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Abstract—Affected by exam-oriented education, many teachers and students pay more attention to written
knowledge in the process of English learning in junior high schools in Zhejiang Province. Students’ ability of
oral English is not as good as written expression, especially in areas where economic development is relatively
slow. This paper aims to find out the factors that affect the oral communication ability of junior high school
students in Zhoushan through the field investigation of Ningbo and Zhoushan. It can provide direction and
reference for improving students’ oral English ability in economically underdeveloped areas in the future.

Index Terms—developed areas, developing areas, oral English, Zhejiang Province

. INTRODUCTION

Foreign Language education plays an increasingly important role in the development of social economy in our
country. What's more, English education in primary and secondary schools in China has received extensive attention,
and the reform of English Curriculum in primary and secondary schools has also become the focus of social attention.
Therefore, how to take effective English teaching methods to improve students' learning ability has become the
educators' common concern.

As we all know, though more attention has been paid to English, oral English is still at the disadvantage under the
education system of China, especially in some developing areas. Even as economically advanced province, Zhejiang
Province also inevitably has the same problem. The author's investigation aims to find the differences of oral English
teaching in junior middle schools between developed areas and developing areas in Zhejiang Province, in order to
provide reference for developed areas in Zhejiang to improve the quality of oral English teaching and balance the ability
of oral English between students from developing and developed areas. With the limitation of time, energy and fund, the
author's team chooses Ningbo and Zhoushan as respondents, which can represent developed areas and developing areas
respectively.

Il. LITERATURE REVIEW

A. Several Important Definitions

Economically developed areas mainly refer to regions where the Per Capita GNP (Gross National Product), Per
Capita Government Revenue and Per Capita Net Income of Farmers are all higher than the average level. And
developing areas refer to those areas that have certain economic strength and potential but still lag behind the developed
regions to a certain extent, have unbalanced development of productive forces and are underdeveloped in science and
technology.

The New First-tier City, Second-tier City, Third-tier City and Four-tier City are selected by CBNweekly in 2018. The
selection divided cities into different tier according to a series of indicators such as economic, political and academic
resources. The New First-tier City refers to those municipalities directly under the central government, have a strong
economic foundation, a large middle class and considerable political resources. Four-tier City refers to those
medium-sized cities with relatively ordinary urban scale, economic and social development level and transportation
construction.

Education informatization is an important part of national informatization. Education Informatization has two
meanings: one is to integrate the improvement of information literacy into the education objective and cultivate talents
adapted to the information society. Second is to effectively apply information technology means in teaching and
research and pay attention to the development and utilization of education information resources. The writer chooses the
second definition in this paper.

B. Previous Studies on Education in Developed Areas and Developing Areas

It is reported that there is a big gap of educational level between developed areas and developing areas and that the
ability to speak English of different students in different areas varies greatly. Some researchers have done some related
researches with much experience to gain and some limitations.
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As for the previous studies on education in developed areas and developing areas, the writer collected related studies
on teachers' teaching level and educational informatization.

The writer argues that many years of teaching practice shows that the role that teachers play in students' ability of
oral English is still rather vital. Educationalist Suhomlinsky once said: "Teachers' accomplishment of teaching language
to a great extent determines students' mental work efficiency in class."However, it is believed that education in
developing areas is still the weakest part in the development of education career in China. And the low quality of
teachers is still a main shortcoming that restricts the development of education in developing areas. In developing areas,
strengthening the construction and management of teachers is definitely urgent and important (Zhang, 2016). And the
writer manages to conclude three main deficiencies of junior middle school English teachers in developing areas in this
thesis.

One of the purposes of English teaching is to promote the cultivation of students' thinking ability, help them build up
confidence and be able to skillfully use English for communication. However, traditional oral English teaching methods
and techniques lack a good English context, which is not conducive to students' oral English learning. Luckily,
Education Informatization now can be used to solve this problem. In Bai Yingjie's (2012) thesis, multimedia technology
plays the most important role, which has variability, intuition, knowledge and authenticity. While in Zhejiang Province,
which in general is a developing province, the writer finds that things are different.

