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Abstract—The present study provided some empirical data to examine the contribution of grammatical 

knowledge to getting the meaning of unknown words. The researcher's aim was to see if grammatical 

knowledge played any significant role in word guessing. For this purpose, thirty participants took part in this 

study. To evaluate their knowledge of grammar a sixty- item test of Nelson was given to them. Then a forty-

five item test on vocabulary was administered to see how grammar knowledge can affect their ability in 

guessing. The findings indicated that grammar knowledge was a key factor in deciphering the meanings of 

unknown words. It was also shown that the more comprehensive the grammar knowledge was, the higher the 

learners' proficiency level in guessing words would be. Therefore, instruction of grammatical structures in L2 

contexts is recommended. 

 

Index Terms—grammatical knowledge, word meaning, EFL learners, vocabulary learning 

 

I.  OVERVIEW 

The ability to decipher the meaning of the text (both written and spoken) is one of the most important skills required 

of people in second and foreign language settings. Today we face lots of input (written and spoken) in our daily life. A 

great amount of this input is unknown to us; therefore, we need to guess. Any understanding of reading texts and 

knowing the utterances require close attention to a number of factors, one fundamental factor of which is the knowledge 

of grammar (Nassaji, 2004). 
Knowing words is the key to understanding as well as being understood, and the bulk of learning a new language 

consists of learning new words. Since we are faced with lots of new vocabulary items in our reading and listening, one 

helpful technique is to guess the meaning of unknown words. In many cases this attempt fails because of the lack of our 

knowledge regarding the grammatical structure of the sentences (Anderson, 1991). 

To illustrate how learners deal with unknown words, Read (2000) refers to initial evaluation of the unknown word in 

terms of its contribution to the general understanding of the texts. Learners normally evaluate the contribution of the 

unknown words to their general understanding. If an unknown word is not regarded as exerting a major influence on 

comprehension, it is normally ignored; on the other hand, if it is judged to greatly contribute to determining the meaning, 

a variety of strategies are used to disambiguate it. Most often learners tend to infer the meaning of unknown words from 

context. As Read (2000) suggests, this is considered desirable on the grounds that “it involves deeper processing that is 

likely to contribute to better comprehension of the text as a whole and may result in some learning of the lexical item 
that would not otherwise occur” (p. 53). 

Learning to read in a second language is one of the most valuable skills L2 learners should develop for social and 

academic purposes. This makes reading an active process and a demanding skill as readers are required to use the 

background knowledge, the grammatical knowledge, the situational context and the contextual clues to construct an 

interpretation of the meaning of a text (Brantmerier, 2003b; Pritchard, 1990). As such a growing body of research on 

reading has focused on how readers: 

a) Utilize background knowledge to construct a model of text (e.g., Brantmerier, 2003b; Johnson, 1982; McNamara 

et al., 1996; Pritchard, 1990); 

b) Use L2 grammatical knowledge to understand text (e.g., Alderson & Urquhart, 1984; Anderson, 1984; 

Brantmerier, 2003b; Hammandou –Sullivan, 1991) and 

c) Employ strategies to comprehend texts (e.g., Frantzen, 2003; Laufer, 1997; Young & Oxford, 1997). 
The influence of background knowledge on reading comprehension has been investigated extensively. Differences in 

prior knowledge affect the usefulness of different resources available to learners resulting in degrees of learning. The 

facilitating effect of background knowledge on reading comprehension has been demonstrated in some ways. 
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II.  STATEMENT OF THE PROBLEM 

Words are the basic units of the language without them one cannot express ideas effectively. Having a limited 

vocabulary is also a barrier that prevents students from learning a foreign/second language. If learners do not know how 

to expand their vocabulary, they gradually lose interest in learning. 

Research has shown that intermediate and advanced EFL learners guess their vocabulary to a great extent through 

adjacent words and grammatical structure of the sentence. Readers' vocabulary knowledge is indeed an essential 

prerequisite for inferencing (Barnett, 1989; Huckin & Coady, 1999; Kelly, 1990). When readers come across unknown 

words they may be unable to make use of available contextual clues due to the unknown nature of the words that may 

be used to disambiguate an unknown word. Thus, usable context is affected by the proportion of known to unknown 

words; when there exists a large proportion of unknown to known words, learners may be unable or reluctant to use 

contextual clues for inferencing word meaning. 
Grammar knowledge has a significant impact on inferencing. The role of grammar in L2 learning and processing has 

been well acknowledged (Haastrup, 1991; Kelly, 1990; Paribakht, 2004; Paribakht & Weshe, 1999). However, as 

