficacy beliefs provide foundation for human motivation, well-being and personal accomplishment
(Pajares, 2002). Individuals' sense of efficacy plays a critical role in their academic achievement and their life-long
journey. Taking all these studies done on self-efficacy and academic success into consideration, researchers, educators
and teachers should not ignore students' beliefs about their capability since their beliefs are vital components of
motivation and academic success.

2. Learner Autonomy and Academic Success

There have been a lot researches done on learner autonomy over the past three decades (Benson, 2001; Cotterall,
1995; Littlewood, 1996). The researchers mentioned above support the idea that learner autonomy increases motivation
to learn consequently; and so it increases learning effectiveness. This affects their academic success indirectly. If a
learner does not accept his/her learning responsibilities, they will be unwilling to learn and so they will be unsuccessful
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during their learning life. As a result, there is a need for intervention in ongoing classroom practice to foster learner
autonomy in order to provide an effective learning and teaching environment (Sanprasert, 2010).

Dam and Legenhausen (1996) conducted a project on learner autonomy in 1992. The aim of Language Acquisition in
an Autonomous Learning Environment project was to observe the language development process of a Danish
comprehensive school class in an autonomous language learning and teaching environment. According to the findings
of the project, 7th grade learners in an autonomous class were better than learners following a more traditional language
programme in the terms of C-test scores. This project supports the view that autonomous learning environment can
affect learners' success in a positive way.

Nunan (1995) also conducted a project to investigate the effect of an autonomous learning environment on learners'
learning process for over a twelve-week period. During this process learners took part in a language programmed
designed with different modes such as co-operative learning, whole class work, pair and group work, learning beyond
the classroom and individualized learning. At the end of this process, several changes were observed in students'
learning behaviors. They became more communicative than before, preferred a more process-oriented approach to
language learning rather than a product-oriented approach and began to take the control of their own learning. Also,
they became more successful in their English courses than before. In short, it is clear from the study that autonomous
learning environment affects students' learning in a positive way.

Taking its importance in the process of language learning into consideration, it can be said that educators and
linguistics should not ignore its relation with academic success.

D. Self-efficacy and Learner Autonomy in Relation to Academic Success

Although learner autonomy and self-efficacy in language learning have been discussed separately for almost two
decades, there is a general lack of data when it comes to investigating the relationship between self-efficacy and learner
autonomy, and these two concepts (learner autonomy and self-efficacy) and academic success.

Overing did a study on the Piaroa that are jungle people dwelling along tributaries of the Orinoco in the Guiana
Highlands of Venezula (Cotterall & Crabbe, 1999, p. 34). They have a very highly developed theory of mind.
According to them, there are two main forms of knowledge: ta'’kwanya and ta'kwakomena. Ta'kwanya is related to the
acquisition of cultural capabilities including the knowledge and capacity for using customs, language, social rules,
rituals, and cuisine while ta'kwakomena is associated with the acquisition of one's own consciousness of and
responsibility for such capacities. Personal autonomy is valuable. It is clear from Overing's study that at first, they are
aware of their capabilities and capacity for using cultural values and then they take their responsibilities related to this
issue in this community. It can be said that self-efficacy indirectly affects learner autonomy since without being aware
of their cultural values they cannot realize their responsibilities and take them.

Concurrent to Overing's study, Lai conducted a study to raise learners' awareness of their own learning process and
determining its effect on learners' capacity in their learning process during thirteen-week term period (Cotterall &
Crabbe, 1999). According to the result of this study, increasing self-efficacy indirectly affects students' autonomous
skills. This study was very important in the aspect of searching new ways to empower learners with the capacity to
organize their own learning (Cotterall & Crabbe, 1999).

Briefly, it is very important to become aware of the knowledge and skills in the language learning process since we
can manage our language learning process effectively. All the questions related to the language learning process such as
"where am 17", "what are my goals?", "which strategies should I use to achieve my goals?" and "to what extent have |
achieved my goals?" will be answered when a learner is aware of their capability and his/her responsibility in the
learning process. It can be said that the more potential learners have for being autonomous, the more learning awareness
they have (Cotterall, 2000). Development of learning awareness is a key objective of autonomous language learning
(Dam & Legenhausen, 1996). Awareness is a key concept in learner autonomy (Cotterall & Crabbe, 1999, p.161).

