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Abstract—Writing skills are important skills that must be learned to express one's thoughts and ideas. 

Therefore, several strategies were used in writing classes to enhance learners' writing skills, one of which is 

collaborative writing. A number of studies reported many advantages for this strategy in terms of the quality 

of the produced texts and the improvements in students' writing skills. The present study aimed at 

investigating the attitude of Saudi female EFL learners toward collaborative writing and the 

challenges/problems that may arise during the activity. It adopted a quantitative approach in which 50 Saudi 

female EFL learners answered a questionnaire about their experience in writing collaboratively and the 

problems they encountered during the activity. The findings have shown that the learners have a positive 

attitude toward collaborative writing. However, there were some problems in terms of students’ behavior, 

assessment and time management. These findings encourage writing teachers to use this strategy in their 

classes. In addition, the findings encourage teachers and researchers to address the problems reported in the 

study. 

 

Index Terms—collaborative writing, collaborative writing attitude, collaborative writing problems, second 

language writing 

 

I.  INTRODUCTION 

Writing skills are one of the important skills that language learners must learn (Koura & Zahran, 2017), and they are 

challenging and require a lot of practice to master (Richard, 1990). Therefore, language teachers try to employ different 

strategies to help learners improve, one of which is collaborative writing (Ghufron & Hawa, 2015; Supiani 2017). The 

effect of collaborative writing has been investigated by a number of studies (e.g., Storch & Wigglesworth, 2007). 

However, few studies have explored learners’ attitudes toward collaborative writing (e.g., Shehadeh, 2011) and the 

problems they may encounter during the task (e.g., Lin & Maarof, 2013).  

A.  The Study Problem 

The present study aims to investigate the attitude of Saudi female EFL learners toward collaborative writing and the 

challenges/problems they may face during the activity. Although collaborative writing is not widely used in writing 

courses in Saudi Arabia, based on the literature, it is anticipated that the learners will have a positive attitude toward 

writing collaboratively. However, some problems are expected to arise in terms of assessment and students’ 

collaboration. The findings of this study will be valuable for writing teachers. If the hypotheses are true, teachers will be 

encouraged to use this strategy in their writing classes. In addition, teachers and researchers will be encouraged to 

address the problems that the students face during the activity.  

B.  The Research Questions 

The study sought to answer the following questions: 

1. What is the attitude of Saudi female EFL learners toward collaborative writing? 

2. What are the challenges/problems that may arise during collaborative writing? 

II.  LITERATURE REVIEW 

A.  Learning as a Social Process 

Based on sociocultural theory, humans’ learning always happens in a social context (Vygotsky, 1978). Vygotsky 

(1978), the pioneer of this theory, emphasized the importance of social interaction in the development of mental 

abilities. By participating in social activities, and through interaction with others in their society, individuals develop 

their cognition (Ghufron & Hawa, 2015).  

To explain how social interaction results in learning, the sociocultural theory proposes that through interaction with a 

more knowledgeable person, a learner can perform a task that he is unable to carry out by himself (Ellis, 2008). Then, 

gradually the learner internalizes what he has learned so that he can do the task alone (Ellis, 2008). This form of 
dialogic assistance is called scaffolding and is considered as one of the main constructs in sociocultural theory (Ellis, 

2008). 
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Scaffolding in sociocultural theory is linked to what is called the zone of proximal development, which is defined as the 

distance between the current level of development and the potential level of development achieved under guidance or 

when collaborating with others (Vygotsky, 1978). Vygotsky (1978) differentiated between what an individual can 

achieve by himself and what he can achieve with the assistance of others. Through social interaction, individuals 

construct the zone of proximal development needed to perform a task (Ellis, 2008).  

B.  Collaborative Learning in the Classroom 

Collaborative learning is considered an educational approach (Laal & Ghodsi, 2012) that is based on the social theory 

of learning (Vygotsky, 1978). It involves two or more students making decisions, sharing responsibilities, and working 

together to learn (Dillenbourg, 1990, as cited in Hernández, 2012). During collaborative learning, knowledge is socially 

constructed (Chandra, 2015). By working together, students can help each other in completing a task, creating a product, 

or solving a problem (Laal & Ghodsi, 2012). Furthermore, Laal and Ghodsi (2012) found that collaborative learning 

creates a positive learning environment in which students provide support for each other. They also found that 

collaborative learning decreases students’ anxiety and increases their self-confidence and their involvement in the 

learning process. Moreover, research has shown that collaborative learning stimulates critical thinking and problem-

solving skills (Laal & Ghodsi, 2012). In addition, collaborative learning develops students’ leadership skills, self-

management, and communication skills (Chandra, 2015). It also increases students’ awareness of individual differences 
and prepares them for real-life situations in which they have to accept and respect diversity (Chandra, 2015). 