Paribakht (2004) mentions, "it is far from clean how grammatical knowledge can assist learners in their L2 lexical 

processing and subsequent vocabulary acquisition" (p. 149). There are only few studies indicating that grammar 

knowledge is involved in L2 lexical processing (e.g., Paribakht, 2004; Paribakht & Weshe, 1999). Concurring the view 

that grammar knowledge influences inferencing, Haastrup (1991) notes that "lexical inferencing involves making 

informed guesses as to the meaning of a word in light of all available linguistic cues in combination with the learners' 

general knowledge of the world, her awareness of the context and her relevant linguistic knowledge" (p. 40). 

Lexical inferencing is the most frequently used strategy by EFL learners (Kaivanpanah, 2004; Oxford, 1990; Paribkht, 

2004). Consequently, although an in-depth understanding of factors influencing inferencing may not only help us 

develop insights into the nature of comprehension processes, it may, as Paribakht (2004) suggests "shed some lights on 
the role knowledge of grammar may play in lexical processing' (p. 150). In this area, the main focus of this research 

would be whether grammatical knowledge has any impact on guessing words. Unfortunately, grammar teaching has 

always been one of the most controversial and least understood aspects of language teaching. Few teachers remain 

indifferent to grammar and many teachers have been obsessed by it. 

Therefore, to contribute to the developing literature in the field, this research aimed at investigating the relationship 

between grammatical knowledge and the ability to guess word meaning among Iranian EFL learners with upper 

intermediate level of proficiency. 

III.  OBJECTIVES OF THE STUDY 

A number of studies including Ellis (2008), Lantolf and Johnson (2007), Paribakht (2004), Kaivanpanah (2004), 

Nassaji (2004), Frantzen (2003), Brantmerier (2003a), Schmidt (2001), Gass (1988), and Long (1996) have been 

conducted so far around the world to see whether relationship between grammatical knowledge and the ability to guess 
word meaning among Iranian EFL learners with upper intermediate level of proficiency. 

The review of previous studies suggests that few studies for this case has been conducted in the context of Iran. 

Therefore, the present study aimed at revealing some common barriers that hinder vocabulary learning among Iranian 

students and also determining the impact of grammar knowledge on the ability of guessing word meaning among 

Iranian EFL learners with upper intermediate level of proficiency. 

IV.  RESEARCH QUESTION 

To achieve the goals of this study, the following question was addressed: 

Is there any meaningful relationship between the knowledge of grammar and the ability to guess word meaning? 

V.  RESEARCH HYPOTHESIS 

To investigate the above research questions of the present study, the following null hypothesis is addressed: 

H01: There is no relationship between grammar knowledge and the ability to guess word meaning. 

VI.  SIGNIFICANCE OF THE STUDY 

When foreign language learners are confronted with an unfamiliar word through intensive or extensive L2 reading, 

they must decide how to handle the word.  This can be accomplished in a variety of ways, which include ignoring the 

word, checking a dictionary for the word’s definition, and attempting to infer the meaning.  Specifically, this will focus 

on inferencing strategies in L2 reading.  More specifically, it will identify different inferencing strategies, how effective 

these inferencing strategies are, what factors can influence the success of inferencing, and what this means for teaching 

inferencing strategies in the L2 classroom. Almost all literature on inferencing strategies distinguishes between 

strategies centered on the unfamiliar word itself and strategies that are contextually based. 

The phrase global strategies were used to describe the contextually based inferencing strategies.  However, these 

terms only represent the broadest definition of inferencing strategies. From their study on the role of linguistic 
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knowledge, Kaivanpanah (2004) identified seven different inferencing strategies.  The first strategy they found was 

sentence level grammatical knowledge, which involves looking for relationships between words to determine 

meaning.  This strategy would fall under Hamada’s idea of local strategies, where the focus is more on the word than 

contextual clues within the text. 

According to Eliss (1991), the main reason for believing that lexical knowledge can help grammar acquisition is that 

knowledge of the words in a text permits learners to understand the meaning of the discourse which is in turn allows 

them to understand the grammatical patterning. 

Among the factors the learners use in their guessing, grammatical knowledge is a vital one. A factor which has been 

less focused in the literature. When we go through textbooks we see a great number of them lack enough grammar 

practices that is due to the fact that is believed grammar is finite and it is not necessary to take it into our syllabus. 

