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Abstract—Massive Open Online Courses (MOOCS) are internationally accepted as a popular online learning,
its introduction into Mainland China provides an opportunity for College English education reform, which is
on progress since 2007. This article attempts to draw a picture of College English teaching reform under the
influence of MOOCs by adopting documentary research method through analyzing all the essays about
College English teaching under the wave of MOOCs in CNKI (China National Knowledge Infrastructure)
according to their research contents. The data collected shows that theoretically College English teaching
could be reformed by taking the form of MOOC:s in the courses of English for general purposes (EGP),
English for general education (EGE), and English for specific purposes (ESP). It seems that during the reform
teaching models and student-teacher relationship are altered by the MOOCs environment. Additionally,
College English courses on several MOOCs platforms are analyzed, they further prove the practical College
English courses done on MOOCs platforms. This paper seems to throw light on a general overview of College
English teaching in Mainland China for English teachers and researchers and propose further improvement
for college English teaching reform.

Index Terms—MOOCs, College English reform, teaching content, teaching model, student-teacher
relationship

. INTRODUCTION

College English, one of the obligatory courses in Chinese universities, has been undergoing reforms ever since the
beginning of 21 century. In 2007, Chinese Ministry of Education (MOE) notified College English Curriculum
Requirements (CECR), in which it is indicative that ‘All universities should adopt modern technology, especially
computer and classroom based teaching model in their College English teaching models to supplement the teacher-
centered single-type teaching model. These new teaching models should build on modern information technology,
particularly network technology to ensure College English learning free from time and place restrictions, which develop
into those classes facilitate students’ autonomous and individualized learning.” (2007, p.18) Ever since then, all of the
Chinese universities have adopted the blended teaching and learning model based on network and classroom instruction,
which shows that College English has succeeded in reforming its teaching model. Lately, a new means of online
learning MOOC:s started budding in 2008, and expanded worldwide in 2012. The year 2012 was marked as ‘the year of
MOOC’ by New York Times, MOOC appeared as a new means of online learning provides opportunity for all the users
online with no ‘boundaries of learning institutions’ (Kop et al., 2011a; De Witt et al., 2014; Norman et al., 2014).
Within the past four years, MOOCs have developed into massive open education resources. During this international
open education resources movement, a great number of top universities and organizations participated in, for example,
the three most notable MOOC platforms Coursera, edX, Udacity (Alraimi et al., 2015) and Khan Academy in United
States, FutureLearn in the United Kingdom, unX in Spain.

Meanwhile, the concept of MOOC was brought into Mainland China, a great number of MOOCs platforms have
been built up. For instance, xuetangx.com, as the first MOOC in Mainland China, was sponsored by Tsinghua
University and collaborated with Zhejing University and Nanjing University, now grow into one of the most popular
MOOCs in Mainland China. Other similar platforms are CNMOOC, University Open Online Courses (UOOC) and
WEMMOOC. This paper tries to present an overview of the status of college English teaching under the wave of
MOOC in Mainland China by teasing all the essays recently published in CNKI according to their research contents and
research methods.

Il. COLLEGE ENGLISH EDUCATION UNDER MOQOCs

A. Data Collection

In this article, the data used for analyzing is collected by browsing for K*#5eiE 45 (the Chinese corresponding
translation for College English MOOCSs) in CNKI. There are 162 papers published before the data was collected in
October, 2016. After reading through each paper, nearly 129 papers are closely related with College English under the
wave of MOOCs in Mainland China. The following paper tries to analyze the research content in those published papers,
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the present status of College English education under MOOCs will be further discussed. From Figure.1, it can be seen
that the number of papers about College English under the wave of MOOCs started to appear in 2013, and increased in
2014 and 2015, grew abruptly in 2016 before October when the data was collected, which shows that the increasing
group of English teachers and researchers who give their attention to the development and changes of College English
with the great impact of MOOCs.
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Figure 1. The number of papers in publication year

B. The Topic Issues in Researches

When reading through the 129 papers about College English under the influence of MOOCs, they could be generally
classified into qualitative researches and quantitative researches based on the research method taken in the papers. Some
popular topic issues stand revealed on College English education in those papers are its prospects and challenges
brought by MOOC:s, redesign of its content, teaching model and changes to teachers’ roles in College English teaching.