C.  Collaboration in Second Language Learning 

According to Shehadeh (2011), there is an increase in the use of collaborative learning in language classrooms. This 

can be due to the belief that collaboration is important in language learning and teaching (Ellis, 2003). Isnaini (2017) 

argued that collaborative work can be an effective tool that contributes to better language learning. One benefit of 

collaborative language learning is that it provides language learners with the required input and output (Zhang, 2010). 
Swain (1985) stressed the importance of producing output during collaborative tasks on students’ language skills. 

Collaborative writing encourages students to pay more attention to how they should express their ideas and how to 

convey what they mean (Swain, 1985). According to Zhang (2010), to ensure that their message is clear, students may 

use different ways to express their ideas, which provides more comprehensible input for other members in the group. 

Moreover, collaborative work enables learners to help each other to produce a precise message (Kowal & Swain, 1994). 

This can be linked to the concept of the zone of proximal development (Isnaini, 2017), in which a learner moves from 

what he cannot do alone to what he can achieve with the assistance of others (Ellis, 2008). 

Research has also investigated the effect of cooperative work on second language proficiency (Liang, Mohan, & 

Early, 1998). Sharon, Kussell, Bejarano, and Pelege’s (1984) research found that students’ performance in a listening 

comprehension test and their overall proficiency in their second language improved because of collaborative learning. 

Another advantage of collaborative work in second language classrooms is that it creates a relaxed atmosphere, which 
increases students’ motivation (Brown, 1994). Students can practice what they will say with their groups before 

answering in front of the class, which reduces anxiety and which in turn may result in more participation (Crandall, 

1999) and, consequently, an increase in students’ self-esteem (Zhang, 2010). In addition, collaborative work may enable 

learners to practice the new items in the curriculum, which develops both their social language and academic language 

(Zhang, 2010). 

D.  The Social Aspect of Writing 

According to Dueraman (2012), social constructionists believe that writing is a social process that occurs in a social 

context to achieve particular purposes. Writing is the result of writers’ needs to express themselves and communicate 

with others in their society (Ramírez, 2007, as cited in Chala & Chapeton, 2012). Moreover, the beliefs, feelings, and 

experiences of writers are shaped through their interaction with people in their society and culture (Castro & Chala, 

2013). In fact, Dueraman (2012) argued that writing is one of the higher mental functions that Vygotsky (1978) found to 

develop in interaction. 

Elbow (2000) stressed that “all writing is social” (p. 259), and Casanave (2004) pointed out that writing involves 

interaction with different audiences. These audiences affect the style of the text (Wheaton College, n.d). In same line, 

Deane, Odendah, Quinlan, Fowles, Welsh, and Tatum (2008) pointed out that the way a text is structured and received 

is also influenced by the community of practice to which the writer belongs. 

E.  Writing in EFL Classes 

Writing is a significant skill for EFL learners (Koura & Zahran, 2017), because it facilitates foreign language 

acquisition and provides students with better career opportunities (Harmer, 2007, as cited in Bueno-Alastuey & 

Larumbe, 2017). However, learning writing skills is considered a difficult task for both native speakers and foreign 

language learners (Richard, 1990). Moreover, the degree of difficulty increases in countries where English is a foreign 

language and is not practically used (Salma, 2015). Therefore, many teachers find it challenging to teach writing in EFL 

classes (Hidayati, 2018). Other factors such as classroom environment, outdated courses (Fareed, Ashraf, & Bilal, 2016), 
and the use of traditional teaching approaches may affect students’ learning (Bilal, Tariq, Din, Latif, & Anjum, 2013). 
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In addition, students may lack motivation due to the difficulty that they experience in composing a text (Tessema, 2005). 

They may struggle not only with vocabulary and grammar but also with organizing their ideas (Tessema, 2005). As a 

response to these challenges, Bilal, et al. (2013) suggested that writing teachers need to be trained properly. They also 

need to work on motivating their students to develop their writing skills (Bilal, et al., 2013; Tessema, 2005). 

