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Students’ Writing Skills
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Faculty of Foreign Languages, AAB College, Prishtina, Kosovo

Abstract—Teachers’ role in helping students develop their writing is significant. However, as teachers
regularly exercise too much control in the classroom in many schools and universities, there are frequently
instances where teachers' instructions do not have a significant impact on each student, and, as a result, the
desired results cannot be accomplished. The current study aims to find out whether peers can help each other
develop this crucial skill through feedback, i.e., multi-peer feedback, in a more effective way. This empirical
study was conducted with the second-year BA students of the English Department at AAB College in Kosovo.
It lasted three months in 2022 and had 23 students. In addition, we aimed to find students’ attitudes towards
multi-peer feedback using a questionnaire. After collecting the data, it was found that multi-peer feedback
contributed highly to the writing process, helped students produce better essays, and made them eager to
discuss each other’s essays once they got used to providing and getting feedback. Moreover, this very effective
practice has been warmly embraced due to the following: first, it helped students get accustomed to receiving
feedback from their peers by providing good examples in class; second, students learned how to be effective
critical readers when reading and providing feedback on their peers’ essays; and third, students realized how
important it is to understand the structure of a well-written composition before trying to build one of their
own.

Index Terms—multi-peer feedback, writing, essays, students

. INTRODUCTION

The writing process is compared to a road map since it allows teachers to keep track of their students’ thoughts and
actions. If the writing process is a road map, the teachers are its co-drivers. When planning a road trip, drivers and
navigators each have their own tasks. Since writing is a means of communicating with others and exchanging
information, ideas, and experiences, mastering this skill is crucial (Cahyono, 2009). The improvement of students’
writing performance is anticipated to be attained through the execution of this study approach. It is hoped that by
creating an interaction between students to collaboratively create written discourse, students will be more involved in
the learning process and consequently improve their writing skills. By using a creative approach, students’ creativity
will be developed too. We encounter changes every day, and they have historically produced better outcomes when put
into practice. It is the author’s contention that a change in the educational process, specifically in writing instruction and
application, would greatly improve students’ writing skills and raise their self-esteem. It is highly suggested that to
create a better outcome, students should interact with each other, write collaboratively, and develop their creativity by
having their own way of doing things.

A. Research Aims

We decided to conduct empirical research with AAB college students to determine whether multi-peer feedback
plays any significant role in developing their writing skills because it has been observed that not always the instructions
given by teachers are effectively accepted by each student separately. Thus, it is aimed at investigating the role of peer-
feedback as an innovative tool to improve writing skills in particular. In addition to the challenges this approach might
bring, we aimed at finding out how students perceive multi-peer feedback and providing the researcher's perspective
from the observations he made with the students under the study. We intend to provide recommendations based on
empirical findings for teachers of writing and those who intend to apply multi-peer feedback in their classroom.

B. Research Importance

Although many arguments are still running among researchers and linguists about the issue of peer feedback in
improving students’ writing skills, multi-peer feedback is relatively new among teachers of the English language in
Kosovo in particular. Since multi-peer feedback is a tool that is utilized infrequently in many universities and schools,
its advantages and disadvantages are not well known to a greater extent. This makes the research findings all the more
significant. Thus, English course teachers in both higher education and pre-university settings will be provided with
ground data and may act accordingly, allowing their time in the classroom to be used productively. These findings may
be introduced as a planning tool in order to assist teachers in planning. Because our research findings related to multi-
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peer feedback will provide an in-depth investigation into various aspects of it; as well as a wealth of information that is
not available in the literature and would be difficult to obtain by other means, English teachers will be able to plan and
effectively utilize their time in a more effective manner when it comes to enhancing students’ writing skills.

Il. LITERATURE REVIEW

There is a common belief in many colleges and universities—possibly so today—that the teacher is the authoritative
figure who should make decisions and provide feedback to students. It is he or she who views himself or herself as the
ultimate authority and believes that his or her feedback is unparalleled in its efficacy. However, no longer is there a
demand that teachers be the only subject-matter experts in the classroom (Sackstein, 2017). Nowadays, peer feedback is
seen as a very productive practice that puts the student at the centre. It goes under different names. It is further known
as peer review and peer assessment. It has typically been studied as a teaching and learning tool in a variety of settings
and has generally received substantial study support (see Topping, 1998; Liu & Hansen, 2006; Liu & Carless, 2006; Lee,
2017, as cited in Schunn & Wu, 2019). Its positive impact has been shown in the opinion of Topping (2009) too, where
according to him, it encourages students to share their knowledge with others and fosters teamwork, in addition to
assisting them in identifying their strengths and weaknesses. Some use peer feedback as a less formal way of soliciting
comments or advice, including how to edit a work, how the reader could improve it, and providing an assessment of the
quality of the writing. For Hansen and Liu (2006), it is a fundamental and crucial component of writing instruction.
They go on to say that this practice encourages students to assume the role of authors by asking them for feedback on
the writing their colleagues have produced. Peer reviews provide the author with the opportunity to determine whether
the message is clear or not, which helps build an audience (Rollinson, 2005). Typically, "peer feedback” means the
process by which members of a particular field critically evaluate and help shape new works.

A. Teaching Students to Give Peer Feedback

It takes more than just telling your students, "Today, you are going to give each other feedback" to introduce peer
feedback into your classroom. You must create a friendly and courteous setting that encourages taking risks and being
open with others. As claimed by Sackstein (2017), students must first have the confidence to present their work to
others before they may do so. It is the teacher who should try to build such confidence in his or her students. So, prior to
undergoing the process of giving and receiving feedback, students should be comfortable telling their peers about
themselves, presenting their work, and soliciting others' opinions. They should be instructed to be receptive to any
questions and comments from their peers, and they should be open with their own ideas when asked for input. This,
however, is not that easy, given that it is known that teachers have to deal with multi-level students from multicultural
backgrounds. Often, in such settings, there might be a group of students who want to show off and establish superiority
over the others (Sackstein, 2017). In this case, teachers need to safeguard student pride and ensure that the classroom is
as free of negative judgment as possible. Unless this is achieved, progress cannot be guaranteed, for it is not acceptable
for students to say nasty things to one another or make fun of something they don’t understand. In order to enhance and
promote feedback, the teacher should focus on providing a positive atmosphere, nurturing relationships, and assisting
students in gaining meaningful insights from their peers.

B. Pros and Cons of Peer Feedback

In studies by Lee (1997), Mendonc and Karen (1994), Min (2006), and Wakabashi (2013), peer feedback has been
shown to be very effective in fostering and improving students' writing. Because it serves so many purposes, it is
extremely powerful. It: 1) assists in pointing out mistakes the student has overlooked; 2) calls attention to elements of
the circumstance the learner had previously missed; 3) clarifies any misconceptions the learner may have and deepens
their understanding of the subject; 4) offers fresh approaches or suggestions for enhanced performance; and 5) inspires
the learner to get better (Hu, 2005; Liu & Carless, 2006; Hattie & Timperley, 2007; Gao et al., 2018; Wu, 2019, as cited
in Schunn & Wu, 2019).) The writers, once they receive peer feedback, produce better and more effective writing based
on the comments and suggestions made by their peers. According to Min's research from 2005 (Min, 2006), students'
abilities in general, including the structure and content, increased dramatically. As a result, it is a very successful,
effective, and highly recommended research-based method of obtaining genuine, high-quality writing. Additionally, it
was discovered in Wong’s (1999) study, which examined the effectiveness of peer feedback, that this method reduced
writing errors. However, peer feedback should be framed and follow some criteria in order to qualify as appropriate.
Gibbs and Simpson (2004), as cited in Gielen et al. (2010), outline a number of circumstances in which feedback
enhances learning. Feedback should be: (a) sufficient in frequency and detail; (b) focused on students' performance,
learning, and actions under their control rather than on the students themselves and/or on personal characteristics; (c)
timely in that it is received by students while it still matters and in time for application or for asking for more help; (d)
appropriate to the goal of the assignment and its criteria; and (e) appropriate in relation to students' conceptions.

However, not everyone perceives peer feedback as advantageous. According to Yu and Lee (2016), teachers and lots
of students have a lot of mistrust in the reliability of peer feedback. They argue that how can students who are
developing their writing skills assist their classmates in improving theirs? Furthermore, students' lack of experience in
this area is viewed as an impediment to the use of peer feedback. Yang et al. (2006) and Lee (2011), as cited in Shun
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and Wu (2019), list, among other things, the limited prior experiences students had with peer feedback in instruction
because of large class sizes, heavy teacher workloads, and tight teacher schedules. Rollinson (2005), who holds the
same view, claims that peer feedback takes time, especially if students are unfamiliar with it. Based on this, a student
who finds it difficult to learn from peers would face difficulties for sure. However, he or she is encouraged to engage
with a certified tutor and gain practical experience in peer review. He asserts that reading a draft, providing feedback,
and then making changes in response to the feedback all take a lot of time. Moreover, some teachers do not feel
comfortable delegating their responsibilities to their students, and they may believe that if they do not intervene during
the peer feedback session, the students will become less confident and disengaged from class activities (Rollinson,
2005). Not every student is able to accurately assess his or her classmates. According to Sackstein (2017), only a really
self-aware student can accurately assess their classmates and comment on their work.

I1l. METHODOLOGY

We investigated multi-peer feedback’s impact on improving students’ writing skills. Students of AAB College who
were attending their second year of study at the BA level in English were part of the study. They were of both sexes, 20
to 22 years old, with 22 of Kosovar nationality and one Bosnian. The whole class of 23 students was the sample. The
research was carried out from March to May in the summer term of 2022. Of the students selected, 73.73 percent were
female and 26.27 percent were male. Before conducting the empirical research, the students were taught how to write
essays; they were instructed about the components of an essay and about the different types of essays. Lastly, they were
made to read a number of essays by previous students and view the feedback the professors had provided them with. In
order to have the students conduct peer reviews for one another, the researcher developed a peer review worksheet and
shared it with them. Additionally, it gave them a simpler and better understanding of where to focus when providing
feedback. The students were further encouraged to provide solutions and suggestions in addition to detecting the
problems, because then their feedback could qualify as constructive. In an effort to reduce subjectivity and increase
objectivity, the researcher divided students into groups of four students each (five groups) and one group composed of
three students. He did this purposefully, given that students would prefer to join with their closest friends, thus leading
to subjective results. Students had to write essays as homework assignments in four genres, namely narrative,
descriptive, expository, and persuasive, and bring copies to class to distribute to their group members. Each student
would then provide comments to three of his or her group members and receive feedback from the same peers. The
same essays, but modified based on the comments received from two peers, were required to be submitted the other two
days to the course instructor (in this case, the researcher). During peer review sessions, the researcher observed and
provided feedback to students while they worked.

Mock peer review session

Though this practice is new to such students and may appear difficult to adapt to, students can become excellent peer
strategists with minimal training and ongoing assistance (Sackstein, 2017). Therefore, two weeks prior to applying this
approach, students were subjected to a mock peer review session. They were informed about the significance of multi-
peer feedback in helping them develop professionally. In light of the above, practice activities and writing assignments
related to the mock peer reviews at this stage should be seen as just preparatory stages for later use of the multi-peer
practice. They were further instructed on how to provide effective peer feedback given that, at first, typically, students
tend to be very brief in their comments due to their generality and trying not to sound like critics to their classmates.
They were told that comments like "Well done!" and "Awesome!", and "Great improvement!", etc. are not really
helpful and therefore not constructive. Therefore, they were encouraged to avoid them. In addition, they were
encouraged to be as specific and detailed and as suggestive and constructive as possible so that their peers understood
what they were doing well and what needed to be improved (ibidem). Besides, the researcher asked students to limit
their feedback to the essay context only, though optionally they could provide feedback on grammatical, syntactical,
vocabulary, and spelling mistakes.

IV. RESULTS AND DISCUSSION

In order to measure students’ progress, we chose four topics as their written assignments. The reason behind the
decision to choose four different topics for students’ written assignments lies in the number of English classes students
have per week. Students attend two English classes once a week, and each class lasts 45 minutes.

The table below introduces the general progress achieved by the six groups, though it was not our aim to measure
each group’s percentage separately. Only for the first essay did we introduce the percentage for students’ performance
in the essay prior to receiving feedback and after receiving feedback. We did this on purpose because it was necessary
for statistical recordings. For the other three essays, only the results achieved after multi-peer feedback are recorded.
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TABLE 1
RESULTS ON FOUR ESSAYS
Introduction Body Conclusion
Written Prop | Percentage Written Percentage Written Percentage
erly Properly Properly
Before  multi-
Essay 1 peer feedback 5 21.73% 9 28.12% 8 34.78%
Narrative After multi-peer
feedback 8 34.78% 11 47.82% 12 52.17%
Essay 2 After multi-peer
Descriptive feedback 13 56.52% 14 60.86% 12 52.17%
Essay 3 After multi-peer
Expository feedback 13 56.52% 16 69.56% 16 69.56%
Essay 4 After multi-peer
Persuasive feedback 19 82.60% 20 86.95% 20 86.95%

A. Essay 1 (Narrative Genre)

Basically, the most important goal for developing the introduction paragraph is to have a thesis statement and be sure
it is supported by facts. Students seemed to have had significant difficulties framing the introduction paragraph
correctly in the first essay once they were asked to complete it. Only five out of 23 participants were able to do so based
on the required components. In the first peer feedback session, most students were very short and rather critical, albeit
mildly, and few gave constructive suggestions. This prompted the researcher to once again organize an informative
session for more constructive feedback. However, things have taken a turn for the better ever since.

The performance in the body paragraphs was slightly better (19.7%), however, the performance in the conclusion
section was best (more than 50% of respondents were able to conform to the requirements necessary).

At first, the participants offered only general remarks and comments. Some made very brief comments like, "Yes, it
is properly ordered,” "It contains the conclusion,” "It is not clear," and so on. Even though most of the students were
unable to adhere to the standards, it is worth noting that almost all of them acknowledged this shortcoming and
encouraged one another to pay close attention to the thesis statement, body, and conclusion section in upcoming essays.
Some students focused more on the grammatical, syntactic, spelling, and vocabulary aspects of the text they were
reviewing than on the components of the essay. These were, of course, taken seriously by the feedback recipient, and
the fact that four students were checking the same essay and therefore offering suggestions only opened up new
constructive and innovative ways for the student who had to reproduce the same essay once again.

B. Essay 2 (Descriptive Genre)

The students did not demonstrate equal proficiency in all genres. Because, in addition to the structure and skeleton of
essays with their components, students must review the essay in terms of adhering to the genre for which it was written.
The unique demands of the essay genre make each specific type of essay distinctive. The second essay belonged to the
descriptive genre and had the title, "Describe an inspiring friend or family member." However, although the result was
more satisfactory than in the first essay, our expectations were greater. Following the feedback, things began to improve.
Even if the outcomes were still unsatisfactory, it was clear that their input was more detailed this time. Again, most of
them started to focus on detecting deficiencies without offering problem-solving or alternative approaches. It would
have been better if they had used more detailed feedback and provided some kind of structured problem-solving
exercise. However, this approach undermined passivity and uncertainty, given that everyone was learning from each
other's ideas. Nonetheless, the work on their analysis seemed to be helping them start to get a grasp of the situation.
Even though their paragraphs were longer than the previous ones, 10 students, or 43.47% of them, once again were
unable to produce a proper thesis statement. The students found it difficult to write a thesis statement. However, if
comparing the body of the first essay with the second one, one notices that the effectiveness of the restructuring of the
body has increased by 13.04%. Over 60% of the students under study were able to write one, two, or three paragraphs
according to the standards, depending on the topic, with satisfactory language and structure. Students were expected to
provide more precise, strong, useful, vivid, and logical feedback at this stage, given that they were better prepared than
in the previous session. However, they did not perform so satisfactorily even in the conclusion part, where the
conclusion remained where it was in the first essay, i.e., with 52.17%.

C. Essay 3 (Expository Genre)

This time, students were assigned to complete an expository essay as their homework assignment on the topic "Why
do some parents seem to be strict with their children?" The students were considerably more prepared this time since
they handled things really well. Their comments were rather suggestive, and their compositions were of a rather high
standard. However, compared to the previous essay, no further progress was shown in the introduction section. As a
result of their fast-paced and intense writing, 43.48 percent of the students omitted the thesis statement from their
sentences. On the other hand, almost 70% of the students succeeded in summarizing and completing the conclusion.
Not all groups performed as expected. Despite their best efforts, the second and fifth groups of students demonstrated
significantly less improvement in their language skills than the other groups. That level of performance showed that
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these two groups were not yet ready to write expository papers, so the teacher’s feedback was necessary. The same
results were achieved in the body paragraphs. The final comprehensive statistics showed that out of the 23 students, the
top 75% presented their arguments in a coherent and syntactically correct manner, while the other 25% needed to make
further improvements and work harder than before.

D. Essay 4 (Persuasive Genre)

The students’ improvements are clear when it comes to their final assignment, which is to compose an essay in
persuasive genre on the topic of "Pros and cons of social media." The average percentage for the three components is
approximately 85%. In the last two sections of the essay, that is, the sections of the body and conclusion, each
participant’s performance rose to 86%, which, if compared to the beginning of this study prior to providing peer
feedback, in the body section has been improved by 58.83%, while in the conclusion section it is 52.17%. A satisfactory
result was also achieved in the composition of the introduction, where the performance increased by 60.87%.

