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Abstract—This study aims at determining the effectiveness of meaningfulness approach in enhancing students’
speaking skill at German Language Study Program, Faculty of Languages and Literature, State University of
Makassar. This study used a Pre - Experimental Design, and applied one group pre-test - post-test design. The
population was the fifth semester student years 2011-2012 at the German language education study program
with the total sample was 64 students by using total sampling method. Inferential statistics analysis in form of
t-test was used to test research hypothesis. The result of this study showed that t = 4,09 is higher than t- table (t
table = 1,999) at the significance level 0.05 or 4 , 09 > 1,999 . The result showed that the meaningfulness
approach was effective in enhancing students’ speaking skill at German Language Study Program, Faculty of
Languages and L.iterature, State University of Makassar.

Index Terms—effectiveness, meaningfulness approach, speaking skill, German language

. INTRODUCTION

In the context of language teaching there are four skills which are required for the students to be mastered. These four
language skills are aimed to make students skilled in reading, listening, speaking, and writing in a foreign
language/German and one of the expectation is the positive application of the German language, both written and oral in
order to be used in communication .

To actualize it, the teaching on German language are expected to have capability of providing learning facilities and
provide adequate learning conditions which is allowing the students to be more enthusiastic to learn German language.
The atmosphere and facilities in the classroom are influenced by various factors, among others, lecturers, students,
learning objectives, lesson materials, teaching methods, and also teaching media. These factors constitute a chain that
cannot be separated and have a reciprocal relationship.

Meaningfulness approach as a part of the communicative approach was stemmed from a change in the tradition of
language teaching in the UK in the 1960s. In 1971 a group of experts began to explore the possibility of the
development on language lessons based on unit credit system , a system that elaborate learning tasks into portions or
related units and appropriate with the learner and systematically associated with all portions or other units. (Van EK &
Alexander: 1980).

This group employed studies on the needs of language learners in Europe, and in particular employed a preliminary
document which had provided by the British linguist, David A. Wilkins in 1972 (Abdullah, 2000:80). This linguist
proposed a functional or communicative definition of language that can be used as a basis for the development of
communicative syllabuses for language teaching, as practiced by Keith Johnson (2001) and Janice Yalden (2003).

The Concept of Wilkins is an analysis of the communicative meanings which is required by language learners to be
understood and expressed. In addition to examine the core material language through the concept of grammar and
traditional vocabulary, Wilkins sought to demonstrate the difference of the meaning systems behind the use of
communicative language. He proposes two types of meaning category, namely national categories (concepts such as
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time, order, quality, location, frequency) and communicative function categories (request, rejection, offer, and
complaint).

The works of Wilkins, Candlin, Christopher Brumfit, Keith Johnson and the other applied linguistics expert on the
basics theoretical of communicative and functional approach to the language teaching, the rapid and repetitive
application of these ideas by the authors of the textbook; and also rapid acceptance toward the recent principles by
specialist experts of English language teaching, curriculum development centres and even the government; to
participate on the national and international admission of communicative approach or communicative language
teaching, or in other words the notional functional approach or functional approach (Tarigan, 2008, p. 51-52).

Some studies, such as conducted by Sabo (2004) concluded that the learning achievement of German language on
public and private high school students in Makassar was in the low level category (54.65 %). The linguists and foreign
language teaching experts in Indonesia are in quest of the failure causes of the foreign language teaching. Burhan
(2011:11) stated that the failure was derived from teachers and teaching methodology. Another assumption to say that it
was caused by foreign language teaching is more emphasize on the knowledge theory of foreign language, but less in
practicing.

From the phenomenon in the field, the mastery of German language, especially speaking skill (sprechfertigkeit) in
the real situation is still far from the expectations. As Hawis (2005) found that the students in general (72.45 %) still
have difficulty in expressing their ideas by using the German language. The same thing also expressed by Usman (2008)
who stated that the mastery of the German language speaking skill especially using the communicative method is more
effective than the grammatical method. Supporting research also proposed by Usman (2007) who found that the
learning of speaking skill (sprechfertigkeit) through a questioning model toward the students of The Department of
Foreign/German language education showed a significant progress. The Students were more courage to use the German
language in the form of a conversation such as daily activities (Tagesablauf).

Based on several studies that have been mentioned above and the phenomena in the field, particularly for the students
of German language education at the Faculty of Language and Literature University of Makassar, it is necessary to
conduct research on the effectiveness of the approach significance (communicative) in teaching speaking skills
(sprechfertigkeit) in the study program on the basis of the steps or procedures meaningfulness approach.

Based on the background of study mentioned above, the formulation of the problem of this research was: "Does the
application of meaningfulness approach effectives in improving the speaking skills (sprechfertigkeit) of the students of
the German language education FBS — UNM?".

Il. METHODS

A. Variables and Research Design

1. Variables

This study consisted of two variables, namely: the independent variables and the dependent variable. The
Meaningfulness approach as the independent variable (X), while the speaking skill (sprehfertigkeit) as the dependent
variable (Y).