This study can probably establish a good relationship between the level of grammar knowledge and its role on word 
guessing so we see that knowledge of grammar is essential if the learners are supposed to read widely in the life. 

VII.  METHODOLOGY 

A.  Participants 

A multiple-choice proficiency test, (i. e., OPT), was administered. Thirty female students out of fifty were chosen 

from among EFL learners in Saee Institute in Isfahan in order to select a homogenous group with upper intermediate 
level of proficiency. This test consists of 60 multiple-choice items (OPT, 2005). It includes three different sections 20 

grammar items, 20 reading items, and 20 vocabulary items. 

B.  Materials 

In the present study, the materials were composed of three types of tests based on which the required data was 

collected.  

1. Vocabulary test 
The vocabulary test was an essay-type test which entailed one hundred and fifty words randomly chosen from Nelson 

tests. The words belonged to all parts of speech and were selected in a way that the students had not seen before. The 

words were then listed and the participants were asked to write a definition, a synonym, or an opposite for each in 

either English or Persian. 

2. Grammar Test 
The grammar test was a multiple choice test composed of sixty grammatical items chosen from Nelson tests as a 

source of data. The items belonged to different grammatical structures including tenses, conditional sentences and so on. 

3. Unknown Words in Context 

Out of one hundred and fifty words given to students to write their meanings, there were about seventy words for 

which none of the participants could suggest any meaning. Therefore, from these unknown words, forty five words 

were randomly chosen based on which another test was prepared. Actually, these words were contextualized through 
providing grammatical contexts. The purpose here was to see how grammatical knowledge of the learners could affect 

their ability to guess the words they previously could not define. 

C.  Procedure 

In order to collect data for this study several steps were taken. First, a multiple-choice proficiency test, (i.e., OPT), 

was administered. Thirty female students out of fifty were chosen from among EFL learners in Saee Institute in Isfahan 

in order to select a homogenous group with upper intermediate level of proficiency. 
In the next step, in order to fulfill the purposes of the study, three tests were prepared and conducted in a one week 

period. The first one was a one hundred and fifty word test. This test was in the format of an essay- type test. There 

were words with enough space provided. The students were asked to write the Persian equivalents, synonyms or 

opposites to indicate that they knew the meanings of the words. The time allocated for this exam was forty minutes. 

The aim of this exam was to extract the words which were unknown to all participants. After the exam, those correctly 

answered words were ticked. Since the unknown words were needed, a search was made for those words which 

nobody could answer. Then, seventy words were found as unknown to all participants. These words were listed and 

two days later, another test was conducted under the supervision of the researcher. It was a grammar test in a multiple 

choice format with the purpose of evaluating the students` knowledge of grammar. To have a valid test, a test from 

Nelson was used. This test which had sixty items included varied grammatical structures as well as tenses, parts of 

speech, complex sentences, conditional and many more. The time allocation for this second test was thirty minutes. 

Since the focus was to see if those students with a better knowledge of grammar could guess those words they had been 
unable to guess in a context free situation, the next step was to contextualize those words unknown to all 

participants. Forty five words from those eighty unknown words were selected randomly and each word was inserted 

in a distinct grammatical structure with the focused words underlined asking students to write the Persian equivalents, 

synonyms or opposites in the spaces provided. This test was also developed in an essay type and its allocated time was 

thirty minutes. 
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VIII.  RESULTS 

For the purpose of data analysis, the descriptive accounts concerning the basic source of examined data was first 

provided through which one can have an overview of the learners' overall performance on both grammar and 

vocabulary tests. The scores were computed out of 60 for the grammar and 45 for the vocabulary test. 
 

TABLE 1 

DESCRIPTIVE STATISTICS FOR GRAMMAR AND VOCABULARY SCORES 

 N Min Max Mean SD 

Grammar Test 30 40 56 46.26 4.16 

Vocabulary Test 30 30 42 35.00 3.0 

 

Accordingly, the performance of the learners in grammar was better than that of vocabulary with the former favoring 

a higher mean value of 46.26. Besides, the standard deviation values highlight the extent of variation that is higher for 
the grammar scores (4.16) and lower for the vocabulary scores (3.0). In other words, despite the scores variation  on the 

grammar test, the learners' performance on the vocabulary test has been almost similar with the scores piled up around 

the mean. To examine the extent of correlation between the two sets of grammar and vocabulary data, it is primarily 

needed to ensure the existence of a linear correlation between the two variables. To this end, the following scatter plot 

was provided. 
 