Given that this method has only been used for three months and that students attended English lessons once a week
where they were also expected to learn other things, the outcome is pretty reasonable. Nevertheless, among the various
benefits this approach provided, it was noted that students' active participation in peer feedback increased. The
effectiveness of the feedback was also confirmed by the statistical analysis. Evidence shows that students are learning
and growing with respect to their writing skills.

Peer feedback from students is regarded as an excellent tool for professional development. Students who meet peers
face-to-face have a better chance of finding information or advice that they lack. However, with face-to-face feedback,
teachers may use more informal modes of communication when explaining the ideas to students. No student wants to
appear unprepared in front of a class, and no teacher wants to leave impressionable students with incorrect ideas about
writing. Therefore, finding the most suitable approach towards improving this skill and then sticking to it is by no
means a necessity. Another crucial benefit observed by the researcher was that students whom he knew were shy and
introverted created a warming link with extrovert ones and did not have problems with communication and
collaboration. Peer feedback usually depends on the mood, assumptions, and a student's intention to change. It was
further found that better writers engage in deeper levels of reflection when writing a narrative essay, whereas less
proficient writers rely more on retrieval strategies when they write a persuasive essay.

The phrases, "You've clearly understood the steps of how to properly write the thesis statement of the introductory
paragraph of a narrative essay," "Though you have produced a good argument on..., I would have suggested you use a
different structure when reproducing it,” "I would kindly suggest you use active voice more than passive voice," etc. can
now be found in peer review worksheets.

E. Students’ Views on Multi-Peer Feedback

A questionnaire was administered to the 23 students who were part of this study. It was composed of six statements
only and was adapted from the questionnaire designed by Lin and Chien (2009, p. 8). It took students less than two
minutes to complete it. We were interested in knowing students’ perceptions toward the application of multi-peer
feedback. The results are then introduced in the column chart, and they are further analysed and discussed.

My teachers’ comments on my writing tend to have an emotional and, at the same time, motivational
impact on me as | learn to write. After reading the unfavorable remarks made by my teachers, | feel
apprehensive and lack confidence.

Disagree Neutral Agree Strongly agree

Figure 1. Teachers’ Unfavourable Remarks on Students’ Perception

The significance of teachers' feedback is not diminished. Moreover, teachers provide an invaluable source of ideas
about language development, especially for writers. Since it is in human nature to seek praise, their suggestions and
comments are actually very inspiring and enhance academic morale at the same time. But teachers' negative comments
frequently cause anxiety and worry for certain students since they are afraid of criticism, which would only worsen their
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lack of confidence and, as a result, their inefficient writing. Some students fear that teachers will mock their writing,
criticize their performance in class, or say something they do not like. The vast majority (82.60%) of the students who
participated in the survey claimed that they would not prefer teachers’ feedback for the abovementioned reasons. Thus,
the conclusion we draw from these findings is that, even if some teachers do not consider the peer-feedback approach,
they are still urged to consider the feedback they give the students and come up with more effective ways to deal with
critical remarks so that students do not lose confidence. Even if teachers are not actively and consciously teaching
through their comments, the criticism is still critical enough to consider its long-term effects on the students' perception
of their academic work and self-confidence.

When | read my classmates' comments on my writing, | feel more at ease.

Strongly Disagree Neutral Agree Strongly
disagree agree

Figure 2. Students’ Views on Their Classmates' Comments

Multi-peer feedback is viewed as having great value by 73.91% of the respondents. Despite the comments’
framework, even if they are very negative, students’ confidence is not undermined. Moreover, in such a setting, they
feel relaxed, as opposed to when they receive negative comments from their teachers. Though they are in higher
education, the majority of students do not complain of being insulted, humiliated, or bruised by peer comments.
However, there is a contrasting viewpoint as well. Five out of 20 participants do not agree with their peers' remarks,
positive or negative, possibly because they do not take their advice or criticism seriously. They consider that sometimes
their peers are not experts, and sometimes they provide feedback just because they have to, though their feedback does
not help at all since it contains nonsensical comments. That is why, according to some, teachers' feedback can never be
replaced.

To comments from teachers, | much prefer multi-peer feedback.

Strongly Disagree Neutral Agree Strongly
disagree agree

Figure 3. Students’ Preference on Feedback

The figure of 65.21% is an indicator, and at the same time, it should encourage teachers, no matter the course they
teach, to apply the multi-peer feedback approach. If feedback from peers helps most students develop their language
skills more than feedback from teachers, then students should be provided with more competencies so that, as a result,
their motivation for learning increases and, at the same time, they view themselves as contributors, particularly through
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the assistance they provide to their peers. Feedback from peers not only stimulates students’ development as learners
but can motivate them to devote more attention to the task at hand. Given this information, the faculties and teachers
should give students opportunities to demonstrate their skills and help them develop as learners. The best way to make
teachers feel confident about peer feedback is to encourage students to describe the success of peer feedback by
showing them practical results. However, 30.43% still give priority to teachers' feedback rather than peers' feedback,
and this figure should not be overlooked at all. We must not simply measure time spent on a task but also measure
whether it has contributed to the development of skills needed for future tasks. Therefore, a mixture of both is
sometimes a good way towards students' enhancement. However, one thing is certain: peer feedback only works if
students and teachers are convinced that students’ language ability is a product of their own efforts and not a reflection
of the speaker’s native ability.

| believe that receiving feedback from peers helps me learn more in a fun way.

Strongly Disagree Agree Strongly agree
disagree

Figure 4. Students’ Views on Peers’ Feedback

Yet there were some students who did not positively perceive this type of feedback with regard to learning more in a
fun way. For 26.08% of the students under study, this approach is not innovative and, consequently, not productive.
Some students are apt to value traditional types of feedback over innovative forms because they perceive the former as
supportive and not threatening to their learning. Some students simply do not enjoy feedback, but even if they do not
find it "fun," teachers must be responsive and offer them alternatives to enhance their learning. Unlike for the majority
of them, learning this way is fun, which makes things easier to grasp. In short, both the results from observation and the
students’ perceptions in the questionnaire speak much about the great benefits that multi-peer feedback has. To students,
the benefits of multi-peer feedback seem to lie in the fact that it is inherently challenging, non-threatening, and
enjoyable. Multi-peer feedback enables students to have their questions answered immediately, thus exposing them to
knowledge more rapidly.

I can write more assuredly and encouragingly when | collaborate and connect cognitively with my
peers.

Strongly Disagree Agree Strongly agree
disagree

Figure 5. Students’ Views on Their Performance After Collaborating With Their Peers
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Perhaps the greatest advantage of peer feedback is the collaboration and interaction that occurs between students.
Peer feedback encourages the development of self-concept and confidence in the abilities of students. Like other forms
of formal assessment, peer feedback provides accurate and valid information about students' skills. Other forms of
formal assessment do not stimulate as much conversation and collaboration, promote as much creative thinking, or
promote peer learning and critical thinking as does this approach. Multi-peer feedback provided opportunities for peers
to talk and work together towards meaningful goals, develop communication skills, and examine their thinking
processes. Their collegial relationship had now moved to another level, which, in addition to producing healthy mutual
collaboration in the context of their professional advancement, opened new windows of opinions, ideas, and discourse
vocabulary for students. Thus, it is revealed that peer groups are a successful means of "self-concept enhancement.”
This helps students relate to classmates more effectively and enhances their social functioning, in addition to promoting
students' self-esteem and sense of identity.

If 1 want to teach English in the future, | believe the multi-peer feedback pedagogy should be used in
the classroom.

Strongly Disagree Neutral Agree Strongly
disagree agree

Figure 6. Students’ Views on Feedback If They Teach

74% of students consider peer feedback a very helpful and attractive method of teaching and learning. They are in
favour of using peer feedback if they pursue teaching as a career tomorrow. Most of them believe that given that multi-
peer feedback is motivating and proven to be successful, they will apply it as a part of their classroom methods. Peer
assessment is, in some sense, a more humane version of peer review, a more constructive version of instruction, and a
more effective way to evaluate student learning than the traditional written form. In addition, peer feedback served these
students as motivators and generators of new ideas. Here too, the opposite opinion on a percentage of 25 prevails.

The researcher's perspective on what he saw throughout these sessions is given in what follows:

F. Researcher’s Views on Multi-Peer Feedback

Our research yielded several important results that illuminate the mechanisms that underlie peer feedback. Thanks to
multi-peer feedback, students engaged in active learning and developed greater responsibility. Their roles and status
were elevated, from being passive to active learners. It affected them in two ways. First, they tried to perform better
because they felt some kind of pressure to meet their peers’ high expectations since now they had access to a wider
audience than just the teacher, giving them the ability to see how other students approached their work differently.
Second, they started to become more critical of themselves and their own work. Though at first, fear of failing
accompanied almost all the students, after the second session, things changed for the better and the students began to get
accustomed to the new classroom situation, and the fear was significantly reduced. Basically, multi-peer feedback
fosters a collaborative environment, which is actually one of the goals every teacher eventually aims to achieve.
Students in such a classroom setting had the opportunity to collaborate and work as a team rather than independently.
This, in fact, made writers think deeply about what was important for the essay topics and genres and work harder to
ensure the quality of the writing. Working in groups means communicating with each other, which can sometimes be
hard to achieve for some people. That is why some students initially shied away from engaging in multi-peer feedback
because they believed that their language skills would never be good enough to get any kind of positive attention from
others. In that case, it was the researcher, who was playing the role of an observer, who approached them and explained
that suggestive comments should not be regarded as negative; because they might be constructive and consequently
helpful.

Despite its great advantages, multi-peer feedback was observed to have some disadvantages too. It took students a lot
of time to provide comments, since there were five groups with four members each and one group with three members.
Each student had to give feedback on the same topic as the essays of the three other members of the group. Therefore, it
is time-consuming if students are asked in such large groups to provide feedback in the classroom. Thus, the peer
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feedback activities, time management, groupwork, and knowledge sharing required each student and each group to be
active at the same time. Therefore, teachers who use this strategy—which they are highly encouraged to do—should
recommend assigning students this task as homework.

Actually, though the class has great students, their levels obviously vary. What is worth mentioning is that the
students who faced difficulties in writing and were underperforming started to improve to a great extent. So, in short, it
influenced them because it served as a motivator and an encouraging tool that energized students, and somehow, they
nurtured feelings that they were guiding others in the best possible way. In fact, the most interesting finding was that
students’ attitudes were not altered as a result of receiving peer feedback on their written assignments. To all this it
should be noted that peer feedback is given by students who are on an equal footing with one another, and it can be seen
as both a collaborative learning activity and a type of formative assessment (Topping, 2009; Webb, 1991; Van Gennip
et al., 2010, as cited in Gielen et al., 2010).

If a student's work can be polished and finished with the help of his peer reviewers, the writing will soon become
much more attractive.

V. CONCLUSION

This empirical research provides insights into a new teaching and learning practice, explaining why all students,
despite their level of English abilities, may meaningfully participate in peer feedback, namely multi-peer feedback.
Multi-peer feedback is a practice in which students in a class provide suggestions and comments to one another on the
quality of their performance. Twenty-three students participated in the study over a period of ten weeks. They were
assigned to write four essays in four different genres as homework assignments, and then they had to bring their copies
to the classroom and switch with the other three members of their groups. At first, most students were rather frustrated,
and it was observed that most of them had difficulties handling the assignment. The part where students mostly
outperformed was the introduction, namely the thesis statement. In order to promote their own personal growth and
insight, the students tried to discover ways in which they could all help each other maximize the impact of their essays.
Their efforts were then realized because they were able to identify areas of weakness in their expertise and, as a result,
became more cautious writers. When working together and helping each other, it turned out that both novice and expert
writers were almost equally engaged in this process. The ones who were good at writing advanced at a satisfactory level,
and those who were average moved to a greater level, though much is needed to further develop. This practice is better
perceived compared to teachers' feedback. It rather motivated students to learn. Actually, it was observed to be a two-
way process. In addition, the multi-peer feedback connection made them better able to assess their own learning
because they grew when exchanging their knowledge and solving problems. Following peer comments, students were
able to enhance their spelling and increase their vocabulary too. It engaged them actively in the learning process, aided
in the growth of self-management and judgment, developed the ability to self-evaluate, helped in the development of
topic knowledge, allowed them to obtain feedback more quickly, and encouraged social contact.

It was further revealed that it is time-consuming, particularly when applied to multi-peers, because each student had
to provide feedback to three other students, and sometimes they provide similar comments, like they were influenced by
their colleagues' comments. This, however, should not serve as an obstacle, because the advantages of this practice are
so evident that it can change sceptics negative views and opinions regarding peer feedback applications. Therefore,
English teachers are very much encouraged to apply this practice right away since they will be highly pleased by their
students’ growth in writing.
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Abstract—The paper examines the influence of the application of instructive musical exercises on better and
more correct pronunciation of certain sentences in English. In relation to the type of sentences (interrogative
in form of questions, affirmative with adjuncts and if-clauses) and the intonation of the pronunciation of words
and phrases within the sentences, a melody was specially composed for each sentence, and the primary
criterion was matching the melodic flow with the intonation of the sentence. The training was implemented
with participants (future preschool teachers) in the first year of undergraduate studies in May 2022. Students
were tested before and after the training. The results of the conducted research showed that instructive
musical exercises based on the common elements of language and music, aimed at solving a specific problem,
contributed to a more precise pronunciation of certain words and given sentences in terms of accents, rhythm,
pitch and intonation.

Index Terms—English pronunciation, music exercises, university teaching

|I. INTRODUCTION

Music is present in all spheres of human life since the birth of man and is one of the most significant and earliest
forms of communication. The first children's singing occurs in the preverbal period (Voglar, 1997). The musical
component of speech is the earliest dimension of language that children use and understand (McCormack, 2017).
Numerous studies point to common features of speech/language and music, as well as common features of foreign
language learning and music practice. These are primarily the temporal acoustic properties of speech and musical sound
and the detection of pitch differences specific to both domains (Milovanov & Tervaniemi, 2011), where by the initial
learning period plays a key role in both foreign language acquisition skills and music education (music performance).
When it comes to studies that indicate an overlap of behavioral and neural resources between language and music
(Milovanov & Tervaniemi, 2011), we encounter different data and interpretations. According to Milovanov and
Tervaniemi (2011), specific neurocognitive functions characteristic in music are controlled by the right hemisphere of
the brain, and linguistic functions by the left hemisphere. In contrast to the aforementioned findings, recent research on
neurophysiological aspects related to music perception shows that music can be considered equivalent to language, the
language and music components share some brain fragments, “thus excluding the theory of two independent areas: the
right hemisphere for music and the left for language” (Picciotti et al., 2018). The interaction of music and language
skills, however, often occurs in one direction. A small number of studies examined the influence of linguistic skills on
the development of musical abilities, while at the same time there is a growing body of scientific evidence that points to
the positive effects of playing music on the development of language skills on both a cognitive and a neural level
(Milovanov & Tervaniemi, 2011).

In the focus of previous research (Patel & Iversen, 2007; Moreno et al., 2009; Piri, 2018; Oesch, 2019; Swaminthan
& Schellenberg, 2020) is the influence of musical experience and musical training on learning a foreign language in
different segments. Several studies have suggested that intensive music training already at preschool age improves
children's language skills, but also that such training is not available to everyone (Linnavalli et al., 2018). In addition to
influencing correct pronunciation of foreign words and enriching vocabulary, music at an early age has great
importance for increasing social interaction and activity of children, creating a cheerful mood and free expression of
feelings, which indirectly affects language learning (Assadilah & Barokah, 2018). A significant amount of research is
focused on pitch and its use to convey linguistic information (Wong et al., 2007; Patel & lversen, 2007). In English, as
in many other languages, pitch makes a lexical distinction between words, because the same word, spoken with a
different pitch pattern, would have a completely different meaning. It is believed that “because music relies on fine
distinctions in pitch, timbre and duration, it might be that musical training enhances basic spectrotemporal sound-
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encoding mechanisms that are also relevant for speech” (Patel & Iversen, 2007, p. 371). Moreno and his colleagues
(Moreno et al., 2009) examined the influence of musical training on language processing of pitch and reading skills, and
the results showed that musical training improved the processing of pitch in speech, as well as the
reading/pronunciation of irregular words.

“Foreign language learning skills are based on rhythm, singing and musical perception” and for this reason musical
training contributes to the acquisition of phonological skills needed for foreign language learning (Picciotti et al., 2018).
The authors Swaminthan and Schellenberg (2020) came to similar results, emphasizing that formal musical training can
develop language abilities, primarily the ability to observe, and then more complex skills such as reading. However, it
should be taken into consideration that musical training is not enough and that a combination of several factors, first of
all, cognitive abilities is necessary (Swaminthan & Schellenberg, 2020). In addition, positive outcomes occurred when
music training used melody as a basic means of musical expression (pitch relationships between tones), while musical
exercises in the area of rhythm did not improve the phonological awareness of the participants.