C. Previous Studies on Students' Oral English

There is a big gap of English acquisition between developed areas and developing areas and that the ability to speak
English of different students in different areas varies greatly. It must come down to some reasons and most scholars
studied in the following three aspects: influence factor, problem and teaching strategy.

Firstly, some influencing factors of oral English are discussed by many scholars in different lights. Among all the
studies and theories, Hawkes’s idea concluded best. It is found that the students' oral output has two factors: external
factors and internal factors. The external factors include the controllable emotion and uncontrollable intelligence. And
the internal factors include the controllable emotion and uncontrollable intelligence (Hawkes, 2010).

And it is believed there are mainly four problems existing oral English teaching in the junior middle school including
ignoring phonetic teaching, lacking phonetic practice, lacking listening practice and lacking language environment. In
daily English teaching, teachers usually take grammar, reading comprehension, writing and other parts as the focus,
which leads to the neglect of English pronunciation teaching. Teachers only teach according to the requirements of the
syllabus and rarely interact with students. As a foreign language, the lack of language environment is undoubtedly an
important problem for Chinese students (Lu, 2018).

Considering that oral English is still at the disadvantage under the education system of China, many researchers have
gave some feasible strategies of Oral English teaching. And they all have different ideals. For example, Lu concludes
the methods in four aspects. (1) Pay attention to phonetic symbols throughout teaching (2). Practice frequently and use
teaching materials flexibly (3).Create opportunities and strengthen practice (4) Timely correct errors and strengthen
communication (Lu,2018).

D. Limitations of the Previous Studies

Although examination-oriented education is still dominant, spoken English has been paid more and more attention by
more and more people. Relevant studies are emerging endlessly, but oral English in developing areas is still not well
developed. There are not many relevant studies, and the limited researches about developing regions are mainly focus
on English as a whole. There are few studies specifically focus on the development of oral English in developing
regions and some researches are too general. Many studies are not the results of field investigation and related studies
which only focus on the situation in Zhejiang Province are quite few. Thus, to some extent, they are not credible
enough.

E. Significance of the Present Studies

Although the author's research only mainly focuses on Ningbo and Zhoushan in Zhejiang province, which has certain
limitations. As a field survey, this scope is not small, and the research results have high credibility. The writer finds out
the inadequacies of oral English teaching in developing areas through comparing with the developed region in Zhejiang
province of oral English teaching and no predecessors have done such investigation before. The results can not only
point out the inadequacies of oral English teaching in developing areas of Zhejiang province, but also provide guidance
for the future teaching and provide reference experience for other relevant investigation in other provinces and regions.

I1l. RESEARCH METHODOLOGY

A. Research Questions

This research is aimed to find out the differences of oral English teaching between Ningbo and Zhoushan, especially
the critical inadequacies in Zhoushan, which partly represents developing areas in Zhejiang province. Specifically, this
thesis is designed to find the answers in the following questions:

1. What's the differences of students' attitude and psychology between Ningbo and Zhushan?
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2. What's the differences of information technology means used in teaching between Ningbo and Zhoushan?
3. What's the differences of teachers' teaching level, ability and attitude to oral English between Ningbo and
Zhoushan?

B. Participants

The author receives approximately 300 questionnaires, among which 200 are available and provide high-quality data
for the survey. The students under investigation are mainly from New First-tier City or Four-tier City which can
represent developed and developing areas respectively in Zhejiang province. Therein 40 students are from Zhoushan
and 40 students are from Ningbo. In addition, all the 30 teachers under interview are from Ningbo or Zhoushan.

C. Instruments

There are two instruments used in this survey: questionnaire and interview. All the data collected are immensely
useful and proffer information for the author to find the differences of students' attitude, psychology, education
informatization, teachers' teaching level, ability and attitude to oral English teaching between Zhoushan and Ningbo in
Zhejiang province.

Among all kinds of tools, questionnaire and interview are quite popular means to collect information. The
questionnaire in the research are designed for students who studied in Zhejiang province, mainly in Zhoushan and
Ningbo when they were in junior middle school. And all the questions are written in Chinese in case of
misunderstanding and puzzles. The questions are mainly from the following three dimensions: students' attitude,
psychology, ability of oral English and education informatization and teachers' teaching level, ability and attitude to oral
English teaching. As for the detailed information, it is shown in Appendix One.