(1). Prospects and challenges brought by MOOCs on College English

When MOOC:s first brought into China, the impact of international MOOCs was expected by some researchers in
Mainland China, such as, Ma & Hu (2014) stated that there would be challenges and opportunities for College English,
and proposed the reconstruction of College English Curriculum by using the concept of MOOCs. Xiong (2016) claimed
that, on one hand, MOOCs resources have enriched teaching materials and lowered the production costs of College
English course, on the other hand, MOOCs has brought about changes to the approaches of College English classroom
teaching so as to satisfy individual difference on the part of the students. In this way, MOOCs challenges the traditional
approaches of College English teaching and learning, during which the relations between teachers and students can be
changed. So for both of them MOOCs are innovative concept and technology, only when they get fully involved in can
MOOQCs be fully utilized. Xie (2015) and Zhang (2015) expressed similar understanding of the changes brought by
MOQCs, which have altered the input-dominated classroom teaching model, renewed the content of traditional paper
textbooks and changed the asymmetrical teacher-student relationship.

(2). Teaching content

Hutchison & Waters (1987) stated that teaching English as a foreign language could be divided into EGP (English for
General Purposes) and ESP (English for Specific Purposes). The latter was further classified into EAP (English for
Academic Purposes) and EOP (English for Occupational Purpose). There is heated discussion about the reconstruction
of College English content in Mainland China, one group of researchers represented by Professor Jigang Cai (2013),
who advocated that College English should be taught as EAP, while another group stressed that College English should
go as EGP and EGE (English for General Education). Up to now, it reached an agreement that College English should
consist of EGP and follow-up courses which is composed of ESP and EGE (Wang, 2013). EGP stresses basic English
knowledge to improve students’ language skills such as listening, speaking, reading, writing and translation abilities.
While ESP teaching is the combination of English with specific field, such as Business English, Financial English and
Accounting English.

Ma & Hu (2014) claimed that one of the opportunities MOOCSs brought to College English is to reconstruct its
teaching content according to students’ study needs. For those students in top universities as good English learners, they
should be given courses as Academic English as one obligatory course to help them transfer to international MOOC:s,
bilingual courses, and intercultural communication as one selected course. For those students in average universities, on
one hand, their English skills should be improved through General English courses, on the other hand, their abilities of
using English for academic purpose and intercultural communication should be cultivated according to their own needs.
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For the application of MOOCs in College English, Chen (2016) claimed that only limited aspects could combine
MOOCs with foreign language learning at the elementary period, mainly in writing. It is further stated that the
advantages of MOOCs could be better exploited only in the advanced learning period, in which learners’ thought sparks
by communicating with each other and their thinking ability and creativity could be fostered, particularly written
translation ability.

A. EGP

Among 129 papers collected, there are 14 papers discuss the development of students’ language skills i.e. listening,
speaking, writing and translation. Han (2016) reported the construction of MOOCS about English listening practice
through inputting news and reports selected from VOA, BBC and CNN. This MOOCs is arranged with objective, study,
quiz, learning with companions and exchange learning experience five parts of contents, which emphasizes autonomous
learning with clear learning objective, monitoring the learning process by following students’ study and quizzes and
learning from their peers. Zhang (2015) studied the design and practice of MOOCs for spoken English teaching and
learning with the case of “English 900 in MOOCs”, including its background and significance, objectives and concepts,
development procedures, technological requirements, target learner, teachers, course structure, linguistic input and
output, time distribution, etc. The study is expected to enrich MOOCs paradigms for spoken foreign language, and
promote the development of MOOCs for foreign language teaching and learning. Sun (2016) explored the strategies to
promote the College English translation teaching by analyzing the subjective and objective factors influence College
English translation teaching in MOOC:s era. It is suggested that students’ translation skills could be improved mainly
through cultivating translation skills in reading teaching and learning as well as practical translation training. Wang
(2016) analyzed the deficiencies of traditional College English translation teaching and proposed the construction of the
courses of college English translation in the era of MOOCs.