The use of music in the teaching of a foreign language, at all levels of education, also depends on the competence of
the teacher who teaches. In doing so, we mean the choice of music, methodological approach and understanding of the
connection between musical activities and learning a foreign language. The benefit of applying musical content in
foreign language teaching is not only the boost of students’ motivation, which is often its only function in class
(Besedova et al., 2019), but the structural connection of language and music through common elements: rhythm,
intonation, accents, tone and melodies (Oesch, 2019). Connecting the aforementioned common features of language and
music is a basic component of musical training applied in our research and one of the theoretical starting points in
designing the methodological framework.

Researching the literature background, the following musical activities were used to study correlations between
language learning and music: singing songs (Christiner & Reiterer, 2013; McCormack et al., 2018), listening to music
and rhythmic activities (Degrave, 2019). In both previous and current research, it is particularly emphasized that the use
of song can help teach natural/correct pronunciation (McCormack et al., 2018). In this sense, the application of
instructive musical exercises with text (or music-based exercises), specially designed for practicing the pronunciation of
certain sentences in English, can be considered as an innovative method of working in foreign language teaching. The
fact that "adequate material is not always easy to find" (Degrave, 2019, p. 412) is mentioned as one of the reasons for
not enough used musical activities in foreign language teaching, especially at an older age, which is why this paper also
has both scientific and practical significance.

Il. METHOD, AIMS AND PARTICIPANTS

The results of previous research are indisputable indicators that music has a positive effect on learning a foreign
language, but also that it is used more often at a younger school age. In this context, the research problem of this study
is the following: "Is it possible and in what way to apply music training in foreign (English) language classes in
working with university students?".

The aim of the research was to examine whether music training (in university teaching) can contribute to better
pronunciation of a foreign language among students-future teachers. In accordance with the set goal, students were
tested before (interview 1) and after the realization of a short musical training (interview 2). The testing consisted of
reading out-loud of different types of sentences in English. The students' reading was recorded. The research was
conducted with students of the first academic year of bachelor academic studies at the Faculty of Education in Jagodina
(Serbia), department Preschool Teacher Education. The sample was consisted of 45 students. The training lasted three
weeks as part of regular lessons. The research was divided into 3 segments: in the first segment, musical exercises were
performed for the pronunciation of questions, in the second segment for the pronunciation of affirmative sentences with
adjuncts, and in the third segment exercises for if-clauses. The musical exercises with lyrics used in the training were
specifically designed for research purposes, in two segments. The students had the task to, after the researcher's
demonstration, sing a melody with the text of the given sentence that was on the slide. The singing was repeated several
times depending on the complexity of the melody and intonation. The second (more complex) task was related to the
listening perception and recognition of sentences based on listening to their melodies, which the researcher sang this
time in a neutral syllable, without lyrics. The goal of these exercises is to additionally focus attention on the intonation
of the sentence and the common properties of spoken and musical intonation. After the training period, the students read
the same sentences again (recordings of interview 2) in order to determine whether the musical exercises influenced the
more accurate pronunciation of words and sentences.

Procedure (the description of the instructive musical exercises)

In relation to the type of sentences (questions, affirmative sentences with adjuncts and if-clauses) and the intonation
of the pronunciation of words and phrases within the sentences (Appendix. Sentences in English), a melody was
specially composed for each sentence. When composing the melody, the primary criterion was matching the flow of the
melody with the intonation of the sentence.

Moreover, based on the intonation of certain syllables, we determined the pitch of the tones in the melody, that is, we
tried to equalize the pitch of the given syllable; if a syllable is pronounced in in a higher intonation than the previous
syllable, it corresponds to a higher tone compared to the previous tone in the melody. For parts of the sentence that are
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pronounced without changes in intonation, the melody consists of repeated tones (Figure 1) or it is decorated with a
neighboring tones, in order to avoid the narrative character of the melody (Figure 2).

]
=

i 1
—r =
He's gone back, has he?

e e B B
He di-dn't get it did he?
Figure 2. Melody With Neighboring Tones

In this way, the melodious of the exercises is achieved, which the examinees remember faster and easier and intonate
more precisely.

Words and syllables determined the metro-rhythmic component of the melody. When it comes to accentuation of
syllables and words, matches with musical accents have been achieved to a greater extent. However, literal matches
would lead to a violation of the aesthetic component of both language and music (sentences and melodies). Subordinate
clauses separated by a comma when the first begins with If had a melody in which both the first and second parts of the
melody begin with a pause or the same tone (Figure 3).

If S5a- llycomesioo, therewill be five of uwa
Figure 3. Melody With a Pause at the Beginning

In this way, an analogy was established between the linguistic and musical components. Musical exercises are
especially important when pronouncing certain complex syntagms or words, such as 18-year-old or magnificently. For
the phrase 18-year-old, a melody was created without major jumps, with syncopation and shorter note values, so that the
students could sing the phrase without interruptions and taking breaths, as in speech. In the word magnificently, which
is represented in the musical exercise by an ascending melodic line, the first syllable is sung longer to highlight the
accent of the next syllable and to make the pronunciation of the word easier. Another limitation of designed musical
exercises with text needs to be emphasized. Instructive musical exercises were applied, which contain didactic elements
and a specific goal. In music education, these are used in the function of acquiring certain musical concepts and
phenomena, while other aesthetic components are subordinated to that function. From a didactic and methodological
aspect, their application with the aim of improving pronunciation in foreign language learning is justified in this
research as well.

I1l. RESULTS AND DISCUSSION

The participants’ answers were analyzed qualitatively by the authors and backed up with descriptive statistics using
an inductive method in which categories were extracted from the data. This method is based on content analysis of
interview 1 and interview 2 and was implemented for analyses of students’ recordings.

Namely, for the examination we focused on three main categories of sentences: 1) Questions, 2) Adjuncts in the
affirmative sentences and 3) If-clauses. These were the categories we selected for the students to tackle during the
research process. The reason we chose these categories was that the students used them the most and yet had trouble in
pronouncing words and sentences in proper stress, rhythm, pitch and intonation. Therefore, the following sub-categories
- stress, rhythm, pitch and intonation will be taken into account during the data analysis.

A. Questions

According to Carter and McCarthy (2006, p. 724), alternative questions most typically have a rising intonation on
each alternative (/') such as in the example Could you go and work in France or Italy? By listening to the recordings
made in the interview 1, we determined that 38 students out of 45 had problems to pronounce and read the sentence
fluently. The most obvious problem was to read the sentence without making pauses between words, and to read it
without larger interruptions. Also, we have noticed some miscues in oral reading such as mispronunciation of vowel
cluster like -ou- in could and vowel -a- in words France and Italy. The students also had problem with the intonation in
the second alternative or Italy where the rise of intonation was expected in order to express equal consideration by the
speaker, and the possible answer yes to both given possibilities. Word stress in this example was put in proper place by
40 students (out of 45) but the rhythm of a sentence and its pattern in time was not marked by the regulated succession
of strong and weak elements, or a rising intonation on each alternative. Therefore, 38 students from our sample, showed
in the interview 1 that they need help in reading and pronouncing the selected words and sentences in English as a
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foreign language. After three weeks of musical exercises, we conducted interview 2 to find out if there is an
improvement in intonation, rhythm, stress and pitch. The recordings showed that there was a significant improvement in
intonation in 37 students out of 38 who had problems. These students managed to read the sentence with a rising
intonation on each alternative, without making unnecessary discontinuation between words. Likewise, we may say that
the musical exercises helped in terms of correct pronunciation of vowel cluster like -ou- in could and vowels in words
France and Italy. The rhythmic beat, created by the pattern of stressed and unstressed syllables, was improved in 35
students out of 38. Word stress was already in proper place by the most students so we did not have much of a change in
this category. This example sentence, in the examined sample of students, showed that the musical exercises can help in
terms of English pronunciation of certain vowels, sentence stress, intonation and overall rhythm of a sentence (similar
view was given by Torras-Vila (2021), but did not significantly influenced words’ stress in our examination. We may
suppose that the lack in words’ stress improvement was due to words that appeared in this example and were easy to
pronounce because 8 out of 9 words were one-syllable words.

A rise followed by a fall (.7 ) as in alternative question Was it a CD-ROM or a DVD? should have shown that both
alternatives were possible, only one of them could be the right one. In the recordings made in interview 1, we detected
that 35 students out of 45, had problem with the rhythm of a sentence, intonation and pitch. In this case, students had
difficulties in keeping the flow of a sentence without unnecessary breaks, which led to broken rhythm pattern. Further,
these 35 students could not recognize that in this question we have a rise followed by a flow in intonation. In terms of
pitch, the degree of lowness and highness of tone in each syllable was a struggle especially in mentioned words CD-
ROM and DVD. Also, we noticed some miscues such as substitution (a for the, was for what, or for of) and rereading of
individual words CD-ROM and DVD. The rereading could be explained by the fact that students use these words in
Serbian, their mother tongue, but with a different pronunciation. This could be explained by the fact that the examined
students transferred the reading strategy from the mother tongue (one letter-one sound) and failed to read English words
mainly due to the negative transfer of their MT reading skills (Cirkovic-Miladinovic & Stanojevic-Veselinovic, 2020).
After the musical exercises, 34 students out of 35 (who had problems in the first recording) improved their reading and
pronunciation. Namely, the recordings of the interview 2 showed that students enhanced the rhythm of a sentence,
intonation and pitch. Only one student was still reading a sentence with a miscue in terms of rereading. The rhythm was
considerably improved, there were no breaks and pauses in the pattern and the flow was not interrupted. The intonation
was also improved in the second recording, to be precise, the students paid attention to the fall in the second part of a
question (34 students out of 35 who had problems improved in this category). The pitch was improved in words CD-
ROM and DVD and the pronunciation was without miscues this time.

The next question is a three-fold example, a fall-rise followed by a fall (™ ./ v) as in Are you hungry or do you want
to eat later? In this case both alternatives are possible, there is a possible assumption that the listener is hungry and this
is marked by the rise of intonation in word hungry. In the interview 1, we recorded that 37 students (out of 45) had
problem with noticing that there should be a rise in the middle of a sentence in order to stress the word hungry.
Consequently, students struggled with the flow of a sentence and the rhythm pattern was often interrupted. Further, the
intonation, as variation in pitch used to indicate the speaker's attitudes and emotions, and to regulate the flow of
discourse, was not properly performed by the students. Therefore, in this recording we registered the lack of pitch
accuracy as well. Besides, 37 students expressed some miscues while reading the sentence. The most common miscue
was the mispronunciation of word hungry and the vowel -u- and there was an evident problem with the ending of a
word later /'ler.tar/ where the consonant -r- in this word was very much stressed instead of being voiceless in British
English (this is the variant of English the participants learn). Hence, this could be explained by the interference of a
mother tongue, Serbian, where this consonant -r- is voiced rather than voiceless, as in English word later. In this
interview, we also noticed miscues such as substitutions (do for to, you for too, want for went). It was evident that our
participants needed some help and support in terms of reading the given sentences. After three weeks of musical
exercises, we conducted the interview 2 which showed that there was a noteworthy improvement in intonation and 34
students (out of 37 who had problems) could easily recognize the intonation and the rhythm pattern ‘a fall-rise followed
by a fall’. As a result, the musical exercises led to more precise pronunciation, better sentence stress and pitch accuracy.
Word stress was not an issue in the first interview so we could not record the improvement in this case.

Tag questions are highly interactive in that they may ask the range of possible responses from the speaker (Carter &
MccCarthy, 2006, p. 725). Some patterns are more constraining than others and these demand more precisely put stress
and intonation on certain words or phrases (syntagms). Type He’s gone back, has he?, contains an affirmative statement
by the speaker in the main clause, and an expectation of a yes-answer as confirmation in the tag. In the subordinate
clause - tag, has he, we expect the rising intonation in order to imply that we expect the affirmative answer (it is
supposed that the speaker has some knowledge on his departure and expects the confirmation of the expressed
assumption) (ibid.). Similar type He didn’t get it, did he?, has a negative statement by the speaker in the main clause
and a more neutral possibility (both are possible as answers, yes and no) in the tag. A rising intonation in the tag should
anticipate agreement with no but open to challenge with yes (ibid.). Both examples have the rising intonation (/') in the
tag but students (38 out of 45) just couldn’t recognize it. They read the sentence without a pulse and with the same
intonation from the beginning to the end. The rhythm was broken and there was not an expected flow in reading. The
pitch was proper due to the familiar words and short sentences. The recordings also indicated that the participants’

©2023 ACADEMY PUBLICATION



JOURNAL OF LANGUAGE TEACHING AND RESEARCH 1163

pronunciation difficulties frequently consisted of wrong pronunciation of the abbreviation in present perfect tense He's
and substitution with his. In these two examples, the running recordings indicated that there was a repetition of certain
groups of words such as He’s gone, has he, and didn 't get it. In a slightly different type of question - She never talked to
anybody, did she?, we have a negative statement by the speaker in the main clause, and an expectation of a no-answer
as confirmation in the tag (ibid.). A rise () in the main clause followed by a fall (™) in the tag shows that the speaker
expects agreement from his/her addressee. Somewhat different in intonation from the first two tag questions, this one
showed in the recordings of interview 1 that, 38 students out of 45, could not recognize the fall in intonation in tag did
she. Without this fall in the end, the speaker cannot express his/her expectation of an agreement from the other person.
The interview 1 documented that the students in our sample, had difficulty in pronouncing of past tense affix -ed- and
irregular past tense forms such as gone. These problems indicated that our students-participants needed help in reading,
pronunciation and proper intonation. Therefore, musical exercises were carefully planned and conducted. Hence, the
recordings of the interview 2 indicated that the musical exercises helped in terms of intonation in tag, rhythm of a
sentence and pronunciation of verbs gone and talked in 36 out of 38 students who had problems in the first recording.
The repetition of words was also solved and there was only one student who could not overcome this reading problem
even after the musical exercises were applied. It is interesting to consider that musical exercises helped in this category
not only in terms of intonation, rhythm and pronunciation but also in word stress, sentence stress and reading fluently
without mentioned miscues.

B. Adjuncts

Adjuncts in the affirmative sentences were also examined and students’ recordings were analyzed. The selected
sentences had two adjuncts each and these were put after the main clause. In the example We were working in the
garden all morning, we have two adjuncts, in the garden and all morning. Both can be read with a rising intonation (/')
in order to emphasize where they worked (in the garden) or to emphasize the time (in the morning). The emphasis
depends on the reader/speaker and his/her emotional attitude towards the topical links between clauses and sentences.
Weak forms are also sometimes a problem (as in research conducted by Dostal, 2013). After analyzing our participants’
running recordings of the interview 1, we have observed the same intonation in the main clause and in both adjuncts.
The students (39 out of 45) did not recognize that at least one of these adjuncts can be emphasized and thus the
sentences could have more personal meaning. As a result, students struggled with the sentence intonation and its flow,
so the rhythm pattern was lost. In this example sentence we did not record miscues or pronunciation problems due to
very familiar words to the examined students. In the next example sentence with adjunct, She played magnificently the
second time, the recordings showed that students also did not recognize that they can put emphasis on one of the
adjuncts and to perform more competent reading and pronunciation. The intonation with the rising tone (/') was not
recognized by 39 out of 45 students, therefore, the speaker's attitudes and emotions were not showed in 39 examined
students. The biggest problem in this example was the adverb magnificently. Being 5-syllable word, this one was often
mispronounced, i.e. in 39 students out of 45, we recorded mispronunciation of the fourth syllable, so instead of
/maeg 'nif.r.sont.li/, where sound /s/ should be heard as dominant, it was often pronounced as /c/ which derives from
Serbian spelling rule one letter-one sound. The variation in pitch was also not present in the example An 18-year-old
teenager was arrested in Cyprus yesterday. The rhythm and flow were a struggle for the participants especially because
of the compound syntagm an 18-year-old teenager. In this case, 39 students out of 45 made the one of the following
miscues: 35 students mispronounced number 18 or the whole phrase, while 39 students could not overcome another
obstacle i.e. the pronunciation of proper noun Cyprus /'sar.pras/. The first syllable was mispronounced and substituted,
so instead of /'sar.pros/ examined students pronounced it as /'ki:pras /. This could also be explained by the negative
transfer of Serbian reading skills and pronunciation of the selected word. In the musical exercises, we have focused on
the detected miscues and pronunciation problems. Therefore, these exercises tackled rising intonation in the following
phrases and words: all morning, magnificently, an 18-year-old teenager and was arrested while in words Cyprus and
magnificently the musical exercises were concentrated on substitutions and mispronunciation as types of miscue. After
the musical exercises, we have conducted an interview 2 and recorded the participants’ reading and pronunciation of the
mentioned sentences. The records showed that there was a significant improvement in intonation in 39 students out of
45 in the first sentence We were working in the garden all morning. Specifically, 39 students managed to read the
sentence with a rising intonation on the proper adjunct giving the intonation correct pitch accuracy and improving the
rhythm pattern. In the second sentence She played magnificently the second time, 38 students out of 45 improved the
pronunciation of word magnificently while the pronunciation of words Cyprus and number 18 was corrected in 39
participants. Overall, the rhythm was also enhanced in 39 students due to these corrections. In addition, the fluency, as
the ability to read a text accurately, quickly, and with expression, was very much improved. Reading fluency in learning
a foreign language is important because it provides a bridge between word recognition and comprehension (Brown,
1990). There was also a significant improvement in rhythm and sentence stress that led to more precise pronunciation
and reading flow. Therefore, we believe that the participants will benefit from these exercises in the future as well and
prevent comprehension problems due to mispronunciation.