Apart from students, the teachers in junior middle school in Zhoushan and Ningbo are also the participants of this
survey. With the interviews designed for them, the author collects available enough information about teachers' ability
and attitude, which can absolutely assist the author in finding the critical factors affect students' ability of oral English.
Though teachers all do well in English, the questions are all written in Chinese in order to make a easier communication
and avoid misunderstanding. The specific questions are demonstrated in Appendix Two.

IV. RESULTS AND DISCUSSION

According to the collected data from the questionnaire, the author demonstrates the final results of the questionnaire
done by students from junior middle school in Zhoushan and Ningbo and tries to analyze the influential factors of
students per se, language environment and teachers. After analyzing the answers of the interview, the author manages to
look out the connections between teachers and students' oral English level.

A. The Results of the Survey

After meticulous disposal and reorganization of the data, the analysis results of the questionnaire and questionnaire
survey are as follows.

1. The Results of the Questionnaire Survey

Questions in the questionnaire are mainly divided into five parts and all the results are shown in a logical way.

(1). Students' opinions about oral English

There are only two questions concerned about nowadays the students' opinions about oral English from Ningbo and
Zhoushan. We can easily find the answer in Q19 and Q23, which shows that most students attach the importance of oral
English and agree that oral English should be pay enough heed to both from Ningbo and Zhoushan.

(2). The current different conditions between students from Ningbo and Zhoushan.

The author designs four related questions (question 12, question 20, question 21, and question 22) to find the current
differences of ability or confidence about oral English between students in developed and developed areas in Zhejiang
province. And the final results are shown as follows:

In Q12, 67.5% students in Ningbo province choose more than two choices while only 32.5% students in Zhoushan do
that. In Q20 and Q22, most students reckon that the oral English teaching is basically satisfactory both in Ningbo and
Zhoushan, but the percentage is slightly higher in Ningbo. As for Q21, students from Ningbo evaluate themselves
higher than students from Zhoushan in their ability of oral English. By and large, these results partly shows the existing
differences of students' master of phonetic knowledge and ability of oral English between developed areas and
developing areas in Zhejiang province.

(3). The differences of influential factors of students per se including psychology and attitude.

The author designs five related questions (question2, question3, question4, question13, question18) to find the
differences of influential factors of students per se in Ningbo and Zhoushan. The final results are demonstrated as
follows:

In Q2, 18 students from Ningbo choose the third choice, namely, 45% students studied English because of
requirement of curriculum and examination. In Zhoushan, the percentage is even bigger, which is almost up to 80%. In
Q3 and Q4, students choose listening and writing more than reading and speaking in Zhoushan while the percentage of
these choices differ slightly in Ningbo, which can definitely show the different attitudes towards oral English between
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these two groups of students. It is found in Q13 that most students were likely to pay attention to the pronunciation of
words or sentences more or less whether they are from Ningbo or Zhoushan. Nevertheless, there are totally 22 students
in Ningbo do these out of their own will, that is to say, more than half of the students have the awareness of practicing
pronunciation. Compared with Ningbo, students in Zhoushan seem to lack consciousness of the importance of oral
English as 70% students take heed of pronunciation just in case of teachers' correct or criticism. As for the frequency of
taking part in English speech contests, English debate contests etc, both students from Ningbo and Zhoushan rarely take
part in these competitions. To some extent, it is mainly because of the low frequency of such kind of contest in their
junior middle school, which we can find in Q17. Though more students in Ningbo have taken part in these competitions,
the difference is almost negligible.

(4). The differences of language environment between Ningbo and Zhoushan.

The author designs four related questions(question 5, question 6, question 7, question 16 and question 17) to find the
differences of language environment including educational theory about English and educational informalization
between developed and developed areas in Zhejiang province. And the final results are shown as follows:

In Q5, we find more students from Zhoushan have attended extracurricular classes where they learn English grammar
and do exercises. Though less students from Ningbo reinforce their English in a cram school, several students have take
extracurricular classes about oral English, which is relatively considerable compared to Zhoushan. In Q6, it is found
that more than two thirds students from Ningho say they speak English more frequently in class and approximately 50%
students from Zhoushan do so. Results are almost the same in Q7, which makes the author start to considerate the
connection between these two. As for the educational informalization, we find there is no distinct difference of applying
information technology means in teaching. Teachers from Ningbo or Zhoushan both use Power Point, video, recorder
etc. to increase efficiency of class.