2. Research Design

This study was a Pre-Experimental Design, in form of one group Pretest-Posttest Design (Sugiyono,2008:109),
which aims to determine the effectiveness of the meaningfulness approach in improving the speaking skill
(sprechfertigkeit) on German Language of the students of German Language education FBS UNM.

B. Definition of Operational Variables

1. Meaningfulness Approach

Meaningfulness approach as a part of the communicative approach in this research is an approach that emphasizes
the ability to communicate and focuses on the meaningfulness of language and communicative functions. Thus,
language teaching should be based on the meaning of language that is to use language in communicating.

Teaching and presentation of language forms are always connected with the intention of meaning and message which
is appropriated with the actual context and situation. In particular, the meaningfulness approach is meant on how the
teachers implement this approach in the German language teaching, especially teaching speaking skill (sprechfertigkeit)
which includes; preparation and implementation, and the way teachers enclose an understanding of meaningfulness
approach concept which includes; definition, characteristics, and procedures adopted in teaching German Language in
German language Education study program of FBS UNM.

2. Speaking Skill (Sprechfertigkeit)

The Speaking skill (sprechfertigkeit) which is referred in this research was the ability of a person to tell, express, say
and convey their thoughts, feelings, and ideas to others which include: (1) Understanding of the meaning , namely the
ability to understand the contents, meaning and also understanding of each topic or the talking theme, (2) reaction ,
which is a person's ability to react quickly in responding the conversation, (3) speaking skill creatively by applying
language and general knowledge in communication, (4) the mastery of the expression is the ability which associated
with the ability to understand or use the vocabulary, syntax and the right expression, (5) Pronunciation with
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emphasizing on the speaker 's ability to pronounce sounds correctly, including speech and tempo (speed) of speaking, (6)
Morphological/syntax, criteria is assessed in this aspect is the ability of using elements of morphology and syntax.

C. Population and Sample

The population in this study were the students of fifth semester of 2012 class of the German language education
study program with total sample was 64 students, and the sample used in this study was the total sample.

D. Data Collection Technique

The technique of data collection in this study was splitting each sample into two parts. Some were placed into the
control class and some were placed into experimental class which determined randomly. The sample on the
experimental class was taught by meaningfulness approach, while the control class was taught by grammatical approach.
After that, each sample was given a written test in the form of essay tests, both the control and the experimental class.

The written test was used to measure the student's speaking ability. The steps taken were:

1. Conducting a pre-test, the test was given before the teaching begins that is aimed to determine the level of
student’s mastery of the lesson material that will be taught .

2. The treatment was in the form of content delivery or teaching materials that had been designed previously which is
carried out during four meetings.

3. Providing a Post-test, a test that was given at the end of the teaching. The purpose of this test is to determine the
extent of student achievement (learning outcomes) after experiencing a learning activity (receiving a treatment).

E. The Techniques of Data Analysis

The test results of speaking skill were analyzed by using:

1. Inferential Statistic Analysis

Inferential Statistics analysis was used to test the hypothesis of the research by using t-test. However, before testing
the hypothesis, it was previously conducted the homogeneity and normality test using z -score table and chi squared,
before the decisive test for normality and homogeneity the data, as well as hypothesis testing it was determined the
mean (average), standard deviation and variant.

The formula respectively as follows:

« The formula (average):

& Standard deviation formula: (Sudjana, 2005, p. 67)

5F =
1.lX;- X)
Sf\] n-1

« variant of formula; (Sugiyono, 2011, p. 58)

2. Normality test aims to determine whether the data on the sample used normal distribution or not. Before the post-
test data was analyzed using t-test, at first it was tested the normality. To test the normality of the data it was used chi-
square formula as follows:

(fy — fn)?
X2y
i=0 fin

Where:
X2 = Chi Square
fo = Frequency observed
fh = Frequency expected
(Sugiyono, 2011, p. 107)
3. Test of Homogeneity
Homogeneity test was used to determine whether the sample is a homogeneous variant or not. Pre-test data is needed
to determine whether the data obtained is homogeneous or not . To determine the homogeneity, it was conducting a
homogeneity of variant testing using the F (Fischer) test with the formula as follows:

F _ Largest variant
count™

Smallest variant

F count = (largest variant) / (smallest variant)
With the testing criteria, namely:

Accept HO if F count < F table; and

Reject HO if F count > F table

(Supardi, 2013, p. 143)
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4. T-test was conducted to test the hypothesis and then compared with the t-distribution table to determine whether
Ho rejected or accepted and H1 accepted or rejected, the criteria of the formula as follows:

= Reject HO if t count >t table and

= Accept HO if tcount < t table

t- test formula:

_ Ly
cum.('; ;}
Wiy ag
Where:
s ((na—1)55+ (np—1)5E

com

"ql R4 + ng -2

Specification :

X 4 = the mean score of the experimental group

X 4 = the mean score of the control group

Sj = variant of the experimental group

SE. = variant of the control group

1, =number of samples of the experimental group
g =number of samples of the control group

5 .om = the combined of standard deviation
(Supardi, 2013, p. 329)