I1l. METHODOLOGY

A. Participants

The data were collected from 50 preparatory level students out of 250 participants from each of the following
universities: Gaziantep University, Zirve University, Indnii University, Selguk University and Karatay University (144
male and 106 female students). According to information got from the instructors, their ages vary from 17 to 25 years.
Participants were from faculty of engineering including, civil engineering, mechanical engineering, physic engineering,
food engineering, textile engineering, electronic and electrical engineering, faculty of education and faculty of medicine.

B. Instruments

To collect data two different questionnaires were used. The questionnaires are scored according to a five-point
Likert-type scale ranging from 1 (Never) to 5 (Always). The reliability of the questionnaires was analyzed by SPSS.
The Cronbach Alpha coefficient of Self-Efficacy Questionnaire (SEQ) was .91 while the Cronbach Alpha coefficient of
Autonomous Learner Questionnaire (ALQ) was .76. These values show that they are reliable instruments. The first
questionnaire (SEQ) has 40 items focusing on questions related to students' self-efficacy. While 26 of these items were
adapted from Bandura's Foreign Language Self-Efficacy Questionnaire, the rest of them were adapted from one of Ferla
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et al.'s (2009) study related to whether there is a theoretical or empirical difference between academic math self-concept
and academic math self-efficacy. Also, the second questionnaire has 40 items related to learner autonomy that were
adapted from different resources. While 30 of the items were adapted from Egel's questionnaire (2003), the rest of them
were developed by examining different sources (Sancar, 2001; Kogk, 2003). In short, the questionnaires were
developed by making use of different sources to investigate whether there is a relationship between self-efficacy and
learner autonomy, self-efficacy and academic success, learner autonomy and academic success and these two concepts
(self-efficacy and learner autonomy) and academic success.

C. Data Collection

The administrations of each university (Gaziantep, Zirve, Inénii University, Selcuk University and Karatay
Universities) were given information about the study and the permissions were taken to conduct the study. The
questionnaires were applied to 250 preparatory level students at the universities mentioned above in 2010-2011
education year. The researcher visited five universities and administered the questionnaires to the students during
regular class hours in their classrooms. The participants were informed about the aim of the study. They were told that it
was very important for data reliability of the questionnaire to answer the questions sincerely and the questionnaires did
not include questions disturbing their personality. Then, the first of the questionnaires (SEQ) were handed out and the
students filled out them at the beginning of the week. Each questionnaire had a number, and so the instructor was asked
to match his/her students’ names with the numbers in order to match SEQ with ALQ. The second questionnaire (ALQ)
was applied to the students at the end of the week in order to avoid the negative effects of the first questionnaire on the
second questionnaire through a similar process. Some of the students were not present in both questionnaires. Thus,
they were excluded from the study.

IV. RESULTS AND DISCUSSION

This research was conducted by two questionnaires (SEQ and ALQ). The analysis of the results obtained through
SEQ and ALQ unveil that there is a positive relationship between self-efficacy and academic success, learner autonomy
and academic success, self-efficacy and learner autonomy, and two concepts and academic success. According to the
analysis of the data, it can be said that self-efficacy affects academic success positively. Also, learner autonomy has a
positive impact on academic success. Furthermore, self-efficacy and learner autonomy influence academic success in a
positive way.

One of the aims of this study is to find out the relationship between self-efficacy and learner autonomy. The results
of the Pearson Product Moment Correlation are shown in table 4.1.:

TABLE4.1.
CORRELATION BETWEEN SELF-EFFICACY AND LEARNER AUTONOMY
Learner Autonomy Self-efficacy
Learner Autonomy Pearson Correlation 1 .667**
Sig. (2-tailed) .000
N 250 250
Self-efficacy Pearson Correlation .667** 1
Sig. (2-tailed) .000
N 250 250