 
Figure 4.1. The Scatter Plot of Grammar and Vocabulary Scores 

 

There appears to be a positive linear correlation between the two variables in a way that the more one knows 

grammar, the more successful his/ her vocabulary guessing will be. 

Following the above graphic representation, the relationship between grammar knowledge and vocabulary guessing 

performance was investigated using Pearson product-moment correlation coefficient. 
 

TABLE 4.2 

THE CORRELATION BETWEEN GRAMMAR AND VOCABULARY SCORES 

  Grammar Vocabulary 

Grammar Pearson Correlation 1 .621
**

 

Sig. (2-tailed)   .000 

N 30 30 

Vocabulary Pearson Correlation .621
**

 1 

Sig. (2-tailed)  .000  

N 30 30 

 

Accordingly, there was an almost strong, positive correlation between the two variables [r= .62, n= 30, p< .05], with 

high levels of grammar knowledge associated with higher levels of success in guessing the meaning of vocabulary items, 

leading to rejection of the null hypothesis. 
The following graph clearly suggests a detailed account of such differences in the participants' grammar and 

vocabulary performances. Clearly, lower levels of grammar knowledge have resulted in lower levels of proficiency in 

guessing meanings. At the same time, higher levels of grammar have ended in more successful vocabulary guesses.  
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Figure 4.2. Individual Grammar and Vocabulary Scores 

 

Meanwhile, the overall difference between the mean scores of these two sets of accounts is depicted through the 

higher position of grammar line in comparison with the vocabulary line. 

As it was seen through analysis done using different statistical measures, the null hypothesis of the study which 

stated that: 

1: There is no relation between grammar knowledge and the ability to guess word meaning can safely be rejected. Put 

it another way, it can be said that: 

2: Apparently there is relation between grammar knowledge and the ability to guess word meaning. 

IX.  DISCUSSION 

The study described in this paper set out to answer one question regarding whether there is any relationship between 

grammar knowledge and the ability to guess word meaning. 

Concerning the research question, the findings displayed that the knowledge of grammar improves the ability to 

guess word meaning. This kind of knowledge helps not only vocabulary acquisition but also vocabulary guessing. As 
learners encountered new contexts, a large number of newly met words appear. Different methods are taken into 

account to succeed in getting their meanings. Unfortunately, the importance of grammar in L2 teaching and learning has 

been ignored for many reasons. The fact shows that grammar can help learners in many aspects because it serves as a 

tool to self-correct and self-edit the utterances we produce or receive in our daily life. Grammar in its broadest sense 

means knowledge of vocabulary formation and knowledge of sentence formation. 

The findings of the study in hand are in line with the findings of other scholars doing research in this are including 

Parel (2004) also found that high school beginning-level ESL learners' morphological knowledge led to successful 

meaning-inference and even compensated for their limited vocabulary knowledge in reading comprehension.  

Other scholars (Nassaji, 2006; Paribakht & Wesche, 1999), believe lexical inferencing has been found to be widely 

used by L2 learners when dealing with unknown words and it has been closely associated with incidental vocabulary 

learning. For Paribakht and Wesche (1999), much lexical development in both L1 and L2 appears to occur as learners 
attempt to comprehend new words they hear or read in context. 

Some professionals active in the field under study believe that Grammar knowledge has a significant impact on 

inferencing. The role of grammar in L2 learning and processing is well acknowledged (Haastrup, 1991; Kelly, 1990; 

Paribakht, 2004; Paribakht & Weshe; 1999). These studies are also in line the findings presented in the reference 

section. 

Also other figures active in presenting theories in EFL/ ESL also believe lexical inferencing is the most frequently 

used strategy by EFL learners (Kaivanpanah, 2004; Oxford, 1990; Paribkht, 2004). Consequently an in-depth 

understanding of factors influencing inferencing may not only help us develop insights into the nature of 

comprehension processes, it may, as Paribakht (2004) suggests, "shed some lights on the role knowledge of grammar 

may play in lexical processing" (p. 150). 

Again as it can be inferred from the very brief evidence provided that grammar knowledge can make significant 

difference in guessing word meaning. 
To sum up, knowledge of grammar has proved a vital effect in guessing meaning. It means that grammar is a very 

important factor in deciphering the meanings of unknown words in a text. Moreover, the more comprehensive the 

grammar knowledge is, the higher the learners' proficiency level in guessing words will be. Therefore, it appears useful 

to put more focus on grammar teaching in the pedagogical settings so that it enhances language learning in all aspects. 