F.  Collaborative Second Language Writing 

As a response to the difficulties of teaching and learning writing, some teachers employ collaborative writing to 

improve students’ writing skills (Ghufron & Hawa, 2015; Supiani, 2017). Collaborative writing was first used as a 

strategy in writing classes by Bruffee (1984). It can be defined as a process in which a pair or a group of students 

collaborates in producing a written text (Supiani, 2017). This means that students must cooperate in all the writing 

stages from brainstorming to paper editing (Supiani , 2017). In literature, this method has been linked to sociocultural 

theory, and particularly to the zone of proximal development, in which students can develop with the help of others 

(Nurfaidah, 2018). During the activity, students are engaged in what Swain (2000) called collaborative dialogue, which 

refers to the dialogue between speakers who are involved in constructing knowledge and producing a message, meaning 

that students can learn to use  language while interacting with others during the task (Elola & Oskuz, 2010).  

Research has shown that collaborative writing has many advantages in EFL classes (Elola & Oskuz, 2010). It enables 

learners to reflect on their use of language (Elola & Oskuz, 2010) and solve language-related issues (Storch & 
Wigglesworth, 2007). Moreover, it integrates the four skills: listening and speaking (through interaction) and reading 

and writing (in completing the task) (Bueno-Alastuey & Larumbe, 2017). In addition, research has shown that 

collaborative writing increases students’ self-confidence and reduces their anxiety (Supiani, 2017). Foster (1998, as 

cited in Megnafi, 2015) argued that it also improves students’ creativity and increases their motivation. Similarly, 

Tarmizi and Cheung (2017) found that the improvement in students’ writing motivated them to write.  

Moreover, collaborative writing allows students to see how others think and how ideas are created (Supiani, 2017). 

Studies have shown that collaborative writing results in higher-quality texts (Storch, 2005), because dialogue 

encourages the co-construction of knowledge (Storch, 2002; Swain & Lapkin, 1998).  

Other studies have shown that collaborative writing has a positive effect on students’ achievement and test results 

(Aminloo, 2013). Weinstein and Bearison (1985, as cited in Tarmizi & Cheung, 2007) found that collaborative writing 

is beneficial for both students with high proficiency levels and students with low proficiency levels. Students with low 

proficiency levels in particular can develop the intended skills (Tarmizi & Cheung, 2017) as well as the organizational 
skills from their interaction with their peers (Naghdipour, 2016, as cited in Tarmizi & Cheung, 2017). 

G.  Studies on Learners’ Attitudes toward Collaborative Writing 

Some studies were carried out to explore students’ attitudes toward collaborative writing (e.g., Al Ajmi & Ali, 2014; 

G k e, 2001). According to Tarmizi and Cheung (2017), studies have found that students have a positive attitude 

toward collaborative writing tasks because they believe they could help improve their language. Farrah (2011), for 
example, reported that students in his study were positive toward collaborative writing. G k e (2001) explored 

students’ attitudes about collaborative writing after the first collaborative writing activity and once more after the fourth 

collaborative writing task. She found that students had a neutral attitude first but their attitude became positive after 

engaging in four collaborative tasks. Another study was carried out by Storch (2005), which concluded that, overall, 

students found that collaborative writing was a good experience. Similarly, Louth, McAllister, and McAllister (1993) 

pointed out that the participants in their study felt more satisfied with their writing in the collaborative activity. 

H.  Problems in Collaborative Writing  

As Chisholm (1990) stated, problems will arise in collaborative tasks. Some students are unwilling to spend their 

time and effort on a group project (Chisholm, 1990). Others may be shy, lazy, or reluctant, or they may simply not like 

participating in group activities (Chisholm, 1990). In addition, Kraut, Egido, and Galegher (1987) mentioned that 

problems “in forming and maintaining personal relationships and completing tasks” (p. 31) might arise at all the stages 

in the collaborative task. Similarly, Tarmizi and Cheung (2017) found that the relationship between members of the 

group may affect their work. They noted that some students might find it difficult to participate in a group activity with 

unfamiliar people. Furthermore, problems may also occur because of students’ different levels or standards (Narayan & 

Johnson, n.d.).  