** _Correlation is significant at the 0.01 level (2-tailed).

According to table 4.1., the Pearson Product Moment Correlation unveils a significant positive relationship between
learner autonomy and self-efficacy among 250 preparatory level students from Gaziantep, Zirve, Selqik, Karatay and
Indnii Universities (r = .667 p> .01). It can be said that when participants' sense of self-efficacy increases, their potential
to be autonomous learners also increases. There is almost no such a study to investigate the relationship between learner
autonomy and self-efficacy in the field of language learning and teaching. However, some linguistics and educators
have implied that there is a relationship between learner autonomy and self-efficacy in their studies (Benson, 2006;
Cotterall 1995, 1999; Schmenk, 2005). Schmenk (2005) puts forth that the concept of autonomy has value; nevertheless,
provided that language educators admit that autonomy is not a universal and neutral concept and that encompasses a
critical awareness of one's own abilities, possibilities and limitations within particular concepts (Schmenk, 2005, p.115).
As Schmenk (2005) claims, self-efficacy is a prerequisite for learner autonomy due to the fact that unless individuals
become aware of their capabilities, they cannot manage their own learning and take responsibility of their own learning
process. It can be said that the results of the studies mentioned above are parallel with the findings of this research
confirming a strong link between learner autonomy and self-efficacy.

The second aim of the study was to show whether self-efficacy and learner autonomy affect academic success in a
positive way or not. So as to reach this aim, the multiple regression was used.
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TABLE 4.2.
REGRESSION MODEL SUMMARY OF SELF-EFFICACY, LEARNER AUTONOMY AND ACADEMIC SUCCESS
Model R R Square Adjusted R Square | Std. Error of the Estimate
1 .614° 377 .372 9.70293
a. Predictors: (Constant) Self-efficacy, Learner Autonomy
Model Sum of Squares df Mean Square F Sig.
1 Regression 14072.581 2 7036.291 74.737 .000*
Residual 23254.255 247 94.147
Total 37326.836 249

a. Predictors: (Constant), Self-efficacy, Learner Autonomy
b. Dependent Variable: Academic Success

Model Unstandardized Coefficients Standardized Coefficients t Sig.
B Std. Error Beta

Constant 27.136 4.478 6.060 .000

Learner Autonomy .138 .048 195 2.889 .004

Self-efficacy 241 .035 467 6.930 .000

a. Dependent Variable: Academic Success

According to table 4.2., R value (.614 p >.01) shows the multiple correlation coefficient between two concepts (self-
efficacy and learner autonomy) and academic success, and reveals that there is a positive significant relationship
between learner autonomy, self-efficacy and academic success. The value of F (74.737) indicates that self-efficacy and
learner autonomy significantly predict academic success among other variables such as age, language aptitude,
intelligence, motivation, personality, socio-cultural factors, cognitive style, gender, native language, input, educational
background and learning style that have an effect on academic success. According to this model, self-efficacy (B = .467
p <.05) and learner autonomy (§ = .195 p < .05) are significant predictors of academic success among other variables
that affect academic success. Self-efficacy and learner autonomy account for %37.7 the variation in academic success
among the other variables mentioned above. In short, self-efficacy and learner autonomy make a significant
contribution to predicting academic success among other variables in language learning and teaching. This means that
the more self-efficacious and autonomous learners are, the more successful they become in the process of learning a
language.

The third aim of this study was to investigate the relationship between self-efficacy and academic success. For this,
the Pearson Product Moment Correlation was applied.

TABLE 4.3.
CORRELATION BETWEEN SELF-EFFICACY AND ACADEMIC SUCCESS
Self-efficacy Academic Success

Self-efficacy Pearson Correlation 1 597**

Sig. (2-tailed) .000

N 250 250
Academic Pearson Correlation 597** 1
Success Sig. (2-tailed) 000

N 250 250

** _Correlation is significant at the 0.01 level (2-tailed).

As indicated in table 4.3., the obtained correlation (r=.597, p>.01) shows that there is a significant relationship
between self-efficacy and academic success. It can be said that learners with higher self-efficacy can accomplish more
than the ones with lower self-efficacy. According to the findings of this study, students with higher self-efficacy at
Gaziantep, Zirve, Indnii, Selguk and Karatay Universities are more successful in the process of language learning that
the ones with low self-efficacy. It shows that students' beliefs related to their capacity at these universities lead their
performance success in the process of language learning. The studies on the relationship between self-efficacy and
academic success confirm the results of this study (Magogwe & Oliver, 2007; Ching, 2002; Ferla et al, 2008).