X.  CONCLUSION 

In the discussion about the role and importance of word meaning guessing in second language instruction, the 

knowledge sources L2 learners draw upon have not been addressed properly. The present study was an attempt to 
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remedy this dearth of research and offer insights into the way grammar knowledge influences word meaning guessing. 

It is of utmost importance that language teachers spend more class time on familiarizing learners with grammatical 

constructions and text structure through explicit and implicit grammar instruction. Word meaning guessing is promoted 

on the assumption that there are available clues in the context to help learners infer the meaning of unknown words. If 

the context does not provide proper clues for word meaning guessing, teacher should motivate students to use external 

clues to infer. To get a better skill at word meaning guessing, one useful practice is to teach learners to check the 

accuracy of their guessing in a dictionary. The analysis of errors learners make while guessing meaning may shed some 

lights on how readers process texts and what can be done to assist them. 

We can conclude that guessing the meaning of words and structures is a skill which needs some practice and 

knowledge. Our word meaning guessing is influenced by some factors including context clues and co-text clues. We 

need both clues at our disposal to get the unknown words across. One fundamental factor is the knowledge of grammar 
and structure of the sentences. This kind of knowledge whether acquired implicitly or explicitly, is essential for all 

aspects of language learning especially for guessing the components of a larger block. 

XI.  IMPLICATIONS OF THE STUDY 

The importance of vocabulary learning is obvious to almost all educationalists and learners. This is the first thing 

which a foreign learner encounters while entering the class. They have to deal with words in many different ways. Also, 

they have to memorize the words for their communication. But the importance of grammar in a foreign setting has been 

overlooked by many experts and learners. They do not know the value of grammar and its role in learning a foreign 

language. Perhaps, this is the case because of the way grammar is taught. Instead of throwing grammar away from our 

books and our syllabus, we as teachers and scholars should find some new methods and ways to teach grammar in a fun 

and lively manner. 

Teaching grammar is said to be boring because I think this teaching does not aim at an communicative goal. 
Grammar is a tool like words for communication. To have a better command on our communication with other speakers 

we must develop not only our word power but also our grammar power. This grammar gives us chances to use words 

effectively and efficiently in our speech and our writing. 

As was mentioned before, grammar is a sub skill which can have vital impact on other skills. Language without 

grammar is a list of words. Words by themselves are not enough communicative to transfer meanings and messages. 

My final word is that pedagogical grammar is necessary and should be an essential part of our syllabus. 

XII.  LIMITATIONS OF THE STUDY 

In the course of this study, there were several sources of limitation which exerted influence in a way to delimit the 

progressive nature of the findings. 

For one thing, lack of a rich literature in dealing with the same subject at stake was one of the major shortcomings in 

this field. In other words, there was a lack of comprehensive helpful studies on investigating the relationship between 
grammatical knowledge and the ability to guess word meaning among Iranian EFL learners. 

A second limitation of this study directly goes to the accessibility issue in terms of the participants. It appeared really 

difficult to find the appropriate number of students to have a random selection out of this larger group. If the sample 

were larger, the generalizability of findings would be in a better position. Due to this fact, a word of caution should be 

taken in to account in generalizing the results. 

Finally, evaluation of grammatical and meaning guessing skills is not free of certain limitations. 

XIII.  SUGGESTIONS FOR FURTHER RESEARCH 

Based on the present findings it is understood that grammar has a key factor in learning a foreign language. It helps 

learners to acquire an ability to guess the meanings of unknown words. Within a context there are so many factors 

which can help our success in guessing meaning. Other researchers should take a step to investigate other elements 

which can have an effect on word knowledge. We understand that grammar knowledge leads to vocabulary acquisition. 

A research should be done to see if vocabulary learning leads to grammar acquisition or not. SLA researchers should 
take this topic into their consideration and work on such an area. Therefore, further work on developing tests of these 

two knowledge types is still waiting to be addressed. 