B. ESP

Zhao & Wang (2016) claimed that the widespread of MOOCs provide rich material for ESP teaching. Similarly, Liu
(2016) stated that MOOCSs bring great number of good-qualified teaching material which promises ESP teaching and
learning. Dong & Li (2014) proposed practical strategies of reforming the present Medical English teaching with help
of MOOC:s after analyzing deficiencies of the traditional medical English classroom instruction. Wang et. al (2015)
conducted qualitative as well as quantitative research by carrying out a practical teaching experiment with the idea of
“on-line MOOC courses + CBI(Content-based Instruction ) + ESP ”(MCE), which proves the validity of this MCE
teaching model on the improvement of learners’ learning motivation, learning strategies, and English proficiency.
Similar research was done by Ren & Guan (2016) through making use of MOOCs platform courses and practical ESP
learning, results showed that students’ motivation and interest of learning English have been activated, their learning
proficiency especially listening and vocabulary understanding has been improved significantly.

(3) Teaching model: Flipped classroom, Micro-course or Mini-course

A. Micro-course

The term micro-lecture or mini-lecture, first proposed by David Penrose, emerged as short videos for online and
mobile learning. With the popularity of micro-lecture in Mainland China micro-lecture is defined as a less than ten
minutes video concentrating on one topic in teaching objectives. Its potential of becoming a successful practice in large
campus courses was cultivated in Mainland China. Yan (2014) explained the features of English grammar points,
reading and writing strategies, translation skills, listening and oral performance and analyzed the teaching strategies
implied in College English micro-lecture by combining with three slices of teaching design. Sun (2016) discussed
micro-lecture design about translation in National College English Test Band 4. Those micro-lectures could not only
save the teachers and students’ time to discuss theoretical points in class but also help students learn about the
translation skills at their spare time.

B. Blended learning

Different from the traditional face-to-face classroom, blended learning is a relatively new term which commonly
means that blended learning environment combine face-to-face instruction with technology-meditated instruction
(Graham, 2005; Graham et al., 2003). With the popularity of MOOCs online courses, blended learning model is
introduced into College English teaching. For the blended learning in College English teaching, there are two kinds of
blendings exist, one is the combination of traditional face-to-face instruction with computer-mediated instruction, the
other is flipped classroom with computer-mediated instruction.

a. Traditional face-to-face instruction

Zhou (2016) introduced the model of blended instruction that it complements the weaknesses of MOOCs with
traditional face-to-face instruction. The characteristics of its application into College English teaching is explored in
terms of seven aspects, i.e. students, teaching objectives, teaching content, teaching methods, teaching environment,
feedback and teachers. Sun & Wei (2016) discussed the blended teaching model driven by MOOCs and Corpus and
analyzed its application in College English, the survey showed that the two together can make full use of information
technology and college English blended teaching and its potential. Chen & Wang (2016) illustrated the strategies of
blended teaching model by taking an example from College English, and suggested that college English teachers should
increase their knowledge and awareness of team cooperation in the course design.

b. Flipped classroom
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Wang (2015) discussed the feasibility of MOOCs and flipped classroom in College English teaching by analyzing the
characteristics of Chinese college students and teachers. Hu & Wu (2014) reported a College English teaching
experiment on flipped classroom instruction based on self-developed College English MOOCs. It first analyzed the
typical features of MOOCs and ways of incorporation into College English curriculum design and introduced the
practical development of College English MOOCs and flipped classroom instruction. Quantitative and qualitative data
collected from students showed that this MOOC-based flipped classroom instructional model is not only suitable for
College English teaching, but also highly recognized by the students. Zhang & Sun (2015) elaborated the significance
and feasibility of implementing MOOC-based flipped classroom teaching model and suggested that construction of this
teaching model can be done through four stages of frontal analysis, on-line activity design, classroom activity design
and diverse assessment design. An eight-week tentative teaching experiments was conducted to find out its potential
effects and possible problems. Bai (2016) conducted an empirical study on the multi-interactive teaching mode of
College English, the results indicated that students’ interests in English study and academic records have increased by
multi-interactive teaching mode of micro-course online, MOOCs, social software and APP, etc..