Shea (1995) noted some potential issues in students’ behavior during collaborative work. Some dominant members 

may do all the work, while others may show a negative attitude toward the task because they feel that their score will be 

affected by other students’ work (Shea, 1995). Other members may be irresponsible and depend on others to do their 
work (Shea, 1995). In addition to these issues, sometimes it might be difficult to find suitable times for meetings (Shea, 

1995).  

III.  METHODOLOGY 

A.  Subjects 
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The subjects in this study were 50 Saudi female EFL learners, enrolled in an IELTS preparation course at Qassim 

University. The subjects aged between 24-29 years old. They all have acquired bachelor's degree in different majors 

(e.g., Mathematics, Translation, Computer Science, English literature, and Physics). They work as teaching assistants at 

Qassim University and are taking the IELTS preparation course prior to enrollment in master's programs. Based on a 

placement test, they were divided into three groups based on their level of English (beginner, intermediate, advanced) 

and all the three groups had four writing sessions a week.   

B.  Instrument 

The instrument used in this study was a questionnaire comprised three Likert-types items asking the participants 

whether they agree or disagree to a series of statements (see Appendix A). The questionnaire included 17 items to elicit 

the participants' attitudes towards collaborative writing and the problems they faced. It is divided into two sections: the 

first section (statement 1-11) explored the subjects’ attitude toward writing in groups whereas the second section 

(statement 12-17) aimed to identify the problems that the students encountered during the activity.   

The questionnaire is based on previous studies   bdel &  arrah (2015) (statement 1,2, ,8,9,11), G k e (2001) 

(statement 4,5,10,12,16).  

C.  Procedure 

Throughout the semester, all the subjects engaged in at least one collaborative writing task in which they had to 

cooperate to write a well-organized essay. They were divided into groups of three or four students. Sometimes, the 

participants were given the chance to form their group, while in others, the teachers form the group themselves. At the 

end of the 15-week semester, the participants were asked to answer a questionnaire to investigate their attitude toward 

collaborative writing and the challenges/problems they encounter during the task.  

IV.  RESULTS 

The present study aimed at investigating the attitude of Saudi female EFL learners toward collaborative writing. 
Furthermore, it sought to identify the challenges/problems that arise during the collaboration. Therefore, the research 

questions are: 

1. What is the attitude of Saudi female EFL learners toward collaborative writing? 

2. What are the challenges/problems that may arise during collaborative writing? 

To answer the research questions, 50 subjects were asked to answer a questionnaire about their experience in writing 

collaboratively. The following table shows the learners’ responses  
 

TABLE 1 

RESPONSES TO THE QUESTIONNAIRE ABOUT COLLABORATIVE WRITING 

Statement Agree Neutral Disagree 

1. Collaborative writing is an effective strategy that results in better, more accurate and 

complex essays. 
66% 28% 6% 

2. Collaborative writing makes the task more enjoyable and interesting, and motivates to 

write. 
72% 18% 10% 

3. Expressing my ideas to the group improves my communication and negotiation skill. 80% 14% 6% 

4. Collaborative writing helps me learn how to plan, organize, and structure the essay more 

effectively.  
74% 22% 4% 

5. Collaborative writing helps in improving my writing skill in general. 56% 30% 14% 

6. Collaborative writing helps in understanding and considering multiple viewpoints on a 

particular topic. 
94% 4% 2% 

7. Collaborative writing helps in constructing a strong argument. 66% 30% 4% 

8. Collaborative writing helps me verbalize and explain my ideas. 78% 14% 8% 

9. Collaborative writing stimulates critical thinking skills (through commenting on others’ 

ideas). 
84% 14% 2% 

10. Collaborative writing helps in improving grammatical accuracy and learning 

vocabulary. 
84% 12% 4% 

11. Collaborative writing helps me receive useful feedback. 80% 14% 6% 

12. In collaborative writing, everyone performs an equal amount of work.  10% 34% 56% 

13. It is unfair that all the members get the same grade. 48% 26% 26% 

14. Some members do not accept opposing opinions. 70% 22% 8% 

15. Some members control the discussion without giving others an opportunity to explain 

their ideas. 
72% 14% 14% 

16. Collaborative writing consumes a lot of time. 40% 22% 38% 

17. Members discuss their ideas in Arabic, which decreases the chances of improving 

communication skill. 
66% 28% 6% 
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As shown in table 1 above, the subjects responded positively to almost all the statements. Based on their responses, 

collaboration has a positive impact on the quality of the produced text (statement 1,6,7,8). In fact, 66% of the subjects 

agreed that writing in groups results in better, more accurate and complex essays, whereas only 6% disagreed with this 

statement. Furthermore, 94% found that that collaborative writing helped them understand different viewpoints 

regarding the topic, which results in constructing a strong argument. Moreover, 78% agreed that writing collaboratively 

helps them in verbalizing and explaining their ideas. 