The fourth aim of the study was to explain the effects of self-efficacy on academic success. To achieve this, simple
linear regression was conducted.

TABLE 4.4.
REGRESSION MODEL SUMMARY OF SELF-EFFICACY AND ACADEMIC SUCCESS
Model R R Square Adjusted R Square Std. Error of the Estimate
1 .597% .356 .353 9.84553

a. Predictors: (Constant) Self-efficacy
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Model Sum of Squares df Mean Square F Sig.
1 Regression 13287.073 1 13287.073 137.073 .000°
Residual 24039.763 248 96.935
Total 37326.836 249
a. Predictors: (Constant) Self-efficacy
b. Dependent Variable: Academic Success
Model Unstandardized Coefficients Standardized Coefficients t Sig.
B Std. Error Beta
Constant 36.112 3.272 11.038 .000
Self-efficacy .308 .026 597 11.708 .000

a. Dependent Variable: Academic Success

As shown in table 4.4. the regression analysis suggests a significant regression model in which self-efficacy
explains % 35 of variance in academic success among other variables such as age, gender, socio-economic factors,
personality, learning style, language aptitude, intelligence, motivation, educational background, native language and
input (R Square =. 356 p <.05). The value of F (137.073) indicates that self-efficacy predicts academic success. Self-
efficacy (B =.597 p <.05) is a significant predictor of academic success among other variables. According to the result
of simple linear regression analysis, It can be said that language learners with high self-efficacy at Gaziantep, Zirve,
Inénii, Karatay and Sel@ik Universities are more prone to becoming more successful learners than the ones with low
self-efficacy. Students with high self-efficacy beliefs at these universities endured more than the ones with low self-
efficacy when encountered with difficulties and obstacles and were more successful in academic achievement as
supported by various researchers (Li & Wang, 2010). In short, the present study confirms the fact that students' sense of
efficacy beliefs is a key determinant of their academic success (Wong, 2005; Yang 2004 ).

The fifth aim of the study was to explore the relationship between learner autonomy and academic success.

TABLE 4.5.
CORRELATION BETWEEN LEARNER AUTONOMY AND ACADEMIC SUCCESS

Learner Autonomy

Academic Success

Learner Pearson Correlation 1 .506**
Autonomy Sig. (2-tailed) 000
N 250 250
Academic Pearson Correlation .506** 1
Success Sig. (2-tailed) 1000
N 250 250

** _Correlation is significant at the 0.01 level (2-tailed).

The table 4.5. presents that there is a significant positive relationship between learner autonomy and academic
success (r=.506 p>0.01). This means the more autonomous learners at Gaziantep, Zirve, Inénii, Selcuk and Karatay
Universities are, the more successful they are. There have been numerous studies on the relationship between learner
autonomy and academic success and they have a consensus on the view that learner autonomy and academic success are
interrelated as confirmed in the present study (Zhou, Ma & Deci, 2009; Cotterall, 1995; Mineishi, 2010).

The last aim of the study was to find out the effects of learner autonomy on academic success.

TABLE 4.6.
REGRESSION MODEL SUMMARY OF LEARNER AUTONOMY AND ACADEMIC SUCCESS

Model R R Square Adjusted R Square Std. Error of the Estimate
1 .506 .256 .253 10.58304
a. Predictors: (Constant) Learner Autonomy
Model Sum of Squares df Mean Square F Sig.
1 Regression 9550.661 1 9550.661 85.273 .000*
Residual 27776.175 248 112.001
Total 37326.836 249
a. Predictors: (Constant) Learner Autonomy
b. Dependent Variable: Academic Success
Model Unstandardized Coefficients Standardized Coefficients t Sig.
B Std. Error Beta
Constant 29.134 4.874 5.977 .000
Learner Autonomy .358 .039 .506 9.234 .000