APPENDIX A  VOCABULARY LIST 

1. private   2. someone else  3. rent   4. appointment 

5. surface                                      6. ask for  7. turn up.   8. cost 

9. record   10. earning  11. popular  12. mistake 

13. occur   14. way   15. race   16. satisfactory 

17. forecast                18. go over  19. notice  20. chance 

21. foreign                 22. signature  23. make up  24. order 
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25. presently                26. intend  27. advertise  28. apply 

29. grateful                30. crust   31. afraid  32. turn up 

33. take off                34. beat   35. floor   36. stay 

37. beach                38. disappointed  39. boring  40. expect 

41. grow up                42. reach                 43. wear  45. fare 

46. prevent                47. strange  48. notice  49. trouble 

50. amazed                51. excited  52. look up  53. carry on 

53. crash                54. Nearby  55. favorite  56. deal with 

57. ride                58. embarrassed  59. conductor  60. keep 

61. stand for                62. get over  63. glance  64. custom 

65. recovery                66. threatened  67. figures                68. sack 
69. out of condition               70. run down  71. see off  72. come up 

73. fold   74. advise   75. member                 76. apologized 

77. material                78. hostel  79. on arrival  80. keep on 

81. break up                82. make out  83. wrap   84. survive 

85. suit   86. label   87. illness  88. regret 

89. vase   90. at first  91. in advance  92. do up 

93. go on   94. take advantage  95. owe   96. scratch  

97. in short                98. in effect  99. to some extent 100. consent 

101. go in                102. hold up  103. run over  104. reward  

105. rusty                106. rent   107come round  108. take in 

109. plan                         110. attend  111. run out of  112. accuse 
113. bend                114. shortage  115. assure  116. modern 

117. break out                118. take over  119. recipe  120. clerk 

121. slip   122. lecture  123. Respectable  124. review 

125. installment  126. come up  127. occasion  128. persist 

129. put off                 130. break off  131. bring up  132. retire 

133. trap   134. turn out  135. teach  136. get over 

137. power                 138. common  139. take after  140. breed 

141. opponent                 142. go off  143. look down  144. signal 

145. harm                 146. purpose  147. agree  148. layer 

149. pipe                 150. relatives 

APPENDIX B  THE GRAMMAR TEST 

Choose the best answer. 

First name     last name:     teacher: 
 

1. I don't. . . . . . . . . . . . the letter but perhaps I read it.     

A. remember to see   B. remember seeing  

C. remind to see  -  D. remind to seeing  

2. We played tennis. . . . . . . . . . . . . . the rain. .      

A. although  B. instead  C. even though  D. in spite of   

3. If there are no buses, we'll have to take a taxi. We must get there. . . . . . . . . . . .    

A. somehow or other  B. somewhere or other   

C. on one way or another  D. anyway or other    

4. . . . . . . . . . . . . . I read, the more I understand.      

A. The more  B. So much  C: How much  D. For how much  

5. . . . . . . . . . . . . he does his work. I don't mind what time he arrives at the office.    

A. So for as  B. So long as  C. In case  D. Meanwhile   

6. . . . . . . . . . . . . entering the hall, he found everyone waiting for him.     

A. At  B. While  C. On  D. in    

7 It's years. . . . . . . . . . . . . . . a picture.      

A. that I don't paint   B. that I didn't paint    

C. since I painted   D. ago I painted    

8. I found the first question. . . . . . . . . . .      

A. to be easy  B. the easy  C. that it was easy  D. easy   

9. . . . . . . . . . . . an empty seat at the back of the bus.      

A. She happened to find  B. She happened to meet    

C. It happened her that she found  D. It happened her that she met    

10. It was raining. . . . . . . . . . . . was pity.      

A. what  B. that  C. the which  D. which    

11. Your car is. . . . . . . . . . . . . mine.      

A. the same that  B. as  C. similar to  D. alike    

12. I'm going away for a. . . . . . . . . . .      

A. holiday of a week  B. week holiday     
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C. Holiday week   D. Week's holiday     

13. Why. . . . . . . . . . . . . . . .? It's not very important.      

A. to worry  B. worry  C. you are worried  D. you are worry  

14. I don't like. . . . . . . . . . . . . . . at me.     

A. theme shouting  B. them shout   C. their shout  D. that they shout  

15. It often snows. . . . . . . . . . . . . January.     

A. on  B. in  -  C. for  D. at  

16. I'll meet you again. . . . . . . . . . . . the weekend.    

A. by  B. or   C. at  D. for  

17. It's the first turning. . . . . . . . . . . . the left after the traffic lights.   

A. on  B. in   C. by  D. for  

18. He wasn't. . . . . . . . . . . . to lift the case.    

A. too strong  B. enough strong  C. strong enough  D. so strong  

19. He can climb trees. . . . . . . . . . . a monkey.    

A. as  B. like   C. the same that  D. similar than  

 