In addition, the subjects' responses show that writing in groups has a positive influence on their writing skills 

(statement 2.4,5,10,11). As shown above, 56% of the subjects claimed that collaborative writing helps in improving 

their writing skills in general. In terms of text organization and planning, 74% agreed that writing collaboratively helps 

them in learning these skills. Moreover, the subjects' responses suggest that collaborative writing contributed to the 

development of their grammatical and lexical resources (84% agreed, whereas only 4% disagreed). Furthermore, 
according to 80% of the subjects, the feedback that they received during the discussion was useful. Lastly, 72% agreed 

that collaboration makes the task more interesting and enjoyable.  

In terms of the effect of collaborative writing on students' skills in general (statement 3-9), most of the learners (80%) 

claimed that collaborative writing improved their communication and negotiation skills and stimulated their critical 

thinking skills (84%). 

Concerning the challenges/problems of collaborative writing (statement 12,13,14,15), more than half of the subjects 

(56%) claimed that members of the group do not contribute equally to the texts; therefore, 48% believe that it is unfair 

that all the members obtain the same score. Moreover, 72% agreed that some dominant members control the discussion, 

while 70% claimed that some members may not accept opposing opinions. These can be serious issues that may hinder 

the intended effect of collaborative writing.  

Another problem that may decrease the positive impact of collaborative writing is the students' use of their mother 
tongue (Arabic) in the discussion (statement 17). In this study, 66% of the subjects agreed that group members used 

Arabic during the task, which decreases the chances of improving their skills.  

Lastly, in term of time management (statement 16), as shown above, 40% of the subjects claimed that writing 

collaboratively consumes a lot of time, whereas 38% disagreed that it is time consuming. This disagreement between 

the subjects can be explained in a number of reasons (see Discussion). 

V.  DISCUSSION 

The findings of the study reveal the positive attitude of Saudi female EFL learners toward collaborative writing. This 

is in line with the findings of Storch’s (2005) study, in which 16 out of 18 learners showed a positive attitude toward 

writing in pairs or groups. The same conclusion was also reached by Shehadeh (2011), who found that most of the 

participants had a positive perception toward collaborative writing. They claimed that they enjoyed the collaborative 

task and benefited from it. Similarly, Dobao and Blum (2013) reported that the subjects in their study showed a positive 
attitude toward writing in pairs and in small groups.  

A.  The Effect of Collaborative Writing on the Quality of the Text 

The data from the questionnaire showed that more than half of the subjects believe that collaborative writing has a 

positive influence on the quality of their final product. They found that the texts that were written by a group were 

complex and more accurate. The reason could be that in collaborative writing, students engage in discussions, 

brainstorm together, and share knowledge, which result in more ideas (Ghufron & Hawa, 2015). Moreover, discussions 
enable them to understand different opinions about a particular topic (Choi, 2008), which helps them with constructing 

strong arguments. In addition, the increase in accuracy can be the result of students’ collaboration in revising and 

editing the text (Aminloo, 2013). This is in line with Ghufron and Hawa (2015), who pointed out that collaborative 

writing improves the text quality because it employs the strengths of the group members. The same conclusion was 

reached by Shehadeh (2011), who stated that texts written by a group were better in terms of organization, content, and 

vocabulary. Furthermore, Wigglesworth and Storch (2009) found that collaborative writing did influence the 

grammatical accuracy but not the complexity or the length of the text. This could be due to the discussion, which leads 

to the correct outcome (Wigglesworth & Storch, 2009). Wu (2015) stressed that sometimes the effect of collaborative 

writing may vary from one language area to another due to students’ low levels of proficiency in the foreign language, 

which prevents them from assisting each other, which may affect the quality of the text. 

The majority of the subjects also pointed out that collaborative writing helped them learn how to plan and organize 

their text more effectively. This can be due to the interaction between students with different proficiency levels, which 
may enable students with low proficiency levels to learn organizational skills from more capable peers and apply them 

during the task (Naghdipour, 2016, as cited Tarmizi & Cheung, 2017). Studies have also shown that texts written by a 

group of learners were better in terms of topic development (Aminloo, 2013) and organization (Shehadeh, 2011). 