(4). The changes to College English teachers

Jing et.al (2014) discussed the strategies young university teachers could take to face the fact of MOOCs’ coming,
and encouraged College English teachers to take part in MOOCs, pay more attention on the construction of
experimental and practical platform and change the role of themselves during education. Li (2015) discussed teachers’
teaching competence in the flipped classroom, it is required that teachers should play a key role to supervise, instruct
and promote students’ learning for the purpose of making full use of online resources before class. In the flipped
classroom teachers are expected to participate much more in the learning process than they do in the traditional class.
Teachers should not only focus on developing students’ autonomous learning, but also design activities aim to develop
their higher level of cognitive skills such as applying, analyzing, evaluating and creating. Chen (2016) explained the
change of teacher-student relations from the following: teachers’ teaching are no longer the only source of knowledge
for students, they could get access to the same knowledge from autonomous online learning. This forces teachers to
change their ideas, correct their understanding of the teacher authority, understand students and students’ learning
situation and make full use of teacher’s leading role. There are three papers discuss College English teachers from the
perspective of the ecology. Zhang & Li (2016) re-positioned College English teachers’ ecological niches from the
perspective of the ecology and pointed out that they should meet the MOOCs’ challenges from the following three
aspect: changes of educational teaching ideas, changes of teachers’ roles, the incorporation of traditional classroom and
MOOCs. Hu (2016) discussed the issue of teachers’ development with the emergence of MOOCs from the perspective
of educational ecology. It explored College English teachers’ impact on the whole educational ecosystem and the rules
that govern their interaction in order to establish a balanced scientific educational ecosystem with multilateral
participation. Ma (2015) discussed trend and position changes of College English teachers, particularly their relations
with students, colleagues, textbooks, teaching methods and themselves. Facing MOOC:s, it proposed the conception of
College English teachers niche expansion so as to promote foreign language teaching compatible with dynamic and
benign development of the ecological system.

1. COLLEGE ENGLISH COURSES ON MOOCS PLATFORMS

It seems that College English teaching has been greatly affected by the international wave of MOOCs from the
previous review of papers published. Especially, the construction of College English content was heatedly discussed in
the collected essays. All of the College English MOOCs made in Mainland China to show the practical College English
Education at present.

TABLE I.
MOOCS’ CONTENTS IN DIFFERENT MOOCS PLATFORMS IN MAINLAND CHINA
MOOCs Platform | EGP ESP EGE Vocabular
Speaking & Reading Translation Culture | Literature | Yy
Listening & Writing
xuetangx.com 8 5 3 3
CNMOOC 1 1C
uoocC 1 3 3+1C 1
WEMOOC 1 1
iCourse 6 4 3 2C 2
Total 30 6 12 1

Note: C represents Chinese culture

From the Table.l, it can be seen that for some of the MOOCs platforms, such as xuetangx.com, there are nineteen
courses about College English, among them thirteen courses are about EGP, speaking, listening, reading and writing,
three cultural courses are part of EGE, and there are three ESP courses. For all of the five main MOOCs platforms in
Mainland China, there are thirty-one courses delivering on language skills as EGP, although vocabulary is not one of
the language skills it deals with basics, it is classified into EGP part. There are twelve courses about culture and
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literature belong to EGE, it is nice to see four courses introduce Chinese culture. Six courses are delivered as ESP. It
can be seen obviously that more importance still has been attached to EGP courses.

IV. CONCLUSION

The purpose of this study is to develop a systematic analysis of College English teaching reform under the impact of
MOQOCs by considering the articles published on CNKI. The data shows that College English reform in Mainland China
has been affected by MOOCs on redesign of its teaching content, innovation of teaching model, College English
teachers’ professional requirements and their relationship with students. To be more precise, the content of College
English is classified according to their course purpose, such as EGP courses, language skills of listening, speaking,
writing and translation are mostly covered content in MOOCSs. The College English teaching combines MOOCs online
and flipped classroom teaching. This newly emerged way of teaching encourage College English teachers improve their
own qualifications to meet the requirements. All of the previous descriptions are described in the papers collected, but
in fact College English has not carried out MOOCs online teaching combined with flipped classroom or blended
teaching. The problem lies that theoretically it seems the advanced technology could certainly improve College English
teaching, but just a small part of universities try the new way of teaching, which is shown clearly in the MOOCs
platforms about College English. Hopefully, there will be more practical College English MOOCs courses online and
increasing number of qualitative study of College English MOOCs in CNKI.
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