20. He. . . . . . . . . . . . lives in the house where he was born.   

A. already  B. yet   C. still  D. ever  

21. It's ten o'clock in the morning but he's still. . . . . . . . . . . .   

A. at the bet  B. at bed   C. in bed  D. in the bed  

22. He was a good swimmer so he. . . . . . . . . swim to the river bank when the boat sank.  

A. could  B. might   C. succeeded to  D. was able to  

23. She's been very kind, . . . . . . . . . .?     

A. isn't she  B. hasn't she   C. wasn't she  D. doesn't she  

24. He was left alone, with. . . . . . . . . . . . . To look after him.   

A. someone  B. anyone   C. not one  D. no one  

25. I pulled the handle. . . . . . . . . . I could.    

A. so hardly as  B. as hardly as  C. so hard as  D. as hard as  

26. Have you got a match? I've left my. . . . . . . . . . . at home.   

A. cigarette lighter     B. cigarettes lighter  

 D. lighter for cigarettes C. cigarette's lighter   

27. That's the dog. . . . . . . . . . . . . .     

A. cigarette lighter    B. cigarettes lighter  

D. lighter for cigarettes C. cigarette's lighter    

28. I made him. . . . . . . . . . . . . What I had told him.    

A. repeating  B. that he repeated  C. repeat  D. to repeat  

29. I was. . . . . . . . . . . tired that I had to rest.    

A. so much  B. so   C. enough  D. too  

30. He. . . . . . . . . . . live in the country than in the city.   

A. prefers  B. likes better to  C. had better  D. would rather  

31. He. . . . . . . . . . . . his sister.    

A. remembers me of  B. remembers me   

C. reminds me of   D. reminds me of   

32. Put on your raincoat. . . . . . . . . . . . . It rains.    

A. because  B. for  C. in any case  D. in case  

33. It's a difficult problem but we must find the answer. . . . . . . . . . . .   

A. by one way or other  B. somehow or other  

D. anyway or other  C. anyhow or other   

 

34. I want. . . . . . . . . . . . . Immediately.    

A. that this work is made  B. this work made  

D. this work done  

 

C. that this work is done   

35. He's used to. . . . . . . . . . . . . in public.    

A. be speaking  B. the speaking  C. speaking  D. speak  

36. You can fly to London this evening. . . . . . . . . . . . . You don't mind changing planes in Paris.  

A. provided  B. except  C. unless  D. so for as  

37. It's ages. . . . . . . . . . . him.    

A. that I don't see   B. that I didn't see  

D. since I saw  

 

C. ago I saw    

38. He made me. . . . . . . . . . . . . . .    

A. angry  B. be angry  C. to be angry  D. that I got angry  

39. Do what you think is right, . . . . . . . . . . . . . They say.   

A. . however  B. whatever  C. whichever  D. for all  

40. He arrived late, . . . . . -. . . . . . . . Was annoying.    

A. what  B. that  C. which  D. the which  

41. His job is. . . . . . . . . . . . . yours.    

A. the same that  B. as  C. alike  D. similar to  

42. He needs a. . . . . . . . . . . . . . .    

A. few days' rest   B. few days rest   

C. little days' rest   D. little days rest   

43. Do you know. . . . . . . . . . . . . . the repairs?    

A. to do  B. how to do  C. to make  D. how to make  

44. We usually have fine weather. . . . . . . . . . . . . . . summer.   

A. at  B. on  C. in  D. while  
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45. My flat. . . . . . . . . . . . the third floor of the building.   

A. by  B. at  C. in  D. on  

46. They live. . . . . . . . . . . . the other side of the road.    

A. in  B. on  C. for  D. by  

47. He isn't. . . . . . . . . . . . to reach the ceiling.     

A. so tall  B. as tall  C. enough tall  D. tall enough  

48. They treated him. . . . . . . . . . . . . . a king when he won all that money.   

A. as  B. as being  C. like  D. like he was  

 

49. I've told him several times but he. . . . . . . . . . . . . . doesn't understand.   

A. yet  B. already  C. no longer  D. still  

50. . . . . . . . . . . . did you go in the car this morning?     