a. Dependent Variable: Academic Success

As indicated in table 4.6., R-value (.506 p >.01) shows the correlation coefficient between learner autonomy and
academic success, and reveals that there is a positive significant relationship between learner autonomy and academic
success. This means that the more autonomous learners are, the more successful they become. As it is clear in table 4.6.,
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the regression analysis suggests a significant regression model in which learner autonomy explains % 25,6 of variance
in academic success among other variables such as age, gender, motivation, cognitive style, learning style, language
aptitude, socio-economic factors, educational background, native language, and input (R Square = .256 p <.05). The
value of F (85.273) indicates that learner autonomy predicts academic success. Learner autonomy (= .506 p <.05) is a
significant predictor of academic success among the other variables. According to the findings of the present study,
students who are more autonomous at Gaziantep, Zirve, Indnii, Karatay and Sel@ik Universities have been observed
that they have become more successful in the process of language learning. It is clear that students participating in a
classroom at these universities where they are given more opportunities to become autonomous are more likely to
perform better in learning a language. The findings of this study confirm that learner autonomy plays a significant role
in academic success in the field of language learning (Dafei, 2007; Yen & Lui, 2009).

V. CONCLUSION AND RECOMMENDATIONS

The most important finding of the present study is the relationship between learners' beliefs related to their language
potential and their responsibility for their roles as language learners. The findings of the present study have unveiled the
fact that there is a significant positive relationship between self-efficacy and learner autonomy (r=.667, p>.01) and also
have revealed that self-efficacy and learner autonomy affect academic success in a positive way according to the result
of multiple regression analysis. There are a lot of researches on the relationship between self-efficacy and language
learning, and learner autonomy and other student-focused constructs such as self-motivation, self-regulation, agency
and identity (Benson, 2006). When comparing the present study with existing literature, it can be said that in most of
these researches, learner autonomy and self-efficacy have been studied separately or compared or contrasted with other
variables such as age, language aptitude, academic success, educational background, gender and motivation. To
illustrate this, many researchers have conducted studies on the relationship between self-efficacy and academic success
(Y1lmaz, 2010; Cinkara, 2009; Duman, 2007; Liew, McTigue, Barrois & Hughes, 2008; Ayatola & Adedeji, 2009)
while some researchers have studied on learner autonomy and academic success (Dam & Legenhausen, 1996; Nunan,
1995; Yen & Liu, 2009). Nonetheless, they have not integrated self-efficacy with learner autonomy and investigated
their effect on learners' language performance in their studies. Thus, it is clear that there is no such a study on the
relationship between self-efficacy and learner autonomy, these two concepts (self-efficacy and learner autonomy) and
academic success in the field of ELT. This study is the first one in the field. The main point of departure for the present
study has been the missing pieces related to ELT in Turkey. In Turkey, most of language learners complain that they
cannot achieve their full potential although they have been exposed to English for at least 9 years until they become
university students. The problem behind this may be that both the relationship between self-efficacy and learner
autonomy and these two concepts and academic success may be ignored. The present study establishes students’ sense
of efficacy to guide their autonomous learning as a key factor affecting their performance outcomes related to language
learning. Despite the fact that these two concepts have been studied separately, they cannot be considered separately in
ELT. As indicated in "Maintaining Control: Autonomy and Language Learning", no real progress towards autonomy
can be made without attending to learner beliefs because of the important influence they have on learner reflection and
metacognition (Pemberton et al, 2009, p.54). The findings of the present study are consistent with some points reported
in earlier studies. Carter (1999) implies the importance of learners' beliefs in the process of being autonomous learners
during language learning process according to the findings of his study. Wenden (1991) also declared that autonomous
learners are self-confident learners believing in their ability to learn and to self-direct or manage their learning (Wenden,
1991, p.53). The results of the present study extend previous findings on the relationship between self-efficacy and
learner autonomy and the effect of the integration of these two concepts on academic success in the process of language
learning and teaching. The previous studies did not show the effect of these two concepts on academic success together
in ELT. According to the result of the present study, students with high self-efficacy at Gaziantep, Zirve, inénii, Selguk
and Karatay Universities are more prone to becoming autonomous in the process of language learning because learners'
beliefs related to their capacity in their language learning process affect to what extent they are autonomous. It is clear
that learners at these universities are aware of their capacity in English and they believe in themselves. These students
with high self-efficacy can control their own learning since they know that they have the capacity. In addition to this,
both self-efficacious and autonomous learners at these universities mentioned above have been observed that they have
become more successful in the process of language learning. It can be said that self-efficacy and learner autonomy are
two most important predictors of academic success in the field of language learning.