(5). The differences of influential factors of teachers' ability and attitude

There are two questions in the questionnaire about teachers' ability of oral English (Question 9, Question 10)and four
about their attitude(Question 8, Question 11, Question 14, Question 15). According to these results, there are existing
differences of teachers' ability and attitude between Ningbo and Zhoushan, which may immensely influence students'
ability of oral English or the awareness of the importance. The results are as follows:

All the students are basically satisfactory with their teachers' oracy since no one choose the third or fourth choice in
Question 9, though there is indeed a difference of teachers' English speaking skills between Ningbo and Zhoushan.
Among all the 40 students from Ningbo, more than half of them reckon that their teachers oracy is excellent while only
a quarter of the 40 students from Zhoushan choose the same choice. In Question 10, more than half students learn the
pronunciation from their teachers whether they are from Ningbo or Zhoushan. As for the teachers' attitude towards oral
English, some related information have been collected. It is found that teachers from Ningbo tend to use variable
methods to teach the pronunciation while students from Zhoushan often learn the knowledge of phonetics and
pronunciation through the daily exercises, which seems relatively monotonous when compared to Ningbo. There is an
interesting phenomena the author find in Question 11. Almost all the students choose the third choice, namely, teachers
all care much about grades whether they are from Ningbo or Zhoushan, which is beyond expectation since that
percentage, as the author understand it, would not be so high, especially in Ningbo where oral English has been paid
relatively more heed. In Q14, 60% students from Ningbo say their teachers care more about grammar when students
speaking English and the percentage in Zhoushan 12.5% more than that in Ningbo. As for the homework about oral
English, students choose the second choice most whether they are from Ningbo and Zhoushan. Nevertheless, 22.5%
students from Zhoushan say their English teachers don't assign such kind of homework and in Ningbo the percentage of
this choice is lower, which is 12.5%.

2. The Results of the Interview Survey

There are totally 13 questions in the interview survey. One question comes to the difference of the ability of oral
English between students from Ningbo and Zhoushan. Two questions confer to the language environment. Seven
questions are about the attitude of the teachers and three are concerning about their own ability.

In question 3, we find that teachers from have a higher evaluation of students' spoken language ability, which can
also reflect to some extent that there is a certain difference in the spoken language ability of students from Ningbo and
students from Zhoushan. In question 6, a total of 13 teachers from Ningbo state that they use English to teach most of
the time in class while only 10 teachers from Zhoushan do so. In question 12, the answers of teachers from Ningbo and
teachers from Zhoushan are basically the same. They all say that China's exam-oriented education has led to insufficient
attention to spoken language. This is one of the most important reasons. Questions 1, 2, 4, 5, 10, 11, 13 all concern the
degree of emphasis on spoken language by English teachers. It is found that whether it is teacher from Ningbo or from
Zhoushan, most of them believe that the main purpose of junior high school students to learn English is to take entrance
exams. Only three teachers from Ningbo and one teacher from Zhoushan think that the purpose is to allow students to
master another language. However, in question 2, we find that all teachers agree that spoken English is of vital
importance. The answer of question 4 also reflects that all teachers believe that oral communication in class is very
necessary. However, of the 15 teachers from Zhoushan, only 9 teachers often conduct classroom oral communication,
and 14 teachers in Ningbo stated that they often perform such activities. Regarding the professors of oral knowledge,
most teachers from Ningbo say that they intersperse related phonetic knowledge in daily classes, and some teachers
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from Zhoushan believe that plosion, stress, and liaison are difficult for junior high school students. It is enough for them
to know how to read and there is no need to know the reason. Certainly, all the teachers pay attention to the students’
oral expressions, which can be seen from the answer to question 14. In question 13, 13 teachers from Ningbo and 10
teachers from Zhoushan choose to cultivate students' comprehensive application capabilities while the rest of the
teachers paid more attention to the mastery of English grammar and knowledge. The lack of the language
environment