B.  The Effect of Collaborative Work on Students’ Language Skills 

As shown by the results of the questionnaire, most of the subjects agreed that collaborative writing tasks improved 
their language skills, increased their vocabulary, and improved their grammatical accuracy. One reason for this 
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improvement could be that integrating listening and speaking facilitate students’ foreign language (Bueno-Alastuey & 

Larumbe, 2017), while writing in groups improved their writing in terms of vocabulary and grammar (Dobao, 2012). 

These findings are consistent with many studies that have stressed the importance of collaborative work in second 

language learning (Ellis, 2003; Shehadeh, 2011).  

According to Al Ajmi and Ali (2014), during collaborative tasks, students learn through what is known as 

“languaging.” Languaging refers to what happens during students’ interactions when they write collaboratively ( l 

Ajmi & Ali, 2014). During collaborative tasks, the discussion of language enhances students’ learning (Wigglesworth & 

Storch, 2012). Students may discuss their choice of a particular lexical category or their use of a specific grammatical 

rule (Al Ajmi & Ali, 2014), which will enhance their learning (Tarmizi & Cheung, 2017; Wigglesworth & Storch, 

2012). In addition, collaborative tasks provide opportunities for students to use the second language (Storch & Aldosari, 

2010) and to reflect on its use (Elola & Oskuz, 2010; Storch & Wigglesworth, 2007). 

C.  The Effect of Collaborative Writing on Students’ Motivation  

In the questionnaire, most of the students agreed that collaboration made the task more interesting and enjoyable, 

which motivates them to write. The same conclusion was reached by Supiani (2017). Some studies have suggested that 

this increase in students’ motivation is due to the improvement in their texts and in their writing skills in general 

(Tarmizi & Cheung, 2017). However, it should be noted that factors such as low-proficiency level, lack of self-
confidence, passive members, and personal preference might affect students’ motivation (Wu, 2015), which may reduce 

the positive influence of collaborative writing .  

D.  The Effect of Peer Feedback 

Another finding of the present study is that the majority of the subjects stated that they learned and benefited from 

the discussion with their peers and that they agreed that collaborative writing enabled them to receive valuable feedback. 

This is consistent with Wigglesworth and Storch’s (2012) study, which concluded that when learners write 
collaboratively, their learning is enhanced by discussion and scaffolding. Similarly, Tarmizi and Cheung (2017) pointed 

out that collaboration allows students to give feedback to each other, which improves their vocabulary, provides them 

with ideas, and enhances their learning. Additionally, students with a low proficiency level might be able to improve the 

target skills with the assistance of other capable peers (Tarmizi & Cheung, 2017).  

Furthermore, 82% of the subjects reported that collaborative writing stimulates critical thinking skills. The same 

conclusion was reached by Ghufron and Hawa (2015), who suggested that students’ critical thinking can improve after 

writing collaboratively. During the discussion, students express their opinions and comment on others’, which gives 

them the opportunity to think critically. However, this can only happen when students are not shy or reluctant to 

comment on their peers’ ideas. Therefore, teachers must encourage their students to discuss their ideas freely. 

E.  Problems in Collaborative Writing 

The data from the questionnaire showed that there are some problems that may hinder the positive effect of 

collaborative writing.  

1. Students’ behavior. More than half of the subjects agreed that a serious issue in collaborative writing is that some 

members are unwilling to accept opposing opinions. Because of continued disagreement, some students may not be 

motivated to engage in collaborative writing tasks (Bremner, 2010, as cited in Tarmizi & Cheung, 2017). 

In addition, almost half of the subjects stated that in collaborative writing, the group members do not contribute 

equally. Davies (2009) calls passive members “free-riders”. Free-riding could be the reason why the subjects responded 
positively when asked whether it was unfair that all the members obtained the same score. Similarly, Al Ajmi and Ali 

(2014) stressed that some students’ negative attitudes toward collaborative writing is because unproductive members 

obtain marks regardless of their lack of contribution.   

The majority of the subjects reported that some members controlled the discussion without providing others with 

opportunities to explain their ideas. This is consistent with Shea’s (1995) study, which pointed out that stronger 

members may overpower weaker members and monopolize the discussion.  