A. How far  B. How much far  C. How long  D. How much  

51. He'd done that before, . . . . . . . . . . . . . . .?     

A. wouldn't he  B. shouldn't he  C. hadn't he  D. didn't he  

52. . . . . . . . . . . . . . of them understood him.     

A. None  B. No one  C. Anyone  D. Someone  

53. It's. . . . . . . . . . . . . Mountain in the word.     

A. the more high  B. the higher  C. the highest  D. the most high  

54. I'm going to a concert tomorrow evening. So. . . . . . . . . . . . . .   

A. I am  B. am I C. I will  D. will I  

55. That's the firm. . . . . . . . . . . . . .     

A. what we've been dealing with  B. we've been dealing with  

C. we've been treating with  D. what we've been treating with  

56. She let the children. . . . . . . . . . . . . . to play.     

A. going out   B. That they went out  

C. To go out   D. go out   " " 

57. It was. . . . . . . . . . . . that the couldn't finish it alone.    

A. a so difficult work  B. a so difficult job   

C. such a difficult job  D. such a difficult work  

58. I. . . . . . . . . . . . . . photographs.     

A. enjoy taking  B. enjoy to take  C. amuse taking  D. amuse to take  

59. I. . . . . . . . . . . . . . me what happened.     

A. would like tell   B. would like you to tell  

C. would like you telling  D. would like that you tell  

60. . . . . . . . . . . . . he wasn't hungry, he ate a big meal.    

A. Although  B. In spite  C. Unless  D. Even  

 

APPENDIX C  WORDS IN CONTEXT 

Write the meanings of the underlined words in English or persion in the space provided. 

1. The weather forecast says it will rain tomorrow ----------.  

2. There are a lot of mistakes in this exercise. I will have to go over it again with you ----------.  

3. I am very grateful to you for your help ----------.  

4. He is so mean that he would not give a beggar a crust of bread ----------.  

5. I never expected you to turn up at the meeting. I thought you were abroad ----------. 

6. He will soon get over his disappointment and be quite cheerful again by the morning ----------. 

7. He glanced out of the window for a moment and then went on working ----------. 

8. He is been working too hard and he is run down. He needs a rest ----------. 

9. New problems are always coming up in the factory ----------. 
10. he folded the letter carefully before putting it in the envelope ----------. 

11. He is staying in the youth hostel in Market Street ----------.  

12. The meeting broke up at midnight and we all went home ----------..  

13. He is not as honest as he makes out ----------. 

14. Everyone else was killed in the accident. I was the only one to survive ----------. 

15. I will put the flowers in this vase. They will look nice there ----------. 

16. We are going to have our house done up. The decorators are coming next week ---------. 

17. He was sacked from the firm because he was always late for work ----------. 

18. She got married although her parents had not given her their consent ----------. 

19. I agree with him to some extent, but not entirely----------. 

20. The dog was run over by a bus and killed ----------. 
21. Don’t leave your bicycle out in the rain It will get rusty ----------. 

22. He has been accused of murdering his wife ----------. 

23. I assure you that the goods will be delivered next week ----------. 

24. The Second World War broke out in 1939 ----------. 

25. A foreign firm have bought the shares in his company and taken it over ----------.  

26. He bought his house on the instalment plan, paying a certain a mount of money each month ----------.  
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27. We can never relax in this office. new problems are coming up ----------. 

28. If you persist in taking this attitude, we will have to ask you to leave ----------. 

29. He talked so much during the match that he put me off my game ----------.  

30. He broke off his engagement just before the wedding ----------..  

31. His parents died when he was young so he was brought up by his uncle ----------. 

32. When he retires at the age of 65, the company will give him a gold watch ----------. 

33. The elephant fell into the trap the hunters had set for it ----------. 

34. The weather forecast was good so it should turn out fine after all ----------. 

35. He will get over his nervousness once he is on stage ----------. 

36. This breed of dog is very useful for hunting ----------. 

37. He shook hands with his opponent before the match ---------- .  
38. If you forgot to put the cheese in the refrigerator, it may go off ----------. 

39. She looks down on us because she went to an expensive school ----------. 

40. One of the water pipes has burst and the kitchen is full of water ----------.  

41. I approved of his course of action, so I told him to go ahead ----------. 

42. Close the door please. I don't like sitting in a draught ----------. 

43. He scratched his head, wondering how to solve the problem ----------.  

44. I owe him some money and must pay him back him tomorrow ----------.  

45. The flight was supposed to take off at eight o'clock but in effect we had to wait until nine ----------. 
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