C. If-Clauses
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According to Carter and McCarthy (2006, p. 748) if-clauses are often known and described as the first, second and
third conditionals. In the first conditional, If Sally comes too, there will be five of us, the speaker/writer predicts a likely
result in the future if the condition is fulfilled. In this sentence, in the interview 1, participants did not experience
problems with pronunciation of separate words but 38 of them struggled with the rising intonation and rhythm pattern in
the sentence. Also, the stress of the certain phrases was not recognized. Hence, the musical exercises put a focus on
these recorded problems and tried to tackle the rising intonation in phrases If Sally (), will be (/') but to practice and
signal the fall of intonation in five of us (™). Stress, as the degree of force or loudness with which a syllable is
pronounced, was significantly improved after the musical exercises, that is, 36 out of 38 students in the interview 2
showed improvement in this segment together with the enhanced intonation (the rising and falling intonation was
applied in the proper phrases and the stress pattern was just right). In the example of the second conditional, | would do
a computer course if | had the time, the speaker/writer responds to a possible or hypothetical situation by indicating a
possible outcome (ibid.). In this case, the condition must be fulfilled in order for the future to be different. In the
interview 1, students running recordings indicated that there was again the lack of rising and falling intonation in
phrases | would do (/) and if | had () in 37 students-participants. There was another evident problem, 34 students
mispronounced a vowel cluster -ou- in word course /ka:s/ so instead of /ko:/ the participants pronounced it as /kor’'/ as in
word the Qur'an. Similar results were found in research by Habibi (2016). However, these pronunciation problems did
not result in comprehension problems but it was evident that the negative transfer of MT, Serbian reading skills (one-to-
one letter-sound correspondences) was applied. Having in mind all previously recorded problems in our sample, the
adequate musical exercises were designed for the purposes of improving the participants’ pronunciation and intonation
of the selected sentences. Therefore, the musical exercises were applied and in the interview 2 we have recorded an
improvement in 36 students out of 37 in terms of intonation and 32 students improved their pronunciation and stress of
the word course. It may be said, that the musical exercises helped the examined participants to overcome the intonation
problem, that is, to recognize where to have a rising intonation and where not. Not only the participants improved the
intonation in reading the given sentences but also they did not make unnecessary discontinuation between words, on the
contrary, the rhythm pattern was appropriate and such a rhythm gave a deeper meaning to the sentence. The third
example, If | had seen you walking, | could have offered you a lift, represented an example of the third conditional
where the speaker/writer is expressing the attitude towards an imagined past situation. Here the speaker or writer is
talking about a past event which did not happen, and therefore things are different from how they might have happened
(ibid.). The interview 1 recordings showed the same situation as in the previous examples. Namely, the students-
participants struggled with the rising intonation and rhythm pattern in the sentence. So, 38 students out of 45 could not
recognize the rising intonation (') in phrases If | had seen you and | could have offered, on one hand, and the falling
intonation in walking (™) and you a lift (\), on the other. No problem was noted in terms of pronunciation of certain
syllables or whole words. This could be explained with the fact that all the words were familiar to students and the
longest words were 2-syllable words. Again, the musical exercises were focused on the recorded problems in reading
and the overall improvement of the students’ sentence stress, rhythm and intonation. After some time of practice of
specially designed musical exercises, students’ running recordings showed that there was a significant improvement in
intonation in 36 out of 38 students. In other words, students were more confident to express their emotions towards the
situation in the sentence through applying the rising or falling intonation and consequently the rhythm pulse was more
of a natural speech. Becoming a more confident speaker is crucial in the university classroom because only then
students can make progress and improve their English language speaking skills (Cirkovi¢-Miladinovi¢, 2019). It may be
said that, reading skills and pronunciation in the interview 2 showed that students were able to apply the gained
experience in musical exercises and to improve the melody of speech. Here, music and English as a foreign language
were correlated for the purpose of improving reading and pronunciation skills in students/participants and to give the
prominence of speech melody.

IV. PEDAGOGICAL IMPLICATIONS

The results showed that the 45 examined participants experienced pronunciation and reading out loud problems in all
three main categories — questions, adjuncts and if-clauses. If we take into consideration 4 sub-categories, intonation,
rhythm, pitch and stress, as well, we may say that after the music exercises, the results were as follows: question
pronunciation and oral reading, together with intonation, rhythm and miscues, were corrected in 35 out of 38 students
(92.11%) in terms of alternative questions; 34 students out of 37 (89,4%) improved their pronunciation, intonation,
word and sentence stress in favour of tag questions; adjuncts in the affirmative sentences showed that 38 out of 39
students improved their intonation recognition, overall rhythm of a sentence and miscues were eliminated as they were
at least 97.4% accurate in their oral reading; in case of if-clauses, recordings of our sample showed that 36 out of 38
students (94.7%) made an improvement in terms of intonation, pitch, rhythm pattern while miscues were still present in
only 2 students. It can be deduced from these results that specially designed musical exercises may help in the English
language classroom. While working on musical aspects, the participants focused on oral skills and pronunciation and
gained new insight into pronunciation practice that help them acquire the foreign language (English) pronunciation
more easily. “Contextualized English learning through musical activities and skills, thus, seems to contribute positively
to the acquisition of vocabulary, structures and pronunciation in the TL” (Torras-Vila, 2021). In line with the mentioned
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research, on a more positive note, we believe that these exercises have proven, in our research sample, to be useful in
several aspects: word and sentence stress, pitch accuracy, rising and falling intonation, rhythm pattern and overall
reading fluently with a minimum of the mentioned miscues.

V. CONCLUSION

Music has always played a big part in people’s life and it has been present in the classroom and out of it. Nowadays,
young language learners meet with foreign language songs and chants even before they start school. If we consider
university students and their learning of the foreign language, it seemed that this study proved that musical exercises
were useful and productive in terms of pronunciation and oral reading in many aspects. The participants in this study
perceived music as motivating source, thus beneficial in language learning. The musical exercises brought interesting
changes in the classroom and boosted learning activities. Additionally, many students-participants felt nervous in the
beginning but later they were more confident and self-assured in improving their pronunciation and sentence stress.
Specially designed melodies and exercises proved to be a good method of English language pronunciation activities,
therefore these tunes infiltrated students’ thoughts and may stay in their memory for a long time. Furthermore, what
also speaks in favour of the mentioned musical exercises in language teaching are the results from the study. The
outcomes of the interviews recorded after the musical exercises presented that the most students achieved better results
in terms of correct pronunciation, balanced intonation, unbroken rhythm pattern and right pitch. To conclude, the
authors have shown that participants in this sample benefited from specially designed musical exercises, but do not
negate that pronunciation and oral reading should be seen as developmental skills that need time and proper teaching
methods in order to grow. The research can be expanded in the future by using the proposed model based on common
elements of language and music and their integration in search for other possible approaches in teaching English at the
university level.

APPENDIX SENTENCES IN ENGLISH

QUESTIONS

Could you go and work in France or Italy?

Was it a CD-ROM or a DVD?

Are you hungry or do you want to eat later?

He’s gone back, has he?

She never talked to anybody, did she?

He didn’t get it, did he?

QUESTIONS ADJUNCTS IN THE AFFIRMATIVE SENTENCES:

We were working in the garden all morning.

She played magnificently the second time.

An 18-year-old teenager was arrested in Cyprus yesterday.
IF-CLAUSES

If Sally comes too, there will be five of us.

I would do a computer course if | had the time.

If I had seen you walking, I could have offered you a lift.

WP OWNPTTOR~WONE >
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Abstract—Family is a well-framed structure with ethics and values. Family includes everyone’s desire bounded
to be one and individual’s freedom is barred. At the same time freedom gives the rights to lead life with an
individual’s own desire and welfare. Every person has freedom to think and act. Individual’s freedom should
be for the betterment of his/her development. Though freedom is common for all, people find it difficult to get
theirs especially when they come from an orthodox family. Their freedom is restricted to a limit and they have
to accommodate themselves within that circle. In certain circumstances they break those restrictions and come
out to prove who they are through their inherent talents. In this attempt, they are affected mentally and their
conflict mind diverts them. Mentality of people differs from one another and it affects others in one way or
another. Manju Kapur in her novel Difficult Daughters projects how few members in the family break the
restrictions and move forward by choosing the path of their own and withstand in their choice of crossing
mental tortures. In this process of struggle, except few, for others the problems they face make them a
stagnant pool thinking that is their world. This is dealt in the novel with the incidents showing both physical
and mental challenges even after getting freedom from the family. It also enhances the importance of family as
well as the solitary state in individual life.

Index Terms—family, identity, infidelity, conflict, individual freedom

|. INTRODUCTION

Independence is indispensable in everyone’s life. In every country’s history one could note that the citizens would
have struggled to get freedom for their country either from an individual ruler or from a colonial rule. Freedom is every
single man’s right that can not be controlled by any other man. But still many people live under the control of others
like meek creatures either within the family or in working locations. Among these, family as a whole has certain
orthodoxy, and set of values which keep the society healthy. Restrictions are necessary to follow the family construction
and develop discipline among everyone in the family. Those restrictions were severe on women than men in those days.
Women’s freedom was limited at those times as most of them were submissive under the shadow of patriarchal world
being innocent about the outside world. Women who try to come out of the family restrictions were compressed with
mental stress to give up their desires and adapt with the family rules to lead a devoted marriage life. A few broke the
anxiety to accomplish their aim facing critical circumstances pricking from all sides and a few diverted with the help of
others. Women didn’t get encouragement either from their family side or from others easily and hence found it much
difficult to survive in the society solely. Women’s fight over the family and society to live for her dream and men’s
liberty in setting their life are impeccably presented by Manju Kapur in her novel Difficult Daughters. A woman’s
journey towards her dream to become a teacher, woman’s role as a dedicated home-maker, a man’s freedom to frame
his lifestyle and the psyche of each one in accepting the life are analysed in this article. It gives a clear picture of
women’s battle to acquire freedom to think and act personally and men’s easy-going attitude as represented in the novel.

Il. LITERATURE REVIEW

Literature review helps to know the previous study on this work and the result found. The review shows the
importance of this study and the improvement shown in this article. Manju Kapur wants to convey that the present
scenario has changed with the spread of women education (Mehta, 2009). ‘Deconstructive Feminism’ is found
throughout the novel (Baskaran, 2016). The novel portrays socio-political scenario of the era (Lata, 2006), pre-partition
India, man-woman relationship (Barbuddhe, 2001), relationship parallels India’s struggle for freedom (Kumar, 2007).
The theme of gender representation is explored by Celly (2008). The novel has been focused on the women’s
transformation as modern (Jha, 2002), conflict of tradition and modernity (Singh, 2000), condition of women in
complex family structure (Nayak, 2002), committed marriage life (Devi, 2011), and daughters’ rebel against their
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parents and the society (Suman, 2006). This study focuses on the conflict between family life and individual in both
men and women. In this concept different family lives, search for identity, the psyche of major characters have been
dealt with.

I1l. STATEMENT OF THE PROBLEM

Family life makes a person to be committed with domestic activities and to think about the family members while
taking decisions. They are connected not only by blood but also by love, compassion, affection, care, etc. People
connected in the family bond are safeguarded and secured than the individuals. Their unconditional love shows the true
hearts and it gives inner strength. Together a person steadfast with family relationship cannot relish individual freedom
copiously as his or her life is bounded with the life of family members. When a person in a family takes individual
rights that shake others and the love bond among them too is detached. One cannot say that people leading individual
life are happy because they may lack support in their hard times. Whether they face success or failure in life, they alone
have to decide further and this may bring conflict in their mind which leads to take wrong decision often. They also find
it crucial to fix their own identity. In the novel Difficult Daughters Manju Kapur has presented family as well as
individual life of the characters and explores the difficulties in the private life and endeavors to overcome that.

IV. FAMILY LIFE IN DIFFICULT DAUGHTERS

Manju Kapur’s works are based on family concepts like marriage, women’s life after marriage, their sacrifices,
moulding children, men’s role, and women’s protest to reach their aim, and so on. She presents traditional conservative
families focusing on women and men’s role. Families are constructed with traditions and customs in which men and
women play their roles reflecting the real society. Sooryamoorthy points out, “For the individual the family is the first
place where one could look for everything that is needed for his/her growth and development” (2012, p. 2). The author
too was brought up in a traditional background and hence she knew the restrictions for men and women in a family.
Also, her experience and the people she met in her life gave her a way to present the concept of women’s struggle and
their progress in life among men in the family.

Manju Kapur has depicted main characters trying to achieve their aim. Each and every behaviour and decision taken
are affecting one another in the family with or without their knowledge. Hence family and people’s psyche are
interrelated with one another. Virmati is impressed by the life style of her cousin sister Shakuntala who does her higher
studies and being modern. Virmati’s inborn thirst for studies becomes massive after meeting her and hence she starts to
oppose her parents for her rights. This external struggle and argument, the mental turmoil of women and reaction of
men are expressed by the writer. The role of men is also very important as their actions disturb women mentally and
thus reflect in their life often.

In Difficult Daughters, two types of families have been presented, in which one is a joint family and another one is
nuclear family. In the joint family of Lala Diwan Chand, he considers everyone’s feelings and the family members obey
his words. In the nuclear family of Harish Chandra, he takes every decision without thinking about anyone as he is the
head of the family and does whatever he desires with full freedom. In both the families head (man) is the decision
maker and protector of others. Sonawat mentions, “In a patriarchal family set up, all male members, that is, husband,
elder brother and father, perform duties like decision making from the rest of the family, and their physical and mental
protection” (2001, p. 180). Through the two families, the author has portrayed two kinds of lifestyles and explores the
lives of men and women. Women roles in both families remain alike being fit to do their household duties, caring
husband and children, devoted and dedicated to the family in all aspects. In the case of men, lifestyles differ. Suraj
Prakash is sincere and true to his family as a son, husband and father. He is complete in performing all the roles and
leading the members in the family cautiously. The couple Suraj Prakash and Kasturi has eleven children, and as an elder
sister Virmati looks after the younger siblings like a second mother. “To her younger siblings she was second mother as
well” (Kapur, 1998, p. 6). The family members are lovable to one another. Virmati is interested in studies and never like
to be a simple illiterate family girl. Though the family is orthodox, Suraj Prakash permits his daughter Virmati to do
her higher studies as she wishes. “She studies more than any other girl in this family” (Kapur, 1998, p. 5) says her
brother.

On the other hand, Harish Chandra in the nuclear family does his job of earning money for the family by working as
a professor in an institution. He is not pleased with his wife as she is an illiterate and also, he does not worry about his
two children. He never likes to discuss anything with his wife as he thinks that she is ignorant to discuss things with. He
says, “I don’t want a washerwoman. | want a companion” (Kapur, 1998, p. 216). His mind distracts when he meets
Virmati and from that moment he targets on grasping her attention. As he is the head of the family, not even his wife or
mother can raise question on his behaviour. The author Manju Kapur connects these two families with the bond of illicit
love between Virmati and Harish. In joint family, people encourage one another in doing good things as well advice
when one goes in evil path. Chadda and Deb mentions, “Family members modify behaviours in themselves and others
by principles of social learning” (2013, p. 300). Therefore, after knowing Virmati’s love, her parents warn her saying,
“A man who is already married and a traitor to his wife can never give happiness to any woman. He is worldly person
caught in his own desires. Nothing solid” (Kapur, 1998, p. 93). Things happen consistent with the words of her parents
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which she failed to understand when they insisted. Virmati’s illicit love breaks the happiness of the family members,
and affects the family’s reputation. Development of a family sticks not only with the head but also with each and every
member in the family. In those days, a family’s reputation, peace and orthodoxy lied in the behaviour of those family
women.

Manju Kapur’s view on a family includes roles of both men and women. Both their responsibilities are very essential
to run the family. Characters in the joint family like Suraj Prakash, Chander Prakash, Kasturi, Lajwanti, Virmati,
Shakuntala as well in the nuclear family like Harish Chandra and his wife Ganga are fit to their characters and express
different roles with different thoughts.

The lines of hierarchy and authority are clearly drawn, with each hierarchical strata functioning within the
principal of ‘Collective responsibility’. Rules of conduct are aimed at creating and maintaining family
harmony and for greater readiness to cooperate with family members on decisions affecting almost all aspects
of life including career choice, mate selection, and marriage. While women are expected to accept a position
subservient to males, and to subordinate their personal preferences to the needs of other, males are expected to
accept responsibility for meeting the needs of others. . . Psychologically, family members feel an intense
emotional interdependence, empathy, closeness, and loyalty to each other (Chadda & Deb, 2013, p. 301).

In the novel Difficult Daughters, the author has sketched a few women characters having freedom to deliver their
opinions, take decisions, and attain higher education. Lajwanti, her daughter Shakuntala and Virmati come under this
category. Kasturi is humble though she can discuss anything with her husband Suraj Prakash. Ganga is good being a
home-maker, voiceless to her husband Harish and admits whatever he does without opposing him. On the other hand,
among men, Suraj Prakash and Chander Prakash take care of the family and give rights for their daughters to get
education as they wish. Harish is absolutely a different character, not thinking about the feelings of his wife or mother
and he works to fulfil his personal desires. Juxtapose characters are intelligently handled by the author through the two
families.

V. QUEST FOR IDENTITY

Identity is a unique status of a person which reveals who he or she is to this world. It refers to their sense of self that
empowers themselves and helps to turn up in their life as a special and notable person. It discloses the quality, character,
appearance, experience, and relationship of a person. People’s identity is very significant to express who they are and
their role in the family or in society or in any organization. Finding and exposing the inner talent to this world is also a
part of identity. Many writers have used the theme of quest for identity in their works and exhibit it through their
women protagonists primarily. Diaspora writers have used this concept as they have encountered identity quest in the
new land. Not only diaspora writers even Indian writers have used the same through their protagonist’s struggle to
fulfill their need and prove who they are. They may long for freedom or divert their path from others rebelling the rules
set in the society to satisfy their identity quest. Vijaya Babu says,

Those women who feel proud of their ownership are revered and worshipped as the most ideal and those who
feel irked and who voice out their frustration and long for liberty from such superstition are branded as ‘rebels’
and are even branded as ‘fallen’ (2016, p. 213).

Manju Kapur in the novel Difficult Daughters, portrayed Virmati and Shakuntala to protest the family members in
order to find their identity through their education and lead the life they preferred. In this process Virmati loses her
family, the family members’ affection and respect among others, while Shakuntala shatters the hope her parents had on
her marriage. Mishra states,

Manju Kapoor does not tarnish the image of her woman characters by treating them as tolerant, passive and
docile. ... They find themselves in a conflict between tradition and modernity and eventually triumph over
tradition in their way of life being influenced by modernity (2013, p. 114).

Identity in Difficult Daughters is presented through the characters’ attempt to prove their originality and connecting
with the people like them. Geetha states, “The search for identity for a woman is the first step towards her becoming
human. Identity as defined by the self also encompasses gender, homeland, geography, occupation, and her role within
the community” (2011, p. 79). Shakuntala finds her identity as a knowledgeable woman and so she denies marrying
which is a blow on her mother who gave her full freedom and believed her so much. It is clear with the words
“Shakuntala’s refusal to marry had caused her enough heartache” (Kapur, 1998, p. 32). On the other hand Kasturi, in
her childhood, studied and improved her knowledge which was simply vain that she could not do anything without her
mother’s concern. She says, “Study means developing the mind for the benefit of the family. | studied too, but my
mother would have killed me if | had dared even to want to dress in anything other than was bought to me” (Kapur,
1998, p. 17). In her marriage life she is just a common home-maker doing household duties and breeding all the time.
To her, “A woman’s happiness lies in giving her husband happiness” (Kapur, 1998, p. 227). So she finds her identity as
a dutiful wife to Suraj Prakash.

Kasturi always insists Virmati to practice household works so that she can lead her future family perfectly as a
daughter-in-law and wife. “While we do not dispute the notion that the mother is the primary caregiver and the chief
source of early succour for the child in the extended family...” (Roopnarine et al., 2013, p. 229). Virmati follows her
mother’s words along with her education as the second thought at heart until she comes across her cousin sister
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Shakuntala who transforms Virmati to give priority to education. Virmati strives to prove her originality by attaining
higher position through her education. She thinks, “... I’'m going to be on my own, this is a new beginning” (DD, 112).
Virmati’s inner desire to do higher education gets stimulated by Shakuntala’s words, “...times are changing, and
women are moving out of the house, so why not you?” (Kapur, 1998, p. 18) and slowly she expresses it to her father
and mother. Kasturi is stubborn in deciding her life to be a home-maker and not to send her anywhere for higher studies
and Suraj Prakash partially grants Virmati’s love for studies even though he desires her to marry at the right age.
Virmati longs to expose herself as a well-educated woman in the society before getting married. “There was a life of
dedication and service ahead of her, and in that she would forge her identity” (Kapur, 1998, p. 198).

Protest against the family or society or even to self is a part of searching identity. One who begins to search identity
will ignore anyone or anything strikes the path. Virmati’s conflict state in choosing between family life and higher
studies is clear with the presence of her cousin Shakuntala. Shakuntala’s attitude, behaviour and freedom induce her to
be determined in taking higher studies in hand. Virmati dreams for her own space and freedom like Shakuntala. She
does not have even one member in the family to support her entirely. When marriage is arranged by her family
members, she tries to drown herself in water. Her adamant nature increases and finally she is sent to Lahore to do her
studies where she completes her FA, then BA, BT and at last MA too. Zagade points out, “The women of India have
indeed achieved their success in half a century of Independence, but if there is to be a true female, independence, much
remains to be done. The fight for autonomy remains an unfinished combat” (2015, p. 2).

Harish is not contented with his adjusting, humble, illiterate wife Ganga instead he tries to persuade Virmati to
identify himself with a well-read person. Later it develops into an illegitimate relationship which ruins two innocent
women’s lives. At a certain point in her relationship with Harish, she realizes him as a barrier to achieve her dream. She
struggles a lot to move forward and concentrate on her studies. She tries to avoid him but she could not. She finds her
identity as a school Principal at Nahan where she feels solace in achieving great thing in her life.

Whatever it was, she thought, she would be able to tackle her problems on her own. She had lived away from
home for almost a year, she had seen women growing in power and strength, claiming responsibility for their
lives, declaring that society would be better off if its females were effective and capable (Kapur, 1998, p. 163).

Virmati’s fate does not lend a hand to her desire and comes as a destroyer of her identity in the form Harish at Nahan
too. She loses her name and identity she finds there. She cannot utilize her education like Shakuntala. Virmati’s
education provides her confidence to marry the married man Harish Chandra, who used her physique in the name of
love. “Virmati’s life in Lahore was isolated. She was married with a husband, a co-wife and two stepchildren. She had
had one abortion and one miscarriage. These barriers divided her from her fellows” (Kapur, 1998, p. 251). After her
marriage and miscarriage she goes to Lahore to do her M.A. Philosophy. Her quest for identity ends at last as a mother
of a girl baby Ida. Her battle in choosing between family life and individual freedom leads her to choose family life
through individual freedom. She is a loser in finding her identity. Yernani says, “Virmati comes across as a loser who
has not only alienated herself from her own family and society but also as one who failed to create an identity and a
space for her” (2015, p. 146).

Ida, Virmati’s daughter indulges in the act of searching her mother’s identity through her uncle. In the words of Bala
and Chandra, “... it could be argued that the whole novel is an answer to the narrator Ida’s unambiguous declaration at
the beginning that she would not want to be like her mother” (1999, p. 110). Ida does not want to live her life like
Virmati whose was a failure in all attempts. The novel opens with the words of Ida saying, “The one thing I had wanted
was not to be like my mother” (Kapur, 1998, p. 1). After Ida’s divorce, she proceeds to identify herself with the birth
place and relatives of her mother. She says, “Amritsar was a place I associated with my mother. Without her, I am lost. |
look for ways to connect” (Kapur, 1998, p. 4).

On the other hand, Harish’s identity thirst ends when he marries Virmati. Juxtapose to that, Ida ends her marriage life
and finds her identity with her mother’s family. Kasturi’s identity ends as a house wife of Suraj Prakash. So, the journey
of finding self-identity is dissimilar in all the characters. Choudhary states,

Kasturi, is the unquestioning woman accepting tradition totally, Virmati torn by conflicts resulting from the
conflicts between tradition and modernity with her craving for freedom and assertion of individuality, and Ida
an entirely independent woman of today without any sense of commitment (2013, p. 48).

VI. INFIDELITY AND ITS IMPACT ON FAMILY VALUES

A good family incorporates family values, morality and ethics among the family members. They respect others, and
follow honesty, fidelity, truth, and good behavior overall. Values in a family are like compass which directs the right
way to protect them. Fidelity is the biggest value a man or a woman should attain which reflects their brought up and
honesty. A married man or woman must be true to the spouse. If so, then their marriage life will be the happiest and the
couple will receive respect from others in the society. In the traditional families, only parents will decide whom their
daughter or son ought to live with. They choose their partners and the children too will accept it without any dispute. In
recent days, young people start to find partners of their own. Sometimes this results in failure and unhappy marriages.

Infidelity is the cause of many break-ups and fed-ups. In the novel Difficult Daughters Virmati unknowingly
becomes the reason for the depression and pathetic state of Harish Chandra’s wife Ganga. In this novel infidelity is
undergone by two persons — Virmati and Harish Chandra. Virmati’s loneliness and her ambition laid way to Harish to
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seduce her. Virmati is oblivious of the intention of him and falls as a prey to his thirsts. Slowly she surrenders herself
completely to him both physically and mentally.
The eternal female looks into her man as her ideal, but the eternal male thinks about his own needs, his own
cravings. Right since the beginning Harish’s behaviour shows that Virmati is to be the means to his ends. She
is his need hence her needs have to take secondary position (Choubey, 2003, p. 25).

The Professor weakens the mind of Virmati to draw her towards him and creates himself as everything for her. The
lack of support from her family makes her to consider his support a boon. She blindly believes him and even after
knowing him as wedded, she naively accepts him leaving all her family virtues away. When she is at Lahore hostel, she
tries to meet him secretly. “Her sense of guilt, her fear of her family, her terror of being exposed, prevented her from
ever taking the risk of squeezing through the bars of the hostel gate as Swarna did, though the Professor did urge it a
few times” (Kapur, 1998, p. 131). Harish’s sexual act results in her pregnancy and she undergoes an abortion. This act
makes her strong enough to oppose him later. She decides to set a bright future for her and moves forward with her
studies. After completing BT, she gets a job as a Principal in Pratiba Kanya Vidyalaya, Sirmaur. She focuses on her job
and withstands steadily with good name until Harish reaches her. He says, “Co-wives are part of our social traditions. If
you refuse me, you will be changing nothing” (Kapur, 1998, p. 122). His compulsion to fulfil his lust leads her jobless
and pushes her back to old unsettled, oscillated life. Rajput comments, “It is interesting to note that Virmati talks of her
identity, her freedom but her freedom is confined only to her body and heart. She does not attempt to utilize her
education as Shakuntala did” (2010, p. 113). Virmati understands the real intention of Harish on her when she knows
the second pregnancy of his wife Ganga. In a letter to Harish she writes,

When | first heard, how | suffered, how | cried, I thought, this is the real punishment for what | have done. |
had to be strong to bear the pain, silently, without anyone knowing. I did not want them to believe | was so
stupid that no matter what you did, 1 would go on fighting with them over you. | had already caused enough
grief by trying to be different from what was expected of me. No, it is better to do as they tell you. It is safer.
Then the family protects you if things go wrong. At least | would not be as lonely as now (Kapur, 1998, p.
109).

This makes her understand the real intention of Harish on her. It is a heavy blow on her and she becomes hopeless,
jobless, lacking family love and even lost the taste of freedom. She says “... I know I have failed in my duty and I will
be punished one day. Nobody can escape their karma. Maybe what is happening to me now is part of it, and there is no
use protesting” (Kapur, 1998, p. 92). But her illicit pregnancy drives her to marry Harish without any appeal and love.
She lives in the house where his first wife lives. Her infidelity leaves her in a depressed state which she opposed once.
She marries a cunning man leaving the best lives provided by her parents. Harish’s infidelity does not affect him in any
way as he lives with both the wives in the same house with his mother’s approval without any guilt of spoiling the lives
of two innocent women. On the other hand, Virmati’s illicit love and marriage spoils her dreamt life, her family name
and ruins the life of Ganga too. Here Virmati’s freedom directs her to commit infidelity and that heads her to prison life
for which she opposed her family members. Her education and modern life drown her life. Virmati says, “My mother
keeps saying that all my education has achieved is the destruction of my family” (Kapur, 1998, p. 99).

VIl. PSYCHOLOGICAL CONDITIONS

Manju Kapur in Desirable Daughters has presented how Virmati defeats the impediments in her life and triumph
over it. The adversities she overcomes in her life are huge obstacles denied her being blocks in each step. In her lifetime
she tastes love, hatred, sympathy, hostility, harsh words, loving words, satisfaction, disappointments, happiness, sorrow,
family, and at the same time loneliness. In her life Virmati gets true love, affection, care and protection from the side of
her parents and from Harish’s selfish and illicit love. Dwivedi mentions,

Love has multi-faceted characterization as the quest for love makes Virmati weak as it has to be found outside
her parental home. . . The psychological aspects make the novel interesting as English Literature love laced
sentences impress her and she wants to live a life described in the novels and poetry of English Literature
(2016, p. 129).

Virmati never imagined that her life will be biting. Being at Lahore, she thinks, “Am I free, thought Virmati. I came
here to be free, but I am not like these women. They are using their minds, organizing, participating in conferences,
politically active, while my time is spent being in love. Wasting it” (Kapur, 1998, p. 14). Psyche of a person is disturbed
when he or she confronts constant struggle in life. The hope, aim, and joy everything dwindles and makes that person
empty. In this hollowness the person believes that whatever grace pours on them or path opens in life is good for them,
which comes to rescue and to make their life flourish. In this way, Virmati believes Harish’s entry in her life is to
enlighten her future as she desires. On contrary his aim is to seduce her. Her critical and lonely state leads her to take
wrong decision in life.

An individual’s personal life emerges the unconscious desires in one or other way which lead the person to forget the
outer world or live in a confused state in choosing between good and evil. Harish’s hatred for his wife is reflected in the
way he treats Ganga and his sense of craving is revealed when she is pregnant for the second time. Personality of people
denotes their behavior, habit, emotions, stress, conflict, and so on. “In psychoanalytic theory, personality is understood
as a multilayered phenomenon that consists of habitual or characteristic ways in which the individual organizes his/her
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mental functioning and engagement with the world” (Kenny, 2017, p. 2). As per the Psychoanalysis theory, ‘id’ of
Harish makes him to seek pleasure from Virmati too uncaring her future and family. He gives way to ‘id’ to dominate
him and as a result he disregards everything around him going behind Virmati. Virmati is a good natured woman
struggling to come up in life opposing her whole family. In this process she loses her family members’ affection and
love. Still she does not give up her aim and takes next step with her father’s small support in the beginning and alone in
the later part. She says, “... I am lonely, lonely, lonely” (Kapur, 1998, p. 103). Even she drowns when the family plans
her marriage preventing her procuring higher studies. The same woman’s mind is unstable to keep her aside from
Harish as he continuously pesters her. She cannot give up him as well as accept him whole heartedly. She explodes to
him saying,
I break my engagement because of you, blacken my family’s name, am locked up inside my house, get sent to
Lahore because no one knows what to do with me. Here | am in the position of being your secret wife, full of
shame, wondering what people will say if they find out, not being able to live in peace, study in peace ... and
why? Because | am an idiot” (Kapur, 1998, p. 149).

Virmati is always in a conflict state and selects wrong route being a prey to his cravings. Virmati could not decide
between good and bad. Harish uses her solitude and confused state in studies and occupies her mind. Virmati was
travelling between good and bad unknowing to choose one. Virmati’s ‘ego’ state induces her to do correct thing at a
certain point and so she completes her higher studies and becomes a teacher in a reputed school. At the same time the
same ‘ego’ forces her to marry that unworthy person leaving herself to think as a woman of morality who marries the
person seduced her. While completing M. A at Lahore, Virmati denies going to Amritsar and there starts a clash between
the couple. In the argument Virmati understands the real intention of Harish.

Virmati’s head was spinning. Distress enveloped her heart. She tried to think, but it was too painful. ... If
Harish’s love for her wasn’t strong enough to survive an MA, it certainly wasn’t going to survive a lifetime.
She thought of how often he had said he would die for her, and decided men were liars. She didn’t care if she
never had a home, children, if she cut off her nose to spite her face. Right now, everything about her was
aching so much, to cut off her nose would be a relief. At least the incision would be definite, sharp and
localized (Kapur, 1998, p. 262).

Fate brings her to Harish again at the time of India’s freedom struggle and she renews her life in Amritsar delivering
a girl baby. Until Virmati was with her family she was secured and protected by them both physically and mentally and
when she moved on her own decision innocently everything becomes upside down. Jandial says, “We find in Kapur’s
treatment a radical retelling which emphasizes the strength and endurance which are essential for survival in a violent
world” (2001, p. 99).

VIII. RESPONSE TO ISSUE

In the novel Difficult Daughters, Virmati’s individual freedom and her struggle to achieve it is appreciable as she
comes out from the society in which women are considered as a child bearing machine. In the novel, one who is fit to
this society is Kasturi. In her childhood she learned reading, writing, doing household accounts and sewing too. But
after her marriage everything she learned was in vain as she was tied with the household duties alone and not even with
the household accounts. Her only job for the first seventeen years of marriage was child bearing. She gave birth to
eleven children and became weak physically. It took her months to recover from that condition. Still, she accepts her
life hopefully and thinks to settle her children. She cannot blame anyone for her condition and obeys the words of her
in-laws and her husband. She is very conscious in bringing up her girl children to get good name in their future in-laws’
homes.

Virmati faces many troubles in her life. The circumstances around her are entirely different from Kasturi. Kasturi is
under secured family whereas Virmati tries to protect herself within her own hope and no other base. To Kasturi, “A
woman without her home and family is a woman without moorings” (Kapur, 1998, p. 111). Like Kasturi, Virmati too
learns but unlike her she crosses the border of traditional conventions taking Shakuntala as her role model.
Unfortunately, Virmati’s life takes diversion with the interference of Harish. He cunningly takes each and every step to
get closer with Virmati. Virmati is innocent in knowing the intention of Harish. Virmati is a stubborn lady in achieving
her aim. Though she is trapped by the plans of Harish, she completes her education as she desires. She is courageous in
taking decision to complete her studies and find a job even after her abortion. She does not go down or keep herself in
depression till her marriage. Instead with the motivation of her friend Swarnalata she overcomes the critical situation
and achieves what she aims for. In her marriage life, she cannot go smoothly with Ganga, the first wife of Harish, with
whom she had good conversations once. In the despair state of that family bond, she decides to take up her studies and
moves forward to do her M.A. She is not a stagnant pool in her life. The biggest mistake she committed in her life was
believing Harish blindly. Apart from that she tries to the core to achieve what she wants in her life.

Ida, Virmati’s daughter, is bold enough to face anything unlike her mother who has that traditional brought up at the
back. Ida decides to divorce her husband when she cannot give birth to a child. She is not ready to accept the traditional
condition of living with her husband hearing all the worrisome words from others. She finds her way to be one with her
mother’s family. She searches her root and her mother’s past. Her decision is entirely different from her mother. It
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shows, “... in Difficult Daughters, Manju Kapur shows that nowadays women cannot be treated as dolls or as
decorative ornaments” (Mehta, 2009, p. 127).

Harish Chandra is not willing to resign his job in England and settle in Amritsar. He does it for his mother and in the
mother-land he finds a job in college as Professor of English. He feels her wife’s illiteracy as a big issue and neglects
her for her ignorance. He tries to teach her and make her knowledgeable but nothing works out. Later he turns towards
Virmati for her beauty and thirst for knowledge. Her response to Harish’s cunningness spoils her precious days. Harish
Chandra rectifies the issues in his life by marrying Virmati.

In the novel Difficult Daughters the author has put forth the problems in the life of major characters. A few find it as
problem and struggle and a few accepts it as life and moves on. Mishra and Dabir say,

The novelist expresses her absorbing ideas of women relationship, women sexuality, love, infatuation, jealousy,
marriage, gender roles and self-discovery. Kapur has made Virmati more vocal for her right for education and
economic independence (2012, p. 100).

IX. OUTCOME OF THE STUDY

Through the novel Difficult Daughters the author has brought out the thirst in every individual in attaining freedom
to think, decide, speak and lead life. Through the major characters like Virmati, Harish, Kasturi and Ida, Manju Kapur
has well presented the merits and demerits in family life and individual life. In family life Virmati cannot achieve her
aim carrying out the duties as a girl child. But she gets love, care and protection from her parents, brothers and sisters.
In individual life she could achieve her dream but fails to get protection and true love from her family members.
Through the other characters too the author has portrayed the necessity of family and the consequences to be faced
when taking individual freedom in hands. The conflict arises in the mind of Virmati persists till the end of her life even
after having a family of her own. The achievement she attains in her life is her only happiness yet the path is thorny.

X. CONCLUSION

This article has been focused on the major characters’ dilemmatic life between family and individual freedom in the
novel Desirable Daughters. The society people live in is a protection circle with certain conventions and beliefs which
they have to follow to lead a moral life. In the same way family is a secured place with ethics and morality driving the
members to be truthful, loyal, caring, affectionate, and supportive. Achieving dreams with the encouragement of family
is blessed. Virmati’s achievement with her father’s support was the first success in her life. Later her thought for being
liberal like her cousin brings all the disappointments and worries in her life. Even as an individual her steady mind gives
her good path than the conflict mind which washes away her hope often. The major characters in the novel Difficult
Daughters project the conflict between family and individual life with clear display of reality.
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Abstract—This study analyses the political reasons behind the introduction of neologisms and new toponyms
by the two most powerful Albanian rulers during the twentieth centuries, Ahmet Zogu and Enver Hoxha. The
study adopts an interdisciplinary approach which combines linguistic, political and historical analysis, with
selected reference to anthropological and folkloristic research. The analysis is based on a thorough review of
scientific literature and official documents and periodic publications related to new toponyms and new words
in the twentieth century. Zogu imposed his will for the use of new words and toponyms in all official
correspondence and publications. By the end of his rule, he requested the change of more than 50% of
toponyms. Hoxha followed suit after Zogu, however, most of the neologisms introduced by them with a top-
down approach did not survive their rule. The toponyms introduced by Zogu were rescinded after he fled
Albania, whereas the toponyms introduced by Enver Hoxha are still officially in use, but common people use
most of the old toponyms in their daily parlance. Language is almost like a living thing, that grows and
changes organically by the interactions of millions of cells — the people that speak and write it.

Index Terms—neologisms, toponyms, the politics of language

. INTRODUCTION

The Albanian language is very different from languages spoken in Albania’s surrounding countries — Greece, Serbia,
Montenegro, North Macedonia, Croatia, Bulgaria, Italy and TUrkiye. According to Eqrem Cabej, the late Albanian
etymologist, the Albanian language’s roots can be found in ancient Illyrian tribes’ languages, spoken in the lands where
the modern Albanian language is currently spoken (Cabej, 1977). However, due to a very long history of domination
from Romans, Byzantines, Slavic kingdoms and Ottoman Turks, there are many words in the Albanian lexicon
borrowed from their languages. Many borrowed words and toponyms are still active in the Albanian language. However,
since Albanian Independence in 1912, some old borrowed toponyms have been changed and new words have appeared
(and disappeared) — due to changes in political currents. This political process of replacing old words and toponyms
with new ones, as elsewhere in Eastern Europe, started in the period after the First World War and intensified after the
Second World War.

Two political strong men in Albania — Ahmet Zogu in the period between the two World Wars and Enver Hoxha after
the Second World War — made enormous attempts at introducing new words and toponyms during their reign.

Zogu, made his first attempt since 1923, when he was a young Minister of Interior, requesting from prefectures under
his jurisdiction to replace some old villages names with new names rooted in the Albanian langue (Clayer, 2008).
Although his first initiative failed, Zogu signalled early on a desire to break Albania from the past backwardness
through political intervention from top to bottom (Lampe, 1989). Once Zogu became the President of Albania, he
started a wide array of reforms aiming at centralizing and modernizing the country (Fischer, 1996). He fashioned
himself as a modernizer in the mould of President Ataturk of TUrkiye (Glenny, 2000). And after becoming The King of
Albanians, Zogu followed the example of other contemporary kings in the Balkans, by adopting fierce nationalistic
policy toward neighbouring countries (Castellan, 1992).

Returning to his old idea of changing toponyms, using administrative ways, Zogu created in 1927 special
commissions under the umbrella of the Ministry of Interior and the General Directorate of Education (Clayer, 2008).
After a ten-year period of work by the commissions created by Zogu, in 1937 a law was passed by the Albanian
Parliament that officially replaced some old toponyms with new Albanized ones, with fines imposed on persons that
would use the old toponyms in official documents and correspondence (Cepani & Rushiti, 2012).

In addition to changing toponyms, Ahmet Zogu imposed his will for replacing old words (mainly of Turkish and
Greek origin) with new words based on Albanian roots or borrowed from western languages. For the new words, he did
not create special commissions. Instead, he relied heavily on the literary works of Albanian Renaissance writers and
their linguistic and anthropologic contributions (Kulla, 2019; Cabej, 2014).

Indeed, as soon as becoming the Minister of Interior in 1923, Zogu ordered all the prefectures to use new words in
their official verbal and written communications and documents, and requested the help of schools and churches to
spread the use of new Albanian words (Clayer, 2007). Zogu even coined a new word construct himself after becoming
King of Albanians: Naltmadhnia e Tij, Mbreti (a creative translation of the words His Highness, The King, into his
native northern dialect).
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Differently from Ahmet Zogu, Enver Hoxha, who ruled Albania after the Second World War, was driven by
geopolitical alliances in imposing his will on changing toponyms and using new words. Zogu tried to use new toponyms
and new words as one of the tools for breaking from the cultural influence of the long Ottoman rule and the
interventions of neighbouring countries. Whereas Hoxha used toponyms and neologisms as tools for forging new
geopolitical alliances or for breaking old ones. The first and the most glaring example is the name he chose in
December 1950 for the old town of Kugva: “Qyteti Stalin” — Stalin Town (Kuvendi i Shqip&is& 1950). In doing so,
Hoxha was following the example of many communist strong men, who for geopolitical reasons named some
towns/cities after Stalin (the powerful communist dictator of former USSR at that time).

Il. LITERATURE REVIEW AND METHODS

This study adopts an interdisciplinary approach which combines linguistic, political and historical analysis, with
selected reference to anthropological and folkloristic research. The analysis is based on a thorough review of scientific
literature and official documents and periodic publications related to new toponyms and new words in the twentieth
century.

The literature review was not limited only on publications related to the Albanian language, but also other languages
in Eastern Europe. Ion Nicolae’s scientific paper “Changes of Romanian place names during the communist era”
(Nicolae, 2001) was very helpful for a Romanian perspective of the same phenomenon analysed in this study. Similarly
like in Albania, there are two periods of Romanian modern history during which place names have been changed on a
wide scale. The first was in the decades following independence up to the Second World War. The second, when the
replacement of traditional place names was most widespread, was during the communist period (1948-1989).

Catalina Iliescu-Gheorghiu’s scientific paper “Propaganda and cultural diplomacy through translation in communist
Romania. A case in Point: Romanian review” (Iliescu-Gheorghiu, 2019) was helpful with its analysis of specials words
used during Ceausescu’ rule in order to further the communist propaganda abroad. In the same vein, helpful was also
Tom Dickins’ scientific paper “The Political Slogan in Communist Czechoslovakia (1948-89)” (Dickins, 2017), which
highlights examples that illuminate the development of new words and slogans used by the Czechoslovak communist
government for distributing the “new communist” narrative.

Books by Chirot (eds. 1989), Castellan (1992), Fischer (1996), Glenny (2000), Abrahams (2015) and Kulla (2019)
were consulted for the contextual historical, linguistic and anthropologic background of neologisms and new toponyms
that were introduced in the twentieth century in Albania.

Scientific papers from Clayer (2007, 2008) were consulted for their account of political developments that brought
about changes in toponyms and words during the reign of Ahmet Zogu. The scientific paper by Cepani and Rushiti
(2012) was consulted for its chronologic account of changes in toponyms in the first 100 years of the Albanian state.
The scientific paper by Cabej (2014) was consulted for its account of ideologically driven neologisms introduced in the
Albanian language during the twentieth century.

Full collections of the daily newspaper “Zéri i Popullit” (the official mouthpiece of the Party of Labour of Albania)
for years 1957 and 1970 were analysed for neologisms influenced by the close geopolitical relations of Albania with
former USSR and later with communist China.

Full collections of the daily newspaper “Rilindja Demokratike” (the official newspaper of the new opposition
Democratic Party of Albania) for years 1991 and 1992 were consulted for a comparison between neologisms used
during the communist regime and afterwards.

I11. ANALYSIS AND RESULTS

Before Ahmet Zog became the Interior Minister of Albania (the most powerful post in the country at that time, even
more powerful than the post of Prime Minister), Albanian Renaissance writers and thinkers had been working on
creating and familiarizing new words of Albanian or western origin that would replace old words of Turkish origin in
the Albanian language lexicon (Kulla, 2019). Some examples included dritare (window) derived from the root drita
(light — impying an object that allows the light in), rruga (street), bashki (township), prefekturé& (prefecture), komuné&
(commune), kryetar bashkie (mayor), prefekt (chief of prefecture), kryetar komune (chief of commune), kryeplak (chief
of the village), gjykatws (judge), xhandar (gendarme), etc. These words were intended to replace old words of Turkish
origin like penxhere, xhade, vilajet, sanxhak, midirluk, kaza, nahije, bejlerb& bimbash, kadi, etc.

However, only after Zogu became the Minister of Interior in 1923, the use of the new Albanian words in circulations
became mandatory in all official documents and correspondence (until then old words were intermittently used aside the
new words). In addition, all Albanian publications of the time followed suit, although no official orders were issued for
them (Fischer, 1996).

In additions to efforts for introducing new words, Zogu made his first attempt in 1923 to introduce new toponyms,
requesting from prefectures under his jurisdiction to replace some old villages names with new names rooted in the
Albanian langue. However, the most contentious toponym was the one for the town of Gjirokastra (Clayer, 2008).

Gjirokastra was the biggest town in the south of the newly created Albanian state and it had a special historical and
political significance, because it had served during the First Wold War as the capital of an autonomous statelet created
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by Greek occupying forces with the help Greek-Albanians of the region known by Greeks as Vorio Epir (Northern Epir).
According to the Greek-Latin etymologic interpretation the name Gjirokastra was derived by the Greek word argyro
(silver-like) and the Latin word kastro (castle). On the other hand, Albanian activists tried to give an Albanian
interpretation of the name Gjirokastra. In the first number of the local paper there in Albanian (March 27, 1920), its
publisher Veli Harshova wrote that the real name of Gjirokastra is Gjinokastra and was derived by the Latin word
kastro and the name of the former Albanian lord Gjin Shpata — thus Gjino-kastra = the castle of Gjin (Clayer, 2008).

Another interpretation for the name Gjirokastra was given by Teki Selenica, who cited old unverified legends which
indicated that the ancient Queen Argjiro had built an old castle where today leys the current castle. Thus, Gjirokastra =
the castle of Argjiro (Selenica, 1927).

However, Zog went with Harshova’s interpretation, because it fitted with the Elbasani dialect (the official dialect at
that time), in which the soft r in Gji(r)okastra turned into soft n and it was also different from the Greek version for the
name of the town. From 1923 until 1939 (the year King Zog fled Albania), the name Gjinokastra was used instead of
Gjirokastra in all official documents and correspondence, in school texts and in all publications.

In the highly sensitive region of Himara, where both Albanian and Greek languages were spoken, the commission
created by Zogu for toponyms suggested that existing names of the villages should be slightly changed, to conform with
the names of mountains or churches in the area. Only the name of Dh&mi was completely changed into Gjilek&after
the name of one neighbourhood there called GjinLek& named after an old family that had settled there from Kruja, after
its occupation from the Ottomans in the 15" century (Clayer, 2008).

As mentioned above, using administrative ways, Zogu created in 1927 special commissions under the umbrella of the
Ministry of Interior and the General Directorate of Education. After a ten-year period of work by the commissions
created by Zogu, in 1937 a law was passed by the Albanian Parliament that officially replaced some old toponyms with
new Albanized ones, with fines imposed on persons that would use the old toponyms in official documents and
correspondence. That decision appeared in the the Official Book of Laws only on 26 August 1938 and requested that
local governments changed the names of more than 50% of settlements in the country, including towns, neighbourhoods
and villigaes (Cepani & Rushiti, 2012). However, with the occupation of Albania from Italy in April 1939, that decision
was rescinded. During that occupation, only one toponym was changed — the town of Saranda was briefly called "Porto
Edda" in honour of the eldest daughter of Benito Mussolini.

As mentioned above, differently from Ahmet Zogu, Enver Hoxha, who ruled Albania after the Second World War,
was driven by geopolitical alliances in imposing his will on changing toponyms and using new words. Hoxha used
toponyms and neologisms as tools for forging new geopolitical alliances or for breaking old ones. The first change of
toponyms was that of December 1950 for the old town of Kugova, which became “Qyteti Stalin” (Stalin Town)
(Kuvendi i Shqgip&isé& 1950). Hoxha was following the example of many communist strong men, who for geopolitical
reasons named some towns/cities after Stalin (the powerful communist dictator of former USSR at that time).

Six cities/towns were named after Stalin in former USSR and six more were named after him in countries under the
soviet umbrella at that time. Thus, in former USSR, Caricin was named Stalingrad (1925-1961) and later Volgograd,
Novo Kuznetsk was named Stalinsk (1932-1961), C’hinvall was named Staliniri (1934-1961), Novo Moskovsk was
namend Stalinogorsk (1934-1961), Doneck was called Stalino (1924-1961), and Dushanbe was named Stalinabad
(1929-1961). In other countries, Eisenhiitenstadt (former East Germany) was named Stalinstadt (1953-1961), Brasov
(Romania) was named Orasul Stalin (1950-1960), Kugva (Albania) was named Qyteti Stalin (1950-1990), Katowice
(Poland) was named Stalinogrod (1953-1956), Varna (Bulgaria) was named Stalin (1949-1956), and Dunaujvaos
(Hungary) was named Sztdinvaos (1952-1961).

On December 21, 1951, celebrating the birthday of Stalin, Hoxha’s government named the state construction
company “21 dhjetori” (21 December) and the whole neighbourhood where its headquarters were located was named
the same. Even to this day, although that name doesn’t officially exist any longer, in everyday parlance people still call
informally that neighbourhood “21 dhjetori” or short 21-shi (the 21°).

After Enver Hoxha broke relations with former USSR in 1961, the work started for changing toponyms of Slavic
origin, that work was finalized with the decisions of the Parliament in 1970 for changing the names of some villages in
the districts of Durrés, Tiran& and Korg@3(Kuvendi i Shqip&isé& 1970), in 1971 for changing the names of some villages
in the districts of Durrés, Librazhd, Pogradec, Tiran& Shkodé&, Korgs and Fier (Kuvendi i Shqip&isé& 1971), in 1972
for changing the names of some villages in the districts of Pogradec, Shkodé&, Vloré dhe Tepelen& (Kuvendi i
Shqip&isé& 1972), in 1974 for changing the names of some villages in the districts of Gramsh, Dib&, Lushnjé& Mirdité&
Pogradec, and Tiran&(Kuvendi i Shqip&is€& 1974), in 1975 for changing the names of some villages in the districts of
Korg2and Sarandé(Kuvendi i Shqip&isé 1975). In addition to geopolitical reason, some changes in the toponyms were
driven by religious reasons, since Albania was officially declared an atheist state in 1967.

Cepani and Rushiti (2012) provide an extensive list of the toponyms changed during those years by Hoxha. Here are
some examples:

Alet - Kastriot (neighbourhood in Beratit); Ymer Pashé& - Vrioni (neighbourhood in Beratit); Alibejani - Aliaj
(Lushnj@; Frakulla Abdyl Bej - Frakulla e Vogé& (Fier.); Kurtagai - Kurtaj (Diber); Krajka - Kreké&a (Diber); Sepetova
- Gropaj (Diiber); Zhuraj Ndrogi - Ndroqi (Durres.); Shehaligaj - Shesh — Lugaj (Durres); Irratha - Hamallaj (Durres);
Karavelije - Gurabardhi (Elbasan); Samotina - Bardhaj (Librazhd); Pobregu - Bregu (Puke); Mejdan - Sheshaj(Mirdite.);
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Shaban Efendis - Shabanaj (Shkoder.); Milaxhi - Malas (Dukagjin); Arez - Arsti (Puke.); Budina - Verri (Vlore.);
Munushtiri - Manastiri (Permetr.) etc.

The new toponyms introduced during Enver Hoxha’s reign survived officially after the fall of communism, with
exception of Qyteti Stalin, which was changed back to its old name Kugva (Kuvendi i Shqip&isé& 1991). However, due
to centuries-old traditions, most of the old toponyms are in use in the everyday parlance of common people. The top-
down changes have not been accepted by the wide populace.

The close relation of Enver Hoxha with former USSR until 1961 and later with Communist China brought about an
influx of neologisms in the official Albanian language. Unlike the nationalist-romantic ideology of the Albanian
Renaissance, the communist ideology was not the dominant ideology of elites, but was imported from a limited number
of individuals who had worked or studied outside Albania. Thus, it failed to become naturally the dominant ideology of
society, but was imposed on it by the Communist Party, which took over the reins of the state and ran it for half a
century. Notably, the writings of Albanian scholars had the tendency to glorify the contribution of Enver Hoxha as the
founder of language policy (Munishi, 2018).

In order to maintain power and strengthen it, the Communist Party imposed on the whole society the recognition and
embrace of communist ideology. Also, in all the activity of Albanian society, in all fields of science, literature and art,
communist ideology was imposed as their compass. Communist ideology exercised its influence and intervened in the
Albanian language both in terms of theoretical and some practical issues. During the half-century of communist rule,
words were borrowed (adapting the spelling and grammatical norms of the Albanian Language) and a series of new
words were created that were in function of state propaganda or the definition of description of specific phenomena.
These words were also reflected in the dictionaries of the Albanian language, especially in the Dictionary of today's
Albanian language, of 1980.

In previous dictionaries, especially in 1954, a good deal of ideologically-driven words was missing. However, like all
words that enter and act in language because of the influence of a particular ideology, whether it is the ideology of elites
or imposed ideology, so the words borrowed and created during the communist rule failed to survive after the fall of the
dictatorship of the proletariat. At the time, words and phrases were created where these words were part of the structure
of the word, such as: agitprop, actionist (action spirit), face-side (fore-party), emulation (angle of emulation, table
emulation), leaflet, organization-base, plan-task, city-hero, snow, etc. From the point of view of word form, most of the
words created under the influence of communist ideology were compound words, because this very way of word
forming is quite prolific in albanian and with increasing tendencies and because through it are called complex notions
and many new notions. These words found widespread use in languages as long as communist ideology survived. Then,
with the fall of the dictatorship, their use began to fade and today they are almost no longer used, at least in daily
parlance, or are used in conditional contexts.

An analysis of the full collection of the daily newspaper “Zéri i Popullit” (the official mouthpiece of the Party of
Labour of Albania) for the year 1957 revealed that there were 63 words that were borrowed literally from USSR or
were adopted with slight morphologic changes. Meanwhile, an analysis of the full collection of the daily newspaper
“Zgri i Popullit” for the year 1970 revealed that there were 14 words that were translated literally from Communist
China with slight morphologic adaptations. With the fall of Communism, the sweeping changes that were made in
Albania included changes in the official and spoken language (Abrahams, 2015). An analysis of the full collection of
the first year of the daily newspaper ‘“Rilindja Demokratike” (the first opposition newspaper after 45 years of
communist dictatorship) revealed that the previously imported words from former USSR and China were no longer in
circulation in 1991.

1V. DISCUSSION

This study was narrowly focused on neologisms and new toponyms in the Albanian language in the twentieth century,
driven by the politics of two strong men — Ahmet Zogu and Enver Hoxha. It did not cover the full scope of lexical,
morphological and syntaxial changes in the literary language due to ideological influences since the Albanian
Renaissance. For an analysis of the influences of the nationalist-romantic ideology of the Albanian Renaissance see
Cabej (2014). For an analysis of the influences of the communist ideology after The Second World War see Munishi
(2018).

V. CONCLUSION

As the experience of other Eastern European countries have shown, most neologisms and toponyms forced for
political reasons on the Albanian language have not survived. Two political strong men in Albania — Ahmet Zogu in the
period between the two World Wars and Enver Hoxha after the Second World War — made enormous attempts at
introducing new words and toponyms during their reign. However, most of the neologisms introduced by them with a
top-down approach did not survive their rule. The toponyms introduced by Zogu were rescinded after he fled Albania,
whereas the toponyms introduced by Enver Hoxha are still officially in use, but common people use most of the old
toponyms in their daily parlance. Language is almost like a living thing, that grows and changes organically by the
interactions of millions of cells — the people that speak and write it.
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Abstract—This article presents a study on the effectiveness of using smart devices in teaching foreign
languages. The research involved conducting an experiment with students (N=195), allowing for a comparison
of learning outcomes between groups of those using smart devices in the process of learning a foreign language
and those without them. The results demonstrate the benefits of practically using smart devices in foreign
language acquisition, significantly improving the quality of instructional material presentation and its
absorption by students, enriching the educational process, increasing motivation for language learning,
fostering closer collaboration between teachers and students, introducing variation in homework and
independent student work, and thereby creating new conditions for self-education and individual learning
trajectories. The authors conclude that smart technologies eliminate the limitations inherent in traditional
methods, taking teaching and learning beyond the classroom. Implementing smart technologies in students'
practical activities in professionally oriented foreign language classes promotes the development of all four
language skills — reading, writing, speaking, and listening, improves communicative abilities, and helps foreign
language learners adapt to international testing.

Index Terms—smart technologies, smart society, distance learning, interactive board, smart education

I. INTRODUCTION

In a period of continual global systemic change, the role of information communication, products, and services in the
socio-economic and cultural life of people is growing. At this stage of development, the information society undergoes
an evolutionary transformation, transcending to a new level — a smart society (Ardashkin, 2017).
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At the current stage of information and communications technology (ICT) development, some needs cannot be met
by traditional educational technologies or even e-learning technologies. While e-learning technologies can offer some
degree of personalization, they may not be able to fully address the unique learning needs, preferences, and pace of each
learner. As technology continues to advance rapidly, both traditional and e-learning methods may struggle to keep up
with the latest innovations and the emerging needs of learners and the job market.

At the moment, we are witnessing a transition from e-learning to smart education (Huang et al., 2012). The new
smart community drives the change from the traditional learning model to e-learning and smart education (Zhu et al.,
2016). Smart education allows for generating new knowledge and shaping the personality of a smart person perfectly
proficient in ICT tools for information retrieval and analysis and innovation (Dneprovskaya et al., 2015). With that,
recognition of the position of smart in education is faltering between the use of smartphones, tablets, iPads, and other
similar devices to deliver knowledge to students and the formation of an integrated intelligent virtual learning
environment, particularly using smart devices (Koper, 2014).

Following a key objective of contemporary education — forming students’ consistent motivation to obtain knowledge
and at the same time exploring new forms, methods, and techniques for the transmission and assimilation of this
knowledge, the teacher, by using smart devices, not only enhances cognitive interest in the learning process but also
improves the quality of education itself.

Analysis of the current state of the research problem suggests that although the organization of the learning process
using modern technology has been under study over the past few years, the topic remains relevant. This is especially
true concerning the formation of foreign language (FL) competency, which is a complex, holistic, and integrative
structure that allows one to communicate effectively with native speakers of another language at a professional level
and to feel confident in an FL socio-cultural environment through the mastery of different ways of using an FL. This
competency characterizes the theoretical and practical readiness for FL activity of economic specialists and the
development of appropriate character traits in students during their university studies.

In this connection, there is a need to substantiate the use of smart devices in forming the FL competency of
economics students as part of their training.

Il. LITERATURE REVIEW

Educational technologies that match the obsolete technological paradigms and industrial society rely on the so-called
academic education system. It is attuned to the requirements of the job market; in it, knowledge is transferred in
classrooms during lessons (classes), and the teacher simultaneously performs the functions of knowledge transmission
and control/assessment of learning outcomes. This system is incapable of satisfying the demands of the knowledge
economy, and the answer to this has become smart education.

The concept of smart educational technology is understood by researchers as an interactive educational complex that
allows creating, redacting, and sharing multimedia learning materials both in the classroom and in distance learning
(Ardashkin & Surovtsev, 2021).

A software package enables the teacher to monitor students’ actions, display all students' work screens on the board,
lock students' monitors, and send instructional material, such as quizzes, to all computers from the interactive
whiteboard (Hwang, 2014). The use of interactive whiteboards and smart laptops in teaching practice brings improved
concentration in students, faster assimilation of learning material, and, as a consequence, increased academic
performance (Ardashkin et al., 2018).

Using smart technologies, teachers introduce variety in students’ homework and independent work on an FL and
thereby create new conditions for self-education and individual learning trajectories (Dimitriadou & Lanitis, 2023;
Palanivel, 2020). Smart technologies eliminate the limitations inherent in traditional methods taking learning and
teaching beyond the classroom (Tiwari, 2017) and allow learning anywhere and at any time and spending breaks and
travel time more productively (Spector, 2016). Working with smart technology majorly elevates the role of the teacher
(tutor) as an organizer and coordinator of the learning process who gains the ability to manage the training process with
more flexibility considering the individual capabilities of each student (Borisenko & Volodina, 2015).

Thus, active implementation of smart technologies in the day-to-day learning process accelerates and improves not
only the technique of knowledge transfer but the active perception and assimilation of it as well.

Technological modernization of modern education is starting to concern not only IT professionals but also teachers
and methodologists, which gives rise to numerous discussions in scientific circles and raises the issue of creating a
unified educational environment based on the extensive use of modern high-speed ICT (Knox, 2019).

One direction in the realization of such an educational environment together with the active development of online
educational resources and technologies is the utilization of smart devices in training. Several scientific studies in this
sphere note the efficiency of using smart devices in teaching (Algoufi, 2016), which allows for the formation of relevant
ICT competencies in students and preparing them for future professional work (Alwraikat, 2017) while also ensuring a
significant rise in the level of students’ theoretical and practical training in various areas of expertise (Heflin et al.,
2017).

In turn, specialists in FL teaching are also starting to actively use smart technologies in their practice, and the
methods to introduce smart technology to professionally oriented FL classes have become a research topic for many
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scholars. In particular, a study by Leis et al. (2015) explores the feasibility of using mobile technology for independent
work in the study of professionally oriented FL.

Research findings indicate that the application of smart technologies in professionally oriented FL classes is a
necessity and is motivated by the fact that it provides for the effective organization of individual and group work of
students in class (Alkhezzi & Al-Dousari, 2016), improves practical skills and abilities (Vo & Vo, 2020), raises interest
in FL classes (Gangaiamaran & Pasupathi, 2017), activates students’ cognitive activity (Ozer & Kilig, 2018), and
modernizes practical lessons (Ta’amneh, 2020).

Employment of advanced smart technologies (webinars, blogs, Twitter accounts, and video and audio podcasts) in
asynchronous and online modes in the process of teaching an FL increasingly complements traditional teaching
methods that help form the communicative core (from awareness of the possibility to express thoughts in another
language to the skills and abilities to solve communicative and cognitive problems independently) (Ebadi & Bashir,
2021) and allows a student take a different look at FL learning, thereby uncovering their intellectual and creative
potential (Hidayati & Endayani, 2019; Li & Wang, 2023).

The analysis of relevant scientific sources evidences the lack of accumulated experience and a need for empirical
research in this problem area. In this relation, we assert the need to investigate opportunities for the practical
implementation of smart devices in the process of teaching an FL to economics students to raise their proficiency level
to B2.

The goal of this paper is to define the degree of efficiency of using smart services in FL learning.

To achieve this goal, we set the following research objectives:

1) to substantiate the use of smart devices in the process of FL teaching as a pedagogical condition for the formation
of FL competency;

2) to experimentally test the efficiency of introducing smart devices in the process of forming FL competency;

3) to conclude from the results of the study and establish the advantages of introducing smart devices into the
formation of FL competency.

The research hypothesis put forward is that the efficiency of the formation of FL competency in economics students
at a university will improve due to the introduction of smart devices in the FL teaching process.

I11. METHODS

Experimental testing of the efficiency of implementing smart devices in the formation of FL competency in
economics students was conducted based on a university in the academic year 2021-2022. The study was conducted in
experimental and control groups of 1st-year students with the same composition and initial level of FL competency. A
total of 195 students took part in the formative experiment (97 in the experimental (EG) and 98 in the control (CG)

groups).

IV. EXPERIMENT STAGES

The experimental study was organized in three stages. Stage-by-stage implementation of the formation of the FL
competency involved the actualization and enhancement of basic linguocultural and socio-cultural knowledge and skills
in the FL environment using smart devices.

The first (ascertaining) stage involved initial control of the level of FL competency, which consisted of vocabulary
and grammar tests.

In the second (formative) stage, students in the EG underwent training using smart devices, which took place in two
sub-stages:

- stimulation-motivational (building motivation for the experimental conditions of the use of smart devices);

- activity (classroom and extracurricular work using smart devices).

In the third (control) stage, we performed the final control of the level of FL competency and compared the results to
the levels recorded before the formative stage. The final control consisted of vocabulary and grammar tests (with
answer options), a written essay on a topic, as well as the oral component — an interview on given questions.

V. MATERIALS

The pedagogical condition for the formation of FL competency in economics students was defined as the use of
smart devices in FL teaching. In the framework of using these devices, the learning process included authentic
dialogues and tests in the FL, situational tasks for the organization of interactive interaction, and literary works from the
country of the studied language. In particular, the tasks offered for better and faster learning of lexical units were: filling
in the blanks, finding a match, understanding a word by definition, defining concepts, connecting words and pictures,
connecting words and definitions, dividing words into groups in accordance with the topic, finding the right word by
meaning, and many others. In addition, journalistic materials were used to form the FL competency of the students,
justified by the fact that the materials contained information about the economic, political, and socio-cultural processes
of the FL society.
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In the process of applying smart devices to actualize students' knowledge, skills, and abilities, we employed such
tools as an interactive whiteboard, tablets, and students' personal devices.
VI. STATISTICAL PROCESSING

Statistical data processing was performed with Statistica 7.0 software. The nonparametric Pearson criterion (x?) was
used to assess the reliability of the indicators in the groups. Criterion values and confidence intervals were calculated
with the significance level set at a = 0.05.

VII. RESULTS AND DISCUSSION

The dynamics of the formation of the FL competency of economics students before and after the experiment are
demonstrated in Table 1.

TABLE 1
DYNAMICS OF FORMATION OF THE FL COMPETENCY OF ECONOMICS STUDENTS
Group Stage Proficiency level
Al A2 Bl B2
EG before the formative experiment 47.2% 32.5% 13.1% 7.2%
after the formative experiment 21.7% 35.3% 28.2% 14.8%
CG before the formative experiment 44.2% 37.7% 12.2% 5.9%
after the formative experiment 40.2% 39.4% 14.1% 6.3%

Table 1 shows the indicators that attest to the effectiveness of the proposed methodology. In the EG, progress in
mastering FL competency based on the results of the formative experiment is demonstrated by a higher percentage of
students than in the CG.

The results of the ascertaining stage of the experiment show a low level of FL competency among the participants.
Most of the students in both the EG and CG demonstrated FL proficiency at the Al and A2 levels.

In turn, the results of the control stage indicate an increase in the levels of FL competency in the EG. Based on values
observed in the CG and EG, we can conclude that the implementation of smart devices in teaching an FL to students is
effective and expedient.

After the formative experiment, according to the Pearson x2 criterion, we mark a positive effect of smart device
implementation in the work with EG students, showing a significant improvement in the level of their FL competency.
This can be seen from the levels of manifestation of FL competency in EG students before and after the formative
experiment, which differ sufficiently, allowing us to speak about the effectiveness of smart devices and consider the
research hypothesis confirmed.

The empirical value of ¥ (66.29) falls in the significance interval and considerably surpasses its critical value with
the significance level p < 0.001. Accordingly, the validity of the hypothesis can be argued to be significant, meaning
that the use of smart devices is a significant factor influencing the formation of FL competency in the EG. Thus, the
value of x* (66.29) confirms the statistical significance of differences between the CG and EG in the results of FL
competency testing.

The value of y° (43.61) suggests that the difference between before and after the formative experiment in the EG is
also significant.

In contrast, the results of the calculation of x* (1.18) do not confirm a statistically significant difference between the
levels of CG students' FL competency before and after the formative experiment.

Thus, the introduction of smart devices in the formation of the FL competency of economics students proves to be
significant and efficient, as demonstrated by our statistical results.

The language material presented via interactive technology allowed students to trace certain patterns in several
linguistic phenomena, discover the common and the differences in their composition, and purposefully repeat the
previously studied material and systematize and summarize it, which is necessary for a deeper perception and
assimilation of new knowledge.

The research results prove the expedience and efficiency of introducing smart devices into FL teaching to form the
FL competency of economics students. The implementation of these devices in the university educational process
brought a positive change in the level of FL competency in the EG. The results observed in the CG show that the
traditional vocational training without the application of smart devices is not contributing to the development of FL
competency enough.

In the context of forming the creativity of university students, the forms and methods of modern FL classes have
changed. The main goal of teaching an FL is to form students' communicative competency, i.e. to have students master
the language as a means of intercultural communication and develop the ability to use language as a tool in the dialogue
of cultures (Solovyova et al., 2022). The formation of FL communicative competency in FL teaching is facilitated by
the use of smart technology, which improves students' concentration and the speed of absorption of learning material,
resulting in better performance of each student (Alwraikat, 2017; Sergeeva et al., 2021).
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The development and use of smart technologies in FL teaching bring the quality of education to a new level that
corresponds to the current and future needs of society for qualified specialists (Vo & Vo, 2020). The advantages of
smart technologies are that they are capable of fostering students’ creative abilities, professional knowledge,
communication skills, and ICT literacy. They build critical thinking and innovative approaches to professional problems
and perfect the skills of effective cooperation, mutual understanding, leadership, and career development (Borodina et
al., 2021; Casey et al., 2023; Ozer & Kilig, 2018; Shishov et al., 2021; Tolmachev et al., 2022).

Thanks to the opportunities offered by smart technologies in FL teaching, the teacher can both use the available
software resources and create their own interactive tasks of various types (individual and group) and levels of difficulty
for students of different levels of training and specialties (Wang, 2017). Students do not simply work through FL
learning material but collaborate, which ensures a lively experience for the class. For example, teachers can employ
smart boards to reform the learning process, create an interactive atmosphere and communication environment, enable
students to process large amounts of information, and create conditions for individual research work (Ta’amneh, 2020).

Today, it is difficult to imagine an FL class or preparation for it without the use of Internet resources that provide
constant access to educational information and offer a unique opportunity to use authentic texts, listen to audio texts,
and communicate with native speakers, that is, create a natural FL communicative environment.

VIIIl. CONCLUSION

Owing to smart devices, the development of contemporary education enters a qualitatively new level in the training
of specialists in various professions. Modern technologies of language learning make it accessible to anyone, without
exception, who can master a certain level of knowledge with a small expenditure of time and material resources. For
economics students, smart technologies give the opportunity to raise their language proficiency from beginner and
elementary to intermediate and advanced and to improve the quality of FL skills required in the professional sphere.

Our experimental study proves the efficiency of implementing smart devices in the formation of FL competency of
economics students. The use of smart devices in FL learning is found to contribute to the development of FL
competency in economics students.

Among the limitations of the study, we can note the qualitative and quantitative limitations of the research sample
and the duration of the experiment. The participation of only freshmen students in the experiment did not allow us to
trace further dynamics of the improvement of FL competency. For this reason, prospective further research may focus
on analyzing how the use of smart devices influences the formation of FL competency in senior years of study. Another
prospect of further research on the use of smart devices in teaching a professionally oriented FL can be an analysis of
the practice of application of professional dictionaries using smart devices in educational and translation activities to
select the most effective of them.
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Abstract—The aim of this study is to investigate the role of electronic storytelling in improving students’
speaking skills, as well as their motivational level of learning English as a foreign language. The research
questions are: What is the role of digital storytelling in improving students’ speaking skills? Does utilizing
digital storytelling improve learners’ motivational level of acquiring English as a foreign language? The
participants of the study were 49 Junior High School students, boys and, girls from an Arabic- speaking town
in northern Israel. The participants were from two tenth -grades (10 A, and 10 B). Grade 10 A has 11 boys and
12 girls. Whereas, 10B has 12 boys and 14 girls. Based on the findings of the current study, it can be concluded
that digital storytelling is a useful pedagogical tool. It is very effective in helping teachers in guiding pupils to
increase their speaking skills, as well as to increase pupils' desire of learning English as a foreign language

Index Terms—digital storytelling, speaking skills, EFL

I. INTRODUCTION

The research on Israeli education shows large discrepancies between the academic achievements of Jewish students
and students from the Arab sector in Israel. These differences as reflected in data from the survey tests given to eighth-
grade students beginning in the late 1950s (Blass, 2017). A nationwide achievement test called the Meitsav, an acronym
in Hebrew for measurement of school growth and efficiency has been given to Israel’s students since 2002 (Wolf, 2014).
Reports and analyses of the Meitsav scores show that achievement scores in English and other subjects among Arab
children are inferior to those among Jewish ones (Arar & Abo Asbah, 2013).

Several factors had been reported as reasons for such low achievements among Arab pupils (Blass, 2017).
Ghenghesh (2010) suggested that learners' low motivation is among the factors for low achievement, especially when
considering learning a second or a foreign language. Acquiring a foreign language could be a very frustrating
experience for many children within the Arab school system in Israel. For example, Ghaleb (2002) points out several
reasons for the difficulties of acquiring EFL including a lack of motivation for the children to learn English. Lack of
exposure to English among Arab children is another reason for such difficulties. One way to overcome some of the
mentioned difficulties is by enhancing children's motivation to learn English (Long et al., 2013). Learning motivation is
defined as an internal state that energizes student behavior and gives it direction. In this context, Tengku-Sepora and
Sepideh (2012) suggest that motivation enhances a child's academic performance. Using technology in education is a
possibility to increase pupils’ motivation.

According to Syafryadin et al. (2019), technology offers attractive and innovative models that increase pupils’
motivation in learning English. Digital storytelling is an example of such a model. Digital storytelling is one of the
alternative methods that make learning English more interesting. According to Kallinikou and Nicolaidou (2019),
digital storytelling provides students with an opportunity to enhance their knowledge, skills, also the standard of
education.

Based on the above-mentioned findings, it is reasonable to assume that utilizing digital storytelling might increase
Arab-speaking pupils’ level of motivation to learn English as a foreign language, as well as their speaking skills fluency.

The purpose of the present study is to test the role of electronic storytelling in improving students’ speaking skills, as
well as their motivational level of learning English as a foreign language. The main research question that the study will
answer is: What is the role of digital storytelling in improving students’ speaking skills? Does utilizing digital
storytelling improve learners’ motivational level of acquiring English as a foreign language? Acquiring a foreign
language could be a very frustrating experience for many children within the Arab school system in Israel. For example,
Ghaleb (2002) points out several reasons for the difficulties of acquiring EFL including a lack of motivation for the
children to learn English. Lack of exposure to English among Arab children is another reason for such difficulties. One
way to overcome some of the mentioned difficulties is by enhancing children's motivation to learn English (Long et al.,
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2013). Learning motivation is defined as an internal state that energizes student behavior and gives it direction.

According to Syafryadin et al. (2019), technology offers attractive and innovative models that increase pupils’
motivation in learning English. Digital storytelling is an example of such a model. Digital storytelling is one of the
alternative methods that make learning English more interesting. According to Kallinikou and Nicolaidou (2019),
digital storytelling provides students with an opportunity to enhance their knowledge, skills, also the standard of
education.

Nair and Yunus (2021) define digital storytelling as the skill of transferring stories by the use of digital tools, such as
texts, images, audio telling, and video. It is a contemporary method of utilizing several media sources to express the
user’s self, using stories. Furthermore, digital storytelling facilitates the ability of learners to enhance their speaking
skills. According to Chambers and Yunus (2017), digital storytelling enables an interplay between context and content,
thus facilitating better speaking capabilities on the part of the learner.

Kallinikou and Nicolaidou (2019) noted that digital storytelling can be used as multimedia in learning a language to
assess pupils in improving their second language speaking skills. In addition, several types of research have shed light
on digital storytelling as an instrument to enhance learners’ motivation and engagement and as a way to improve
speaking skills in second language studies.

Based on the above-mentioned findings, it is reasonable to assume that utilizing digital storytelling might increase
Arab-speaking pupils’ level of motivation to learn English as a foreign language, as well as their speaking skills fluency.

Il. LITERATURE REVIEW

Technology had revolutionized the field of education. Language pedagogy is one of the educational fields that had
been constantly changing due to technological advancement. Koroglu (2020) noted that language learners could easily
access literary texts, novels, short stories, tales, poetry, and other teaching content. Kledecka (2001) suggested that
learners of English as a foreign language can download stories recorded by English native speakers and thus are able to
improve their pronunciation well as increase their joy of learning the language.

A. Digital Storytelling

As the name might imply, digital storytelling is telling stories while using digital media, such as texts, music, video,
or recorded stories. Nair and Yunus (2022) defined digital storytelling as one’s skills in telling stories using digital
media. Digital storytelling is a contemporary method of utilizing media sources to express one’s self (the storyteller)
through stories. By conveying their stories, learners might enhance their speaking skills, suggested Nair and Yunus
(2021).

Gurrieri and Drenten (2018) defined the term as the manner it is used. In practice, they suggested that digital
storytelling is telling a story while using digital media. The practice of conveying a self-describing story by the teller
enhances his or her speaking abilities. Sintonen et al. (2018) supported such a notion and added that through digital
storytelling students may significantly improve their speaking skills. The story should be a short one, anywhere between
3-10 minutes long, and presented in a digital format that is compatible with computers or any other software that is
capable of playing video files (Mirza, 2020).

Badawi et al. (2022) defined the term as a short story being told through digital media. The length of the story,
emphasized by Badawi et al. differently from other studies, should last between 2-3 minutes, with the teller using
photos and sounds to tell his or her story. It is important that the teller used his or her own voice, giving the story a
personal touch. Of importance is the fact that the teller should plan the story, write it to him or herself, modify it as
needed, and clarify it in order to make communication more appealing to the teller and to the listeners.

According to Arroba and Acosta (2021), digital storytelling refers to the specific mode of spoken production using
technology with textual characteristics. They relate to digital storytelling as the practice of combining personal stories
with multimedia (images, audio, and text) for the sake of producing a short movie.

B. EFL Students

English foreign language learners is a concept that is usually used to modify students who are non-native speakers,
who are learning English in a place, in a country where English is not a tool of instruction or a language that is used
(Awad et al., 2021). For Araba, English is a foreign language, because Hebrew and standard Arabic are second
languages. Besides, Arab EFL students, do not have the chance to practice communicating in English since it is not
commonly used within the Israeli Arabic-speaking sector.

A distinction should be made between English as a foreign language and English as a second language. Peng (2019)
referred to the difference between the two phrases in terms of functionality, the learning process, the language
environment, and learning methods. Foreign language according to Peng (2019) means the language that is used outside
the country.

According to Saud (2019), EFL students must understand and speak the language during the English lesson, five
times a week at some schools. The rest of the day, EFL students do not have to occupy themselves with the language,
contrary to ESL students. Still, EFL is a required prerequisite for students entering colleges and universities, thus EFL
students must ensure efficient and effective learning for achieving high academic achievement in order to meet the
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requirement for enrollment in higher education institutions.

Thus, it is not surprising that most EFL students encounter a great deal of difficulty learning English as a foreign
language (Rajab et al., 2020). This is despite the fact that English has been increasingly used in Israel as a principal
medium of instruction in higher education programs. The fact that English had become the most popular international
language does not ease the difficulties that Arabic-speaking students encounter while learning EFL. Altun and Sabah
(2020) suggested that among the reasons Arabic-speaking students encounter difficulties learning EFL is the fact that
the students are becoming passive due to a lack of using the language outside the classroom.

C. Learning EFL and Speaking Skills

Learning a new language requires improving the four skills of reading, listening, writing, and speaking. However, in
most cases, proficiency is measured, mostly, by the learners’ ability to speak or write the language, however, through
speaking a student can interact with other speakers. Abdel Fattah (2006; cited in Badawi, 2022) defined speaking “as
the ability to develop oral skills and mastery and includes the ability to negotiate and manage dialogues” (p. 30).

Somdee and Suppasetseree (2013) noted that speaking is an important skill to learn a foreign language, this is due to
its chances to practice English for further improvement. Students’ skill to speak is an indicator of their command of the
language; however, such a task is a very challenging skill to develop because of the lack of extensive exposure to the
language, along with the difficulty to be fluent spontaneously, with grammar accuracy.

Such competency is acquired over time and through the extensive absorption of the learners in the new foreign
language (Arroba & Acosta, 2021). Having pointed out the importance of speaking skills as the most effective means to
increase learners’ fluency in the language, it is important to develop speaking strategies because it motivates the
learners to participate in the classroom actively. Digital storytelling could be one such strategy. Utilizing digital
storytelling, learners could develop all four categories of speaking skills.

Burns (2009) found four classifications of speaking skills, these are correct pronunciation, the role of, interaction,
including role distribution and dialogue organization, as well as the use of linguistics and nonlinguistic features. Finally,
the skill of organizing the speech in terms of explanation the objectivity of the speech, and the unity of the various parts
of the speech.

For the sake of improving speaking skills, teachers should ensure that learners are involved in meaningful speaking
activities. Teachers should respond to learners’ interests and address such interests through speaking activities. This
could increase learners’ motivation to participate in the speaking activities. When teachers do not respond to learners’
interests, the learners could become less attentive to the activity or to taking part in the interaction.

D. Effects of a Digital Story on Speaking Skills Development

As mentioned earlier, in most cases, the only exposure EFL learners to the language are inside the classroom. Based
on the English curricula in the Arabic-speaking school system, very little attention, if at all is devoted to improving the
speaking skills of EFL learners. Actually, there are very limited opportunities for learners to construct their knowledge
of English, especially speaking skills. A significant amount of studies reported the advantages of utilizing digital
storytelling in the classroom for the sake of enhancing EFL learners’ speaking skills. Robinni et al. (2019) showed that
the utilization of digital storytelling during English language lessons can improve students’ speaking skills. According
to the authors, digital storytelling contains many elements and characteristics that enhance the speaking skills of the
learners, along with other elements that enhance learners’ ability to speak more efficiently. They concluded that
electronic storytelling makes it easy for the students to build digital stories from their own personal experience, thus
enabling the learners to understand the content of the story while getting the opportunity to develop their speaking
fluency.

Rubinni et al. (2019) reported another example that supports the significant improvement in learners’ speaking skills
while utilizing digital storytelling. Their study focused on secondary education, aiming to investigate the impact of
utilizing digital storytelling on students’ speaking skills in English. Their study included twenty secondary school
students from Malaysia. The study found that there was an improvement in students’ speaking skills after the
production of their videos, and learners, moreover, had a positive point of view of digital storytelling.

Abdelmageed (2018) addressed the need to improve university students’ speaking proficiency in terms of fluency and
proper pronunciation and employed online digital storytelling to enhance the student's speaking skills. His findings
supported the notion that digital storytelling does enhance Arabic-speaking students’ (Egyptians) speaking skills.

E. Digital Storytelling and Students’ Motivation
(a). Defining Motivation

According to Lei (2010), students who are motivated extrinsically rely depend on rewards and desirable results for
their motivation. Furthermore, those learners are at risk of performing lower academically than intrinsically motivated
students. Regardless of whether the source of motivation is intrinsic or extrinsic, Gardner (2007) addressed motivation
in the classroom, calling it classroom learning motivation. In such cases, it is clear, for example, that the teacher, class
environment, course content, resources, and facilities, as well as the student's own characteristics, can affect the

individual's classroom learning motivation (Gardner, 2007).