In response to these problems, and as suggested by Chisholm (1990), teachers must ensure that students’ understand 

their roles during the collaborative task and that group members perform their responsibilities successfully. 

2. Students’ proficiency in English. According to 62% of the subjects, group members discussed their ideas in Arabic, 

which reduced the chances of improving their communication skills. It is suggested that students’ lack of proficiency in 

the second language may encourage them to use their first language to express their ideas, which offsets the benefits of 

the collaborative task. Hence, it is important for the students to understand the benefits of the collaborative dialogue on 
their language learning and they should be encouraged to give their peers the time they need to express themselves.  

3. Time management. In contrast to Speck (2002), who suggested that collaborative writing is time-consuming, the 

data from the questionnaire showed that there is a disagreement on whether collaborative writing took a lot of time 

(40% agreed, while  8% disagreed). One reason might be the students’ attitude during the task, which may increase or 

decrease the time of the activity. A group of students who are willing to discuss and exchange ideas may take more time 

than a group of passive students who are unwilling to engage in discussions. Furthermore, students with high standards 

THEORY AND PRACTICE IN LANGUAGE STUDIES 1123

© 2020 ACADEMY PUBLICATION



may need more time to produce a well-written text. However, one benefit of the collaborative work could be improving 

students’ time management skills. 

VI.  CONCLUSION 

The present study aimed to investigate Saudi female EFL learners' attitude toward collaborative writing and the 

challenges/problems that may arise during the activity. The findings confirm that students believe that collaborative 

writing can be a useful strategy to improve their language skills in general and their writing skills in particular. It can 

also increase their motivation, improve their communication and negotiation skills, and stimulate critical thinking. 

These results tie in well with previous studies that stressed the importance of collaborative writing (Elola & Oskuz, 

2010; Storch & Wigglesworth, 2007). However, the findings confirm that some problems may arise during 

collaborative writing. These problems are mainly related to students’ behavior. This is consistent with research 

investigating issues in collaborative writing (Shea, 1995). However, based on students’ positive attitude toward 
collaborative writing and its benefits, collaborative writing should be integrated into the writing curriculum. Moreover, 

the benefits of the task and the roles and responsibilities of the students must be clarified (Chisholm, 1990). Finally, 

teachers and researchers must address the problems that arise during the collaborative task to ensure that the activity 

achieve its goals. 

Limitations and recommendations 

One of the limitations of the present study is the small sample size, which affects the generalization of the results. 

Another limitation is that the study did not consider the subjects’ proficiency level in English in general and in their 

writing skills in particular, which might affect their attitude and their engagement in the task. The third limitation is that 

the study only uses one instrument, the questionnaire. Using other instruments such as interviews may provide more 

data.  

The same study should be carried out with a larger number of students, taking into consideration their language 
proficiency level. Another study can be carried out with male students to investigate whether different genders have 

different attitudes toward writing collaboratively. Another study can be conducted to investigate problems of 

collaborative writing from teachers’ perspective.  

APPENDIX 

This questionnaire is a part of a study that investigates Saudi female E L learners’ attitude toward collaborative 

writing. Your response and time are highly appreciated.  
 

Statement Agree Neutral Disagree 

Collaborative writing is an effective strategy that results in better, more accurate and complex 

essays. 

   

Collaborative writing makes the task more enjoyable and interesting, and motivates to write    

Expressing my ideas to the group improves my communication and negotiation skill.    

Collaborative writing helps me learn how to plan, organize, and structure the essay more 

effectively.  

   

Collaborative writing helps in improving my writing skill in general.    

Collaborative writing helps in understanding and considering multiple viewpoints on a 

particular topic. 

   

Collaborative writing helps in constructing a strong argument.    

Collaborative writing helps me verbalize and explain my ideas.    

Collaborative writing stimulates critical thinking skills (through commenting on others’ 

ideas). 

   

In collaborative writing, everyone performs an equal amount of work.     

Collaborative writing helps in improving grammatical accuracy and learning vocabulary.    

Collaborative writing helps me receive useful feedback.    

It is unfair that all the members get the same grade.    

Some members do not accept opposing opinions.    

Some members control the discussion without giving others an opportunity to explain their 

ideas. 

   

Collaborative writing consumes a lot of time.    

Members discuss their ideas in Arabic, which decreases the chances of improving 

communication skill. 
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