I1l. FINDINGS AND DISCUSSIONS

In this study, the learnings were done during four meetings. In the learning, both classes were taught by using
different methods . In the experimental class the students were taught through meaningfulness approach to improve
speaking skill of the students, while in the control class, the students were taught by grammatical approach. In the
learning process, the students are always given speaking task. Pre-test results showed that the average value (mean) of
the students’ speaking ability are relatively equal, the highest value for the experimental class was 60 and the lowest
value was 20, the highest value of the control class was 55 and the lowest value was 25. The lowest test value for
normality on the pre-test data of both classes indicated that the experimental and control class had their chi- squared

count were smaller than the chi squared table , ¥ cpunr < ¥ranis. Pre-test of experimental class was (3.29 < 11.070)
and Pre-test of control class was (1.59 < 11.070), so that the distribution of pre-test data was stated normal.

The results showed that through the application of the meaningfulness approach, the students are more active and
courage to express their opinions orally in comparison with the learning through the grammatical approach. In addition,
students' enthusiasm and motivation between the class whom taught the meaningfulness approach was very different
than the class whom taught grammatical approach, the experimental class students more enthusiastic and interested in
learning German language as compared with the control class, students in the experimental class were able to see and
hear the correct pronunciation and intonation of the native speakers dialect of German language and can add new
vocabulary for students.

Based on the post-test results, the application of the meaningfulness approach on the learning process had a positive
impact on improving students'speaking skill. From 32 samples in the experimental class, there were two students were
obtained 80, four students were obtained 75, five students were obtained 70, three students were obtained 65, seven
students were obtained 60. Two students were obtained 55. Seven students were obtained 50. One student was obtained
45 and one student was obtained 35. The post-test data showed that the average value (mean) of the experimental class
was 60.4, from the lowest value was 35 and the highest value was 80. The mean of the control class was 50.47, from the
lowest value was 35 and the highest value was 70. Based on the post-test result, the value of both classes has increased,
but the results of post-test experimental class is higher than the value of the control class.

In the post-test data of normality test for each class were not showing the same result, were the class chi squared
count of the experimental was smaller than its chi squared table, ¥ zounr < ¥rapis,» (2.53 < 11.070) so that the
distribution data is stated normal. While the chi squared count of the control class was higher than its chi squared table,
K ooune < Xrabia (20.85< 11.070) so that the data distribution is stated normal. The results of analysis above were
followed by a t-test to find out the final results of this research, the test for each class has the same formula. The result
of £ .oune for the experimental class was 4.09 while its £ ;pp10 1.999,50 T opunr = Tiable (4.09>1.999).

As the result, accept H1 statement: Meaningfulness approach is effective in improving speaking skill
(sprechfertigkeit) on German Language of the students of German language education FBS UNM, and reject HO
statement: Meaningfulness approach is not effective in improving the speaking skill on German Language of the
students of the German language education FBS UNM. So it can be concluded that the meaningfulness approach is
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effective in improving the speaking skill (sprechfertigkeit) on German language of the students of German language
education FBS-UNM.

Based on the research that had been conducted it showed that teaching with the application of meaningfulness
approach is an alternative to solve the difficult problems of enhancing the speaking skill (sprechfertigkeit) on German
language of the students. Meaningfulness Approach is helped the students in learning, because it can enhance
knowledge, vocabulary, the term, the power of imagination, creativity, and critical thinking of students, they also can
see and hear the correct pronunciation and intonation in speaking German language by its native speakers, and it also
fosters the spirit and motivation of students to gain further knowledge. So, it can be said that the use of learning
methods which appropriate with the character of the students can enhance the interest and the learning outcomes of the
students toward German language, particularly speaking skill (sprechfertigkeit).

IV. CONCLUSION

Based on the results of the data analysis described in the previous chapter, it can be concluded that the
meaningfulness approach in German language teaching is effective in enhancing speaking skill on German language of
the students of German language education FBS-UNM. It is evidenced by the results of the data analysis which found
that the value of post-test after the t-test in each group where th=4.09 > tt= 1.999 at a significance level of 0.05, which
means that the application of meaningfulness approach on the German language teaching is effective and enhance the
speaking skill of the students of German language education FBS-UNM.

SUGGESTION

In order that in the learning of German language, particularly speaking skill more attractive and the students learning
outcomes enhance, it is suggested:

1. The educators should be more innovative in selecting and applying the approaches, methods, and techniques in the
teaching of speaking to attract the student’s interest in learning, designing a wide variety of learning to make the
students motivated to learn German and avoid saturation of learning for the student.

2. The educators should be more creative in managing the various learning process in teaching so that the atmosphere
in the teaching process does not tend to be rigid and monotonous.

3. For students, to be more utilize technology in obtaining information or material that will be taught/presented, so
that the students can more practice independently or in groups.

4. To the relevant agencies, both government and private sectors, especially in the field of foreign language teaching
should pay particular attention to infrastructure of German language teaching, because German language is a new
foreign language in language learning and teaching resources are still lacking.
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