The present study has revealed that self-efficacy, learner autonomy and the relationship between these two concepts
(self-efficacy and learner autonomy) and academic success have an important place in language learning and teaching.
In short, the present study revealed the disregarded importance of the relationship between two concepts (self-efficacy
and learner autonomy) and language learning in the field of ELT. It implies that the relationship between self-efficacy
and learner autonomy should be emphasized simultaneously in the process of language teaching and learning. This
integration will contribute to successful outcomes related to language learning and the present study will be a step in the
new direction of language teaching and learning in Turkey. It can be said that learner autonomy and self-efficacy go
hand in hand in the process of language learning, and this study may be a new road to the development of individual
potential in language learning.
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RECOMMENDATIONS FOR FURTHER RESEARCH

The promotion of an effective learning and teaching environment depends on the education system. Turkish
education system can be defined as a traditional, teacher-dominated, and authority-oriented system since it is still
directed and evaluated by the instructors. Most instructors are not autonomous in Turkey. As Little (2005) claims that
teachers who themselves are not autonomous may have negative influence on the development of self-efficacious and
autonomous learners. Therefore, in Turkey, there is no significant step to promote these in educational settings.

According to different studies on learner autonomy in Turkey, the only activity to promote learner autonomy is
‘group work’ in the lesson plans and the curriculum. As Harmer (2001) claims, group work promotes learner autonomy.
However, there should be more activities that make students be aware of their own capacity and control their own
learning in the curriculum.

Turkish learners need to develop a critical awareness of language learning. One possible solution for this situation
can be to make students become aware of their capacity and promote their autonomy through curriculum (Cotterall,
2000). As teachers and administrators, the principles of autonomy and self-efficacy should be integrated into:

¢ The learning goal

e The learning process

o Tasks

e Learner strategies

o Reflection on learning (Cotterall, 2000)

The study reveals that self-efficacy, learner autonomy and the relationship between these two concepts (self-efficacy
and learner autonomy) and academic success have an important place in language learning and teaching. However, in
Turkey, there is no such study to investigate the importance of the relationship between self-efficacy and learner
autonomy, and these two concepts (self-efficacy and learner autonomy) and academic success. This study is the first
one in the field. First, in future researches, the relationship between self-efficacy and learner autonomy, and these two
concepts (self-efficacy and learner autonomy) and academic success might be studied in detail. Moreover, researchers
and educators should pay more attention to the importance of the relationship between self-efficacy and learner
autonomy, and these two concepts and academic success in language learning and teaching in the process of developing
the curriculum because the results of the present study indicate that the integration of self-efficacy and learner
autonomy in the process of language teaching and learning exerts some influences on the effectiveness of practicing
what students have learnt related to foreign languages. Thus, it is recommended that EFL teachers should be aware of
the importance of these two concepts (self-efficacy and learner autonomy) during the process of language teaching and
learning. Secondly, the present study was conducted by using quantitative methods. Further research may include both
quantitative and qualitative methods such as classroom observations and interviews due to the fact that this might help
the researchers to understand students' sense of self and their attitudes towards being autonomous learners better while
learning a language. Thirdly, there were 250 participants from five universities (Gaziantep, Zirve, Inénii, Selguk and
Karatay Universities) in the study. Because of this, the generalizability of findings may be limited. Therefore, further
research may consist of a wider range of samples from more universities in Turkey. Lastly, further research may be
conducted on the relationship between these two concepts (learner autonomy and self-efficacy) and other variables such
as age, language aptitude, intelligence, personality, socio-cultural factors, cognitive style, age, motivation, educational
background and learning style that affect learners' academic success in the process of language learning in Turkish EFL
context in detail.
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