As we all know, language learning needs an environment which helps learners form a language-learning habit and
continuously get the input of language. However, English speaking isn’t included in the classes of middle schools in
underdeveloped area. Students would speak fluent Chinese and teachers would teach them almost in Chinese as if it
were a Chinese lesson. After class, oral homework should have been an important part in language learning which could
consolidate students’ learning outcomes. But the statistics show that in middle school most students have little oral
homework when they are in middle school as speaking is paid less attention to than other aspects of English learning. In
addition, students don’t have activities about English speaking which can train their pronunciation and give them a
language environment. Therefore, the language environment is sorely lacking.

B. The Current Situation of Oral English Teaching

After meticulous analysis of the results of the questionnaire and interview, the author managed to find out the
connections between students per se, language environment, teachers and students' oral English level. In addition, the
main current situation of oral English teaching in Zhoushan and Ningbo has been known.

1. Discussion of the Differences of Oral English Teaching between Developed Areas and Developing Areas

According to the results of the questionnaire and interview, the author finds the differences of oral English teaching
between Ningbo and Zhoushan. When it comes to students' opinions about oral English, the author finds that most
students pay great attention to oral English, no matter where he is from. However, through the teachers' evaluation and
students' self-evaluation, we find that there is indeed a gap of students’ ability of oral English between Ningbo and
Zhoushan. Compared with Zhoushan, Ningbo's environment urges students to pay more heed to oral English and
learning oral English. Secondly, students from Ningbo seem to be more interested in oral English than students from
Zhoushan. They also have a relatively high awareness of practicing oral English in their study. As for the educational
informalization, we find there is no distinct difference of applying information technology means in teaching. Under the
strong support and attention given by the country and Zhejiang government to education informatization, the
construction of basic education informatization hardware, software and resources in Zhejiang has achieved
extraordinary development, and the basic education informatization has achieved fruitful results. At present, technology
and hardware equipment are not prominent problems for Zhejiang. Teachers from Ningbo or Zhoushan both use Power
Point, video, recorder etc. to increase efficiency of class. However, teachers' ability and attitude have an essential role to
play in students’ oral English ability since it is found that teachers from Ningbo pay more attention to oral English than
teachers from Zhoushan. What’s more, their oral English ability are also relatively higher than teachers from Zhoushan.

2. Discussion of the Critical Inadequacies in Developing Areas

The main adequacy of Zhoushan is the teachers' teaching level, ability and attitude to oral English. Influenced by the
region, excellent young English teachers prefer to stay in Ningbo, where the economy is relatively advanced. Therefore,
Ningbo has a relatively strong English teaching force compared with Zhoushan. So the teachers' oral English level in
Ningbo is relatively higher, which is more likely to have a correct and positive impact on students' oral English. In
addition, influenced by economic development and the language environment, English teachers from Ningbo tend to
pay more attention to oral English teaching while in Zhoushan, Junior middle school English teaching is more affected
by exam-oriented education and English teachers generally focus on basic theoretical knowledge of English teaching,
which lead the result that the written ability of students is much better than oral expression ability. Furthermore, the
author reckons that students’ attitude and importance attached to oral English are also influenced by teachers to a certain
extent.

C. Summary of Major Findings

This research is aimed to find out the differences of oral English teaching between Ningbo and Zhoushan, especially
the critical inadequacies in Zhoushan, which partly represents developing areas in Zhejiang province. Specifically, the
answers of questions put up with in 3.1 have been found. There is difference of students' attitude and psychology
between Ningbo and Zhushan, while no obvious difference of information technology means used in teaching between
these two areas. And the main adequacy of Zhoushan is the teachers' teaching level, ability and attitude to oral English.

V. CONCLUSION

This research has studied the differences of junior high school students' oral English in Ningbo and Zhoushan by
means of questionnaires and interviews respectively, and the author finds out the reasons for the differences between
junior high school students' oral English in developed and underdeveloped areas of Zhejiang Province. Among them,
English teachers play the most important role. The research provides a direction for improving junior high school
students' oral English level in underdeveloped areas of Zhejiang Province in the future and also provides a reference for
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other similar researches of